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OVERVIEW

In this magazine, 
readers will learn 
about some of the 
people Plutarch 
highlighted 
in his Parallel 
Lives and their 
more modern 
counterparts. Dig: 

Parallel Lives includes information about 
virtuous citizens and traitors as well as 
influential women of the time.
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ESSENTIAL QUESTION:

How do civic and personal values influence 
people’s actions?
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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts. Find practical advice for teaching individual articles or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information.  

READ INDIVIDUAL ARTICLES PAGES 4 – 14

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge. For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS Writing 1, 2, 3 & 6

CCSS Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 15 – 17

Magazine articles can easily be grouped to make cross-text 

connections and comparisons. Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS.Reading.9). Discussing multiple articles 

(CCSS.Reading.9) prepares students to write texts to share and 

publish in a variety of ways (CCSS.Writing.2).

Key Vocabulary 
CCSS Reading 4

ARTICLES

SOCIAL 
STUDIES

CORE 
LITERACY

Close Reading and Text Analysis
CCSS Reading 1-10

Essential Question
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Skills and Standards Overview

Essential Question: How do civic and personal values influence people’s actions?

MAGAZINE  
ARTICLES

CORE CONTENT 
CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

Plutarch’s Parallel Lives
Expository Nonfiction

People’s perspectives shape the 
historical sources they create. 

•	 Close Reading
•	 Determine Author’s 

Purpose
•	 Interpret Visual 

Information
•	 Research and Write a 

Biography

Reading 1, 2, 3, 6 & 7
Writing 2 & 7

Demosthenes and Cicero
Expository Nonfiction

Individuals can shape 
significant historical change.

•	 Close Reading
•	 Analyze an Argument
•	 Compare Texts
•	 Give a Speech

Reading 1, 2, 3, 8 & 9
Speaking & Listening 4 & 6

Patrick Henry and Sojourner 
Truth
Expository Nonfiction

Personal interests and 
perspectives help shape one’s 
civic virtues. 

•	 Close Reading
•	 Interpret Figurative 

Language
•	 Analyze Text Structure
•	 Write a Dialogue

Reading 1, 2, 3, 4 & 5
Writing 3

Pericles and Fabius
Expository Nonfiction

Government officials have 
responsibilities to the public. 

•	 Close Reading
•	 Analyze an Argument
•	 Compare Themes
•	 Present an Opinion

Reading 1, 2, 3, 8 & 9
Speaking & Listening 4 & 6

George Washington and 
Abigail Adams
Expository Nonfiction

Individuals can shape 
significant historical change. 

•	 Close Reading
•	 Analyze Text Structure
•	 Determine Author’s 

Purpose
•	 Write a Letter

Reading 1, 2, 3, 5, 6 & 8
Writing 2

Alcibiades and Criolanus
Expository Nonfiction

Personal interests and 
perspectives help shape one’s 
civic virtues. 

•	 Close Reading
•	 Analyze Text Features
•	 Interpret Visual 

Information
•	 Debate a Topic

Reading 1, 2, 3, 5 & 7
Speaking & Listening 1 

Fulvia and Beazir Bhutto
Expository Nonfiction

Personal interests and 
perspectives help shape one’s 
civic virtues. 

•	 Close Reading
•	 Determine Author’s 

Purpose
•	 Evaluate Evidence
•	 Conduct an Interview

Reading 1, 2, 3, 6 & 8
Speaking & Listening 1 & 6

Maecenas and Lorenzo de’ 
Medici
Expository Nonfiction

Personal interests and 
perspectives help shape one’s 
civic virtues. 

•	 Close Reading
•	 Analyze Word Choice
•	 Interpret Visual 

Information
•	 Write a Poem

Reading 1, 2, 3, 4 & 7
Writing 3

Confucius and Socrates
Expository Nonfiction

The historical record is limited 
by the perspectives of its 
creators. 

•	 Close Reading
•	 Interpret Visual 

Information
•	 Analyze Multiple 

Perspectives
•	 Collaborate

Reading 1, 2, 3, 7 & 9
Speaking & Listening 1

Comparing Texts: Reading 9

Mini-Unit: Reading 1, 2 & 3; Writing 3; Speaking & Listening 1 & 6
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ARTICLE: Plutarch’s Parallel Lives
Magazine pages 2 - 3, Expository Nonfiction     

WRITING

Research and Write a Biography  Write a biography of Plutarch. Include material 

that shows his character so that you are writing his “life” as well as his history. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What does Plutarch’s purpose for writing suggest about his character? Use 

details from the text to support your answer.  CCSS Reading 1

•	 Copy the sentence that contains the main idea of this article and write a 

paragraph to explain how you determined it was the main idea.  CCSS Reading 2

•	 	How does the author differentiate between written histories and Plutarch’s 

work? Why is this difference important? Present details from the text within 

your response.  CCSS Reading 3

Craft and Structure

•	 Determine Author’s Purpose  Which details in the text help you determine 

the author’s purpose in writing and what is that purpose?  CCSS Reading 6

•	 Interpret Visual Information  How does the illustration that accompanies 

the text reflect the concept presented within it? Cite details from the text to 

support your answer.  CCSS Reading 7

PREPARE TO READ

Define parallel. Show examples of parallel lines. Have students hypothesize 

about how lives might be parallel and think of any two people whose lives 

might fit the parameters they set up. Have them journal about how these lives 

are parallel. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions? 

KEY VOCABULARY
influential (p. 3)  having the 

power to cause changes

moral (p. 3)  considered right and 

good by most people

English Language Arts  Discuss 
common virtues with the class 
and have students write a story to 
illustrate one. They can use real or 
imagined events. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s 
perspectives shape the historical 
sources they create. 

CORE CONTENT

Plutarch used his Lives of the Noble Grecians and Romans 

or Parallel Lives to show virtues that his readers could 

emulate. Within the work, he compared famous figures 

who had faced similar situations. 
Le
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Parallel Lives
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How He Saw Them
Not all of this work has survived the centuries. What 

we have today is 23 pairs of profiles, the majority of 

which are followed by a brief comparison, as well as 

four unpaired lives. And, it is from this work that 

many people have learned about these ancient 

figures. However, it must be remembered that 

Plutarch’s writing is not history. His biographies do 

relate the deeds of actual figures, but even Plutarch 

did not refer to his writing as history. In his “Life of 

Alexander,” he writes, “It must be borne in mind 

that my design is not to write histories, but lives.” 

So, what is the difference? 

For Plutarch, it is not the events themselves that are 

most important, but what the events reveal about the 

characters of people involved. He notes that he 

gives “more particular attention to the marks and 

indications of the souls of men,” leaving many of 

the historical details to be described by others. For 

example, he describes the Battle of Issus, when 

Alexander defeated the Great King of Persia on the 

Syrian coast in 333 B.C.E., in a single sentence. Why, 

then, does he choose to focus on great warriors and 

famous statesmen, if he is not concerned mainly with 

recounting particular events—and why does he write 

about them in pairs?  

And the Message Is…
Plutarch’s main purpose in writing the Lives was 

to demonstrate virtues, such as courage and 

determination, and to encourage them in his readers. 

He chose the personalities he did because their great 

deeds would excite admiration and imitation. Not 

many of us are likely to topple mighty empires or 

defend our native city against invasion, but we will 

face our own challenges. Our moral character will be 

revealed in how we meet those challenges. By 

reading about how others have overcome difficulties, 

we may find guidance for navigating our own. 

Plutarch’s lives are in pairs because he believed 

it is valuable to study how different people dealt 

with “parallel” situations. But “parallel” does not 

mean “the same.” Plutarch is not searching for 

exact copies, but for similarities that can promote 

meaningful reflection. His subjects’ reactions to 

similar circumstances make possible the comparison 

of their characters—and help us reflect on what 

makes a human life worthy or unworthy of 

our admiration.    

Justin D. Lyons is associate professor of history and political 
science at Ashland University in Ashland, Ohio. 

Take Note
Not one of the Parallel Lives focuses on a woman, but women do figure prominently in many of the biographies 
and take active roles as mothers, wives, daughters, and political leaders. Often their words and deeds are of vital 
importance to the success of their loved ones and even the survival of their cities. In this issue, DIG Into History 
has paired women with characters profiled by Plutarch.

Plutarch’s
Parallel Lives

Plutarch’s Lives of the Noble 

Grecians and Romans, commonly 

known as Parallel Lives, has been 

one of the most influential works from 

ancient times. The Lives, written between 

the late first-century to early second-

century C.E., placed biographies of great 

men, one Greek and one Roman, side  

by side in comparison. 

by Justin D. Lyons | illustrated by Brad Walker
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ARTICLE: Demosthenes and Cicero
Magazine pages 4 - 7, Expository Nonfiction     

SPEAKING AND LISTENING

Give a Speech  Find a cause you are passionate about and give a speech in support 

of it. Consider how you want your audience, your class, to respond and what you 

hope the speech will accomplish. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What does Demosthenes’ suicide suggest about his character? Do other details 

from the text support your conclusion? Cite them.  CCSS Reading 1

•	 	How does each section relate to the main ideas presented in the introduction? 

Cite details from the text to support your answer.  CCSS Reading 2

•	 How does the author introduce and expand on the importance of seeking 

advice from people with more experience than you? Quote the text in your 

answer.  CCSS Reading 3

Craft and Structure

•	 Analyze an Argument  What evidence supports the argument that each 

orator was determined? Is it sufficient and relevant?  CCSS Reading 8

•	 Compare Texts  Read the excerpts of the orations that accompany the text. 

What is the purpose and topic of each? Why were they included with the 

article? CCSS Reading 9

PREPARE TO READ

Present lines from famous speeches that had a powerful impact. Ask students 

to share their ideas on what made them powerful.   

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
eloquence (p. 7) the ability 

to speak or write well and in an 

effective way

mar (p. 5)  to ruin the beauty or 

perfection of (something)

tyrant (p. 4)  a ruler who has 

complete power over a country and 

who is cruel and unfair

English Language Arts  What 
does the phrase “make a name for 
himself” mean? Write sentences 
using this phrase.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Individuals can shape 
significant historical change.

CORE CONTENT

Plutarch chose Demosthenes and Cicero to represent 

political orators. Both successfully defended freedom after 

overcoming hardships and died for the cause. 
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Even today, more than 

2,000 years after they lived, 

Demosthenes and Cicero are 

still considered two of 

history’s most outstanding 

orators. The two men resembled each other 

not only in their rhetorical abilities but also 

in their backgrounds. Each came from

humble beginnings and rose to positions of 

influence through the power of speech. Both 

opposed kings and tyrants; both were, for a 

time, exiled from their countries; and both 

were finally seized by their enemies—their 

deaths marking the end of liberty in their 

countries. 

Demosthenes…
lived in Greece in the fourth century B.C.E. His 

father died when he was very young, and he 

had a difficult childhood. His health was 

fragile, and his guardians stole much of the 

money his father had left for his education. 

Nevertheless, he was determined to succeed, 

and he soon found the field in which he 

would excel. After hearing the orator 

illustration by Lisa Fields

Plutarch’s Choice: Influential Political Orators 

Demosthenes  
          & Cicero
Demosthenes 
          & Ciceroillustration by Lisa Fields          & Ciceroillustration by Lisa Fields
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E
orators. 

not only in their rhetorical abilities but also 

in their backgrounds. Each came from

humble beginnings and rose to positions of 

influence through the power of speech. Both 

opposed kings and tyrants; both were, for a 

time, exiled from their countries; and both 

were finally seized by their enemies—their 

deaths marking the end of liberty in their 

Athenians, it is not 
possible to found a 
lasting power upon 

injustice, perjury, and 
treachery.   
(Philippics)

Callistratus argue in court, Demosthenes 

resolved to learn the art of public speaking in 

order to sue his guardians for the stolen money. 

He then took them to court and won. Soon after, 

he became involved in politics. 

 Many of Demosthenes’ early attempts at 

speaking were unsuccessful. He had a weak 

voice and shortness of breath that marred his 

delivery. Luckily, he was given advice by older 

men, and he had the good sense to listen to it. 

He began to study seriously and to practice 

energetically the art of speaking. He trained as 

if for physical competition, perfecting his 

pronunciation by speaking with pebbles in his 

mouth, overcoming his shortness of breath by 

talking while running, and refining his delivery 

by performing in front of a mirror. So 

determined was Demosthenes to devote himself 

to his studies that he shaved half of his head 

so that embarrassment would keep him from 

going outside!

Demosthenes’ reputation as an orator is 

founded mainly upon the speeches he gave that 

were aimed at spurring his countrymen to resist 

expansion into their lands by the Macedonians to 

by Justin D. LyonsDemosthenes  
          & Cicero

Callistratus argue in court, Demosthenes 

resolved to learn the art of public speaking in 

order to sue his guardians for the stolen money. 

He then took them to court and won. Soon after, 

 Many of Demosthenes’ early attempts at 

speaking were unsuccessful. He had a weak 

voice and shortness of breath that marred his 

delivery. Luckily, he was given advice by older 

men, and he had the good sense to listen to it. 

He began to study seriously and to practice 

energetically the art of speaking. He trained as 

if for physical competition, perfecting his 

pronunciation by speaking with pebbles in his 

mouth, overcoming his shortness of breath by 

talking while running, and refining his delivery 

by performing in front of a mirror. So 

determined was Demosthenes to devote himself 

to his studies that he shaved half of his head 

so that embarrassment would keep him from 

Demosthenes’ reputation as an orator is 

founded mainly upon the speeches he gave that 

were aimed at spurring his countrymen to resist 

expansion into their lands by the Macedonians to 

          & Cicero

5

voice and shortness of breath that marred his 

 Many of Demosthenes’ early attempts at 

speaking were unsuccessful. He had a weak 

voice and shortness of breath that marred his 

delivery. Luckily, he was given advice by older 

men, and he had the good sense to listen to it. 

He began to study seriously and to practice 

energetically the art of speaking. He trained as 

Yo
u s

ee
 th

is 
da

y, 
O 

Ro
ma

ns
, t

he
 re

pu
bli
c 
an

d 

all
 y
ou

r l
ive

s…
by

 th
e g

re
at
 

lov
e o

f t
he
 im

mo
rta

l g
od

s 

fo
r y

ou
 a
nd

 b
y 
my

 la
bo

rs
…

sn
at
ch

ed
 a
lmo

st
 fr

om
 th

e 

ve
ry
 ja

ws
 o
f f

at
e…

 a
nd

 

re
st
or
ed

 to
 y
ou

.

(T
hir

d 
Or

at
io
n 
ag
ain

st
 C
at
ilin

e,
 

ad
dr
es
se
d 
to
 t
he
 p
eo

pl
e)



6 Dig: Parallel Lives © May/June 2017

ARTICLE: Patrick Henry and Sojourner Truth
Magazine pages 8 - 10, Expository Nonfiction     

WRITING

Write a Dialogue  Write a dialogue about a meeting between Truth and Henry. What 

would they talk about? Would one be able to convince the other to support his or 

her cause? Use your imagination as well as details from the text to guide your ideas. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Use details in the text to form inferences about James Madison. Be sure to 

include supporting evidence. CCSS Reading 1

•	 	Trace the theme of the power of words throughout the text. Note the impact of 

each orator’s words. CCSS Reading 2

•	 Use the Comparative Chart on page 20 to compare the orators. Include their 

social circumstances, ideas, and outcomes along with any other categories 

you’d like.   CCSS Reading 3

Craft and Structure

•	 Interpret Figurative Language  List the metaphors found in the text and 

explain their meanings.  CCSS Reading 4

•	 Analyze Text Structure  Determine how each of the sections of the text 

contributes to it and develops its themes. Quote the text in your response  

CCSS Reading 5

PREPARE TO READ

Write the phrase “Give me liberty or give me death” on the board. Ask 

students whether liberty is worth dying for. Share the third verse of “Silent 

Running” by Mike and the Mechanics and revisit your discussion by asking if 

these ideas change anyone’s opinion. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
capacity (p. 9)  the ability to do 

something

elocution (p. 10)  the study of 

how to speak clearly and in a way that 

is effective and socially acceptable

prosperous (p. 8) having 

success, usually by making a lot of 

money

Art  Diagonal lines are often used in 
paintings to draw the eye to specific 
figures or locations. Study the image 
on page 9 to see an example of this 
and then create your own drawing or 
painting using diagonals. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Personal interests 
and perspectives help shape one’s 
civic virtues. 

CORE CONTENT

Patrick Henry and Sojourner Truth were orators and 

contemporaries who valued freedom, but their views of 

the subject were influenced by their roles in society. 

Le
xi
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Patrick Henry… 
was the child of a Scottish immigrant who made 

Virginia his home by becoming a prosperous 

planter. His son Patrick made a name for himself 

across Virginia as a lawyer. In 1765, Patrick was 

elected to the Virginia House of Burgesses, where 

he spoke out forcefully against Great Britain’s 

taxation of American colonists. By the time the 

American Revolution began 10 years later, his 

reputation as a powerful speaker had been 

established. Thomas Jefferson, one of America’s 

Founding Fathers, disliked Henry, but testified 

that he was “the greatest orator that ever 

lived.” A recent biographer described Henry as 

“legendary as the ‘son of thunder’ because of 

the extraordinary power of his oratory.”

When fighting between colonists and the 

British army broke out in 1775, Henry declared, 

“The war is actually begun!” Yet, there was still 

the question: Should the colonies remain 

colonies ruled by Britain or resist what many 

believed to be growing British tyranny? As other 

colonies had begun to fight, argued Henry, 

Virginia should join them. Or was “life so dear, 

or peace so sweet, as to be purchased at the 

price of chains and slavery?” Henry’s precise 

words were not recorded at the time, and only 

years later did a version appear in print. What 

is certain is that Henry rejected that course of 

action, concluding with the fiery words, “give 

me liberty, or give me death!”

After the Revolution, Henry continued to put 

his oratory to good use as an attorney in 

Virginia.  He also remained active in politics, 

criticizing the proposed new Constitution of the 

United States as “horribly frightful” in its 

proposal to create a strong federal government 

by Eric Arnesen

Patrick Henry  
&  

Sojourner Truth

Dig’s Choice: Influential Political Orators in US History

L iberty and freedom are 

universal values in present-

day United States. But the 

definition and reality of these simple 

terms was something that earlier 

Americans could not take for granted. 

Patrick Henry and Sojourner Truth 

were two political actors who sought 

to give concrete meaning to those 

words. And, in so doing, they stirred 

their fellow Americans to take firm 

action in the public sphere.
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ARTICLE: Pericles and Fabius
Magazine pages 11 - 14, Expository Nonfiction     

SPEAKING AND LISTENING

Present an Opinion  Giving in once encourages the bully to continue. Do you agree 

or disagree with this? Make a two-minute presentation to explain your opinion. Use 

any media you feel will help make your position clear.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Why might the people of both cities have felt their leaders were weak when 

they didn’t attack right away?  CCSS Reading 1

•	 Write a summary of the text in which you compare Pericles and Fabius.  

CCSS Reading 2

•	 Plutarch chose his pairings to illustrate a virtue. Use information from each 

section to determine which virtue is being illustrated and show how it is 

developed for both leaders.  CCSS Reading 2 & 3

Craft and Structure

•	 Analyze an Argument  What evidence suggests that Pericles was 

interested in power and the good of his city? Is the evidence sufficient?  

CCSS Reading 8

•	 Compare Themes  Read the sidebar on page 14. Determine if Cleopatra 

fits into the theme of Prominent Leaders as well as Pericles and Fabius.  

CCSS Reading 9

PREPARE TO READ

List games that require strategy to win. Many of these games, like chess and 

Risk, are based on warfare. Have students consider why. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
abandon (p. 12)  to leave (a 

place) because of danger

composure (p. 11) calmness, 

especially of mind, manner, or 

appearance

influence (p. 12)  a person 

or thing that affects someone or 

something in an important way

refined (p. 12)  having or showing 

the good education, polite manners, 

etc., that are expected in people who 

belong to a high social class

Architecture  The Parthenon 
consists of columns. Learn the type 
of columns that were used and why. 
Compare these to other Grecian 
columns. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Government officials 
have responsibilities to the public. 

CORE CONTENT

Pericles and Fabius were military rulers who encouraged 

soldiers to wait and preserve a tactical advantage instead 

of fighting aggressively, even though this went against 

tradition and caused others to question them. 

Le
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Pericles and Quintus Fabius Maximus 

were leaders who had to steer their 

political communities through very 

difficult times. Pericles led Athens 

during the Peloponnesian War that pitted Athens 

and its allies against Sparta and its allies in the fifth 

century B.C.E. Fabius guided Rome during the Second 

Punic War with Carthage in the third century B.C.E.

In both cases, the greatest challenge each faced was 

convincing his own doubtful and anxious 

countrymen to maintain a winning strategy.

 Pericles…
was born into a noble and wealthy family and had 

an excellent education in rhetoric and philosophy. 

Early on, he showed a remarkable calmness and self-

control. This philosophical composure and serenity 

would serve him well in the political struggles ahead.

Fifth-century B.C.E. Athens was divided between the 

party of the people and the aristocracy, the wealthy 

few. Those in public life had to choose one or the 

other. The leader of the aristocrats was Cimon. To 

oppose him, Pericles joined the party of the people. 

He sponsored banquets and parades to keep the 

people happy. Opinion was divided as to whether 

he governed for the good of the city or simply to 

acquire power. It was both.

by Justin D. Lyons |  illustration by Lisa Fields

Plutarch’s Choice: Prominent Leaders
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other. The leader of the aristocrats was Cimon. To 

oppose him, Pericles joined the party of the people. 

He sponsored banquets and parades to keep the 

people happy. Opinion was divided as to whether 

he governed for the good of the city or simply to 

|  illustration by Lisa Fields

Pericles 
& Fabius

Pericles

Punic is the English adaptation of Poeni, the Roman name for “Carthaginians”—hence, the name for the  
wars. Poeni itself is an adaptation of the Greek word for Phoenicians—Phoenikes. Phoenicians had founded 
Carthage, which eventually became the main city of the Carthaginians.
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ARTICLE: George Washington and Abigail Adams
Magazine pages 15 - 17, Expository Nonfiction     

WRITING

Write a Letter  Abigail Adams wrote letters to her husband to express her views and 

give him local news. Write a letter to an elected official or an official in your school. 

Express your views on a topic that they have power over or give them information 

you believe they need but may not already know. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What can you infer about John Adams from the text? Use details from the text 

within your response.  CCSS Reading 1

•	 	Create an outline of the article listing the main idea and details that support it.  

CCSS Reading 2

•	 How does the author introduce women’s role in the revolution and which 

details support this claim?  CCSS Reading 3 & 8

Craft and Structure

•	 Analyze Text Structure  How does the section on George Washington fit into 

this article? Would the article be as powerful if it were removed? Cite details 

from the text to support your answer.  CCSS Reading 5

•	 Determine Author’s Purpose  What is the author’s purpose in presenting this 

text? How do the quotations within it help accomplish this purpose?  

CCSS Reading 6

PREPARE TO READ

Have students complete the K and W sections of a K-W-L chart on Abigail 

Adams. (See chart on page 21.) They may fill in the L section as they read.  

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions? 

KEY VOCABULARY
prominence (p. 16)  the state 

of being important, well-known, or 

noticeable

substantial (p. 15)  large in 

amount, size, or number

venerate (p. 16) to feel or show 

deep respect for (someone or 

something that is considered great, 

holy, etc.)

History & Art  Research other female 
leaders of the early American fight 
for women’s rights and make a 
poster that persuades others to join 
your cause.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Individuals can shape 
significant historical change. 

CORE CONTENT

Women’s roles in the American Revolution were limited by 

society, but some did play a part. George Washington was 

a great leader, but Abigail Adams also presented ideas 

that have lasted into the present day, especially ideas 

about the role of women in politics. 
Le
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Long seen as a key event in United States history, the American Revolution 

continues to draw considerable attention from historians and to generate 

substantial public interest. Bookshelves are filled with works on the Founding 

Fathers, the men who spearheaded an unprecedented revolt against British rule and won 

independence for the American colonies. The founders we celebrate were men. Perhaps 

this should not be surprising, given that this was a world in which only men could serve 

in the military and participate publicly in politics. American historian Linda Kerber  

once wrote about this era, “women rarely played the role of independent actors in the 

George Washington 
& Abigail Adams

DIG’s Choices: Prominent Leaders in U.S. History

by Eric Arnesen

December 25, 1776: 
George Washington 
leads his troops in a 
night crossing of the 
Delaware River to make 
a surprise attack on a 
British position in 
Trenton, New Jersey.
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ARTICLE: Alcibiades and Coriolanus
Magazine pages 18 - 21, Expository Nonfiction     

WRITING/SPEAKING AND LISTENING

Debate a Topic  Is it ever smart to betray someone? Conduct a debate on this topic.  

When you have concluded, write two paragraphs, one explaining the best argument 

for each side. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What can you conclude about Athenian politics in Alcibiades’ time? Use 

details fom the text to support your answer.  CCSS Reading 1

•	 	The article contains themes of betrayal. Which vices appear to lead to 

betrayal? Do they agree with the vices mentioned in the Prepare to Read 

activity?  CCSS Reading 2

•	 Trace the events that caused Alcibiades to flee to Sparta. Was he smart to 

flee? Why or why not? Cite the text in your answer.  CCSS Reading 1 & 3

Craft and Structure

•	 Analyze Text Features  Read the captions that accompany the images 

included in the article. How do they impact your understanding of the main 

text?  CCSS Reading 5

•	 Interpret Visual Information  What emotions are presented within the 

illustrations? How do they help illustrate the main text?  CCSS Reading 7

PREPARE TO READ

List real and imaginary traitors on the board. Include many, like Anakin 

Skywalker and Benedict Arnold, who are familiar to your students. Ask what 

traits they have in common. Have the students journal about why these traits 

may lead to traitorous behavior. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
banish (p. 21) to force (someone) 

to leave a country as punishment

desecrate (p. 19)  to damage (a 

holy place or object) 

exasperate (p. 20)  to make 

(someone) very angry or annoyed

vice (p. 18) a moral flaw or 

weakness

Music Listen to and compare songs 
that reference fame, including 
“Fame” by Irene Cara and “Fame” by 
David Bowie. Be sure to check lyrics 
for inappropriate content before 
you listen. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Personal interests 
and perspectives help shape one’s 
civic virtues. 

CORE CONTENT

Alcibiades and Coriolanus were great generals, but 

their amibitions and jealousies caused them to betray 

their peoples. 
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T
he lives of Alcibiades and Gaius 

Marcius Coriolanus present the sad 

spectacle of great talent and ability 

twisted to bad ends. Both were generals 

and leading citizens, but each joined 

with the enemy and bore arms against his  

own people. 

Alcibiades…
was born in Athens around 450 b.c.e. and was 

famously handsome. As a youth, he showed great 

potential, but it was unclear whether he would 

use his gifts for good. He was easily led astray by 

pleasure and enjoyment. His ambition was 

darkened by arrogance and a desire to prove his 

superiority over others. Seeing these faults, the 

philosopher Socrates attempted to teach him 

virtue and moderation. For some time, Alcibiades 

was devoted to his tutor. Each even saved the life 

of the other in battle, but Socrates could not 

restrain Alcibiades’ vices.

Alcibiades was jealous of anyone who had a 

grander reputation than his own. For example, 

out of envy, he resolved to break the peace treaty 

with Sparta that had been negotiated by a 

leading general and politician named Nicias. He 

accused Nicias of incompetence and corruption, 

while working to gain influence with the Spartans 

himself. Once he gained their trust, he then 

betrayed them, plunging his country into war to 

gratify his own ambition. He was a gifted general 

and orator, but his lavish and excessive lifestyle 

offended many. 

Desiring greater fame, Alcibiades persuaded the 

people to undertake the conquest of the island of 

Sicily. He dreamed of being the conquering hero, 

extending his authority to North Africa, Italy, and 

throughout the Peloponnesian Peninsula. But 

the Sicilian expedition was a disaster. Just before 

the fleet set sail, statues of the god Hermes were 

vandalized throughout the city. Alcibiades’ 

enemies quickly spread the rumor that he was 

involved not only in the desecration, but also in a 

conspiracy to overthrow the government. His trial 

was postponed, and he departed for Sicily. Soon 

after his arrival, however, he was recalled to  

face charges. 

Knowing that he might be put to death if found 

guilty, Alcibiades went to Sparta instead. Aiding 

them in a conflict that had erupted between 

Athens and Sparta, he became Athens’ greatest 

enemy. Eventually, his corrupt behavior offended 

the Spartans as well, and he fled to Persia. For the 

rest of his life, he continued to scheme and plot, 

playing different factions and cities against each 

other to increase his own power and influence.  

by Justin D. Lyons  |  illustration by Lisa Fields

Alcibiades 
& Coriolanus

Plutarch’s Choices: Traitors to Their Own

Peloponnesian Peninsula refers to southern Greece, that is, from the Gulf of Corinth south.
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ARTICLE: Aaron Burr and Rose O’Neal Greenhow
Magazine pages 22 - 23, Expository Nonfiction     

WRITING

Write a Narrative  Write a narrative in which Burr defends his actions. How might he 

have explained his behavior?

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Based on the details in the text, make inferences about the character of 

Alexander Hamilton.  CCSS Reading 1

•	 	Locate details that support the main idea that prominent people can fall from 

grace.  CCSS Reading 2

•	 How are Burr and Greenhow connected? Cite details from the text that 

illustrate each commonality.  CCSS Reading 3

Craft and Structure

•	 Interpret Figurative Language  What does it mean to have revolutionary 

blood? Cite details from the text to support your answer.  CCSS Reading 4

•	 Compare Themes  How does the theme of the section about Burr differ from 

the theme of the section about Greenhow? Quote the text in your response.  

CCSS Reading 9

PREPARE TO READ

Explain that detectives look for means, motive, and opportunity before making 

an arrest and define each. Give examples as well. Tell students they will read 

about two people accused of crimes and must determine whether each had 

means, motive, and opportunity to commit those crimes.

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions? 

KEY VOCABULARY
disparage (p. 22) to describe 

(someone or something) as 

unimportant, weak, bad, etc.

loom (p. 23) to be about 

to happen—used especially of 

unpleasant or frightening things

ostracize (p. 22)  to not allow 

someone to be included in a group

Family and Consumer Science  Sew 
a message into the lining of a gift you 
plan to present to a specific person. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Personal interests 
and perspectives help shape one’s 
civic virtues. 

CORE CONTENT

Aaron Burr was a political star until pride caused him to 

duel Alexander Hamilton and then rumors further undid 

his reputation. Rose O’Neal Greenhow exerted political 

influence by spying for the Confederacy. 
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Meet two Americans who once 

wielded power in the United States 

government, only to fall from 

political grace. 

Aaron Burr (1756–1836)…
was a young superstar. Orphaned at age two, 

he graduated from college at 16 and entered 

the Continental army when he was 19. 

After the Revolution, he practiced law and 

became involved in New York politics as 

an assemblyman, attorney general, and 

United States senator.

His star kept rising. As the northern leader of 

the Democratic-Republican Party, Burr ran for 

vice president alongside Thomas Jefferson in 

1800. However, because there was no separate 

ballot for president and vice president, Burr 

and Jefferson tied for president! The House of 

Representatives selected Jefferson as president 

and Burr as vice president. 

Four years later, Burr’s reputation lay in 

ruins. A newspaper had published disparaging 

remarks that Alexander Hamilton, an American 

statesman who had helped to defeat Burr in the 

election, supposedly made about Burr. Burr 

demanded that Hamilton explain himself. When 

Hamilton refused, Burr challenged him to a duel. 

On July 11, 1804, Burr shot Hamilton, who died 

the next day. Burr then went into hiding. He wrote 

to his son-in-law, “[The duel] has driven me into a 

sort of exile, and may terminate in an actual and 

permanent ostracism.”  

DIG’s Choices: Traitors in U.S. History

wielded power in the United States 

remarks that Alexander Hamilton, an American 

statesman who had helped to defeat Burr in the 

the next day. Burr then went into hiding. He wrote 

Aaron Burr &  
Rose O’Neal Greenhow

by Carolyn Fay

22

Aaron Burr 
(photo taken c. 1836)

 He was right. When his term as vice president 

ended, Burr traveled west, planning to organize a 

private army to invade Spanish territories in the 

event of a United States war with Spain. Rumors 

flew that Burr intended to overthrow the U.S. 

government. Arrested and tried for treason, Burr 

was found not guilty, but the scandal destroyed his 

career. And it was just around the time that Burr 

died in disgrace that a new star rose in Washington.

Rose O’Neal Greenhow (1813/14–1864)…
was the new celebrity, and she would wield her 

political power behind the scenes. Greenhow never 

held a government office, but she influenced 

politicians and promoted the careers of those who 

shared her politics: pro-South, pro-slavery, and 

pro-states’ rights. During James Buchanan’s 

presidency, Greenhow was one of the most 

powerful women in Washington.

But when Abraham Lincoln became president 

and civil war loomed, Greenhow took on a 

dangerous role. Using her connections with 

northern and southern politicians, she collected 

information and passed it secretly to the South, 

sewing messages into the lining of her clothes. 

Greenhow gave Confederate General Beauregard 

advance warning of a Union attack in July 

1861, leading to the South’s victory at the Battle 

of Bull Run. 

One month later, Greenhow was arrested 

and imprisoned for corresponding with the 

enemy. Prosecutors never formally charged her 

with treason, because they feared a public trial 

would create sympathy for her. Greenhow denied 

spying, but maintained her right to support 

the Confederacy. She wrote, “I am a Southern 

woman, born with revolutionary blood in 

my veins.” 

The War Department exiled this “Southern 

woman” to the South. Confederate President 

Jefferson Davis sent Greenhow to Europe to 

gain the support of Great Britain and France. 

When her mission failed, she set sail for America. 

She never made it. The former grand dame of 

Washington drowned at sea, while fleeing a 

Union gunboat.  

Carolyn Fay is a freelance writer with a Ph.D. in French, who 
lives in Charlottesville, Virginia.

died in disgrace that a new star rose in Washington.

Aaron Burr &  
Rose O’Neal Greenhow

23

Rose O’Neal Greenhow
(photo taken between  

1855 and 1864)
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ARTICLE: Fulvia and Benazir Bhutto
Magazine pages 26 - 28, Expository Nonfiction     

SPEAKING AND LISTENING

Conduct an Interview  Interview someone you feel is successful about who they 

think of as role models and why. Learn about how they copy their role models and 

what they have learned from them. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Read the first paragraph and predict what the remaining sections will discuss.  

CCSS Reading 1

•	 	Is the main idea in the first or last paragraph? Use details from the text to 

support your answer.  CCSS Reading 2

•	 Use a T-chart to compare the family lives of both women. (See T-chart on page 

22.)  CCSS Reading 3

Craft and Structure

•	 Determine Author’s Purpose  How does the author distinguish her 

information from past opinions about both women? Cite details from the text 

in your response.  CCSS Reading 6

•	 Evaluate Evidence  How does the author support the statement that 

problems followed Bhutto throughout her career? Is the evidence sufficient 

and solid?  CCSS Reading 8

PREPARE TO READ

Ask students to share what they know about women’s historical role in 

different societies. Have students hypothesize why throughout history, women 

have held positions of power significantly less often than men. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
amnesty (p. 28)  a decision that a 

group of people will not be punished 

or that a group of prisoners will be 

allowed to go free

slander (p. 27)  to make a false 

spoken statement that causes people 

to have a bad opinion of someone

English Language Arts  Read I Am 
Mulala and relate her experiences 
to those of the women profiled in 
the article. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Personal interests 
and perspectives help shape one’s 
civic virtues. 

CORE CONTENT

Fulvia and Benazir Bhutto held political power in places 

where women weren’t traditionally in that role. Both were 

ridiculed for their roles, even by family, but they stand as 

examples for women today. 
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P owerful women are sometimes 

controversial women, and it can be 

difficult to sort out the true details of their 

lives. This is the case with Fulvia Flacca Bambula 

(died 40 b.c.e.) and the late Prime Minister Benazir 

Bhutto of Pakistan (died 2007 c.e.), two unusually 

strong women in their times.  

Meet Fulvia
Fulvia lived during the last years of the Roman 

Republic. Contributing to the growth of her power 

were her marriages to three Roman politicians: first 

to Publius Clodius Pulcher; then to Caius Scribonius 

Curio; and, finally, and most important, to Marcus 

Antonius (Mark Antony). Antony had formed, with 

Marcus Lepidus and  Octavian (who later became 

the first emperor of Rome with the title “Augustus”), 

the “Second Triumvirate,” the political alliance that 

ended the Republic and ushered in the era of the 

Roman Empire. 

Fulvia worked to support Antony in every way, 

especially against his enemies. Her influence over 

him was often criticized, since Roman women were 

supposed to obey their husbands and were not 

allowed to hold political office. The Roman orator 

Cicero was an enemy of Antony and accused Fulvia 

of controlling him. Cicero even suggested that Fulvia 

was responsible for the deaths of her first two 

husbands.  

In 41 b.c.e., while Antony was in Egypt, Fulvia did 

her best to represent his interests in Rome. She 

believed that Octavian was trying to seize all of 

Rome for himself. So, with Antony’s brother Lucius, 

she raised an army to fight Octavian. Fulvia and 

Lucius lost to Octavian at a place called Perusia, now 

the Italian city of Perugia. Archaeologists in the area 

have uncovered sling-bullets etched with insults and 

obscenities directed at Fulvia. After her loss, Fulvia 

and her children were exiled to Greece. Far from 

being grateful to Fulvia for her actions on his behalf, 

Antony was angry at what he saw as interference. 

Worse, unknown to Fulvia, he was living with the 

Egyptian queen Cleopatra and had two children 

with her. Soon after her exile, Fulvia died of an 

unknown illness. 

In the years following her death, Roman 

historians were not kind to Fulvia. Cassius Dio (150–

235 c.e.) wrote that she celebrated the assassination 

by Regina Hansen  |  illustration by Lisa Fields

Fulvia & 
Benazir Bhutto
DIG’s Choices: Women in Politics Yesterday & Today

of her old enemy Cicero by playing with his severed 

head and sticking hairpins in his tongue. Others 

said that Fulvia was unwomanly, a huge insult at 

the time. Velleius Paterculus (19 b.c.e.–30 c.e.) wrote 

that there was “nothing female about her except her 

body.” Plutarch criticized her ambition, saying she 

“desired to govern those who governed.” 

In recent years, modern historians have 

questioned whether Fulvia has been fairly treated. In 

2001, the American historian Joyce Salisbury wrote, 

“Few women have been so slandered as Fulvia.” 

According to Salisbury and others, most of Fulvia’s 

critics were admirers of Octavian.

Fulvia & 
Benazir Bhutto

27
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ARTICLE: Maecenas and Lorenzo de’ Medici
Magazine pages 29 - 31, Expository Nonfiction     

WRITING

Write a Poem  Study the form and then write an ode about a famous person today. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What can you infer about the importance of a royal title and wealth? Which 

brought greater influence? Cite details from the text to support your answers.  

CCSS Reading 1

•	 	What is the main idea of each section of the text? How does each relate to the 

main idea of the overall text? Use text support in your answer.  CCSS Reading 2

•	 According to the article, how does supporting the arts increase someone’s 

power?  CCSS Reading 3

Craft and Structure

•	 Analyze Word Choice  Why is the difference between the Roman words for 

power important to the article? How are they highlighted?  CCSS Reading 4

•	 Interpret Visual Information  How do the illustrations, including the cartoons, 

add to your knowledge of the topic? Note the specific details that each 

references.  CCSS Reading 7

PREPARE TO READ

Show students the Arts Wheel Chart on page 23 and have them fill in 

examples for each category. They could be specific works or styles of works. 

Ask about the cost of creating art and discuss the subjectiveness of artwork. 

Lead to an understanding of why patronage has been historically important. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
propaganda (p. 30)  ideas or 

statements that are often false or 

exaggerated and that are spread 

in order to help a cause, a political 

leader, a government, etc.

wield (p. 31)  to have and use 

(power, influence, etc.)

Art  Create a propaganda poster to 
promote a cause. Discuss the ethics 
of propaganda as a class. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Personal interests 
and perspectives help shape one’s 
civic virtues. 

CORE CONTENT

Maecenas and Lorenzo de’ Medici weren’t born into titles, 

but they had wealth and the power to influence leaders. 

Both supported artists and gained fame through this 

work. 
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The Romans had two words for power: 

Potentus was official power, such 

as that wielded by senators and judges, 

and potentia was unofficial power or 

influence. Oftentimes, potentia could be stronger and 

more far-reaching than any political or legal power. 

Gaius Maecenas (c. 70 b.c.e.–8 b.c.e.) and Lorenzo de’ 

Medici (1449–1492 c.e.) were two men who lived 

centuries apart, but are still known and honored 

today for their use of potentia.

Meet Maecenas
Gaius Maecenas was born into a wealthy and 

important family from the “equestrian” or 

“knightly” class of the Roman Republic. His 

ancestors, however, were Etruscan. Throughout 

his life, Maecenas never had an official position 

in the government or the military. Instead he 

wielded power through his close friendship with 

Octavian, who would later become Augustus, the 

first emperor of Rome. During periods when 

by Regina Hansen

DIG’s Choices: Patrons of the Arts Yesterday & Today

Etruscan refers to the people who ruled Etruria, present-day Tuscany in Italy. This powerful, refined civilization  
that developed during the eighth century b.c.e. lay to the north of Rome and fell to the Romans around 500 b.c.e.

DIG’s Choices: Patrons of the Arts Yesterday & Today
Wow! There’s Virgil 

reading his Aeneid to 

Maecenas. I wonder what 

Maecenas is thinking? 

He looks pretty relaxed 

there on the couch!

Maecenas &  
Lorenzo de’ Medici 
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ARTICLE: Confucius and Socrates
Magazine pages 32 - 33, Expository Nonfiction     

SPEAKING AND LISTENING

Collaborate  With a partner, read and interpret one of Plato’s dialogues 

involving Socrates. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Why might recent leadership in China have rejected Confucius’s ideas? Use 

your knowledge as well as details from the text in your answer.  CCSS Reading 1

•	 	Which theme best fits the text: two great philosophers or limits in the historical 

record? Cite details from the text to support your answer.  CCSS Reading 2

•	 How does the author introduce the idea that the students created the historical 

record for both men? What evidence for this is presented?  CCSS Reading 3

Craft and Structure

•	 Interpret Visual Information  Study the images that accompany the text. 

What do they suggest about teaching methods and the type of students 

each philosopher had?  CCSS Reading 7

•	 Analyze Multiple Perspectives  Socrates was quoted by Plato as saying, “An 

unexamined life is not worth living.” How does the author portray Socrates’ 

point of view on the importance of examining one’s life?  CCSS Reading 9

PREPARE TO READ

Have students journal about the best teacher they ever had. Allow them to 

interpret the term teacher broadly. They should include why this person was best. 

ESSENTIAL 
QUESTION
How do civic and personal 
values influence people’s 
actions?

KEY VOCABULARY
humble (p. 32) not proud

revere (p. 32)  to have great 

respect for (someone or something)

English Language Arts  Select 
a saying from The Analects of 
Confucius and interpret it for 
modern times. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  The historical 
record is limited by the perspectives 
of its creators. 

CORE CONTENT

Confucius and Socrates were teachers and philosophers 

whose reputations were made by their students after their 

deaths. Some aspects of the historical record for each of 

them are sketchy because of this. 
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their influence lives on long after they 

die. This is true of both the Chinese 

philosopher Confucius and the Greek 

philosopher Socrates. Their reputations and impact 

have grown through the centuries, even though 

people still disagree about what they actually said.

Meet Confucius
Kongzi or Kongfuzi, better known in English as 

Confucius, was born in Qufu, China, in 551 b.c.e. He 

lived during a time when traditional values seemed to 

be deteriorating. His main purpose as a teacher was 

to restore the Chinese principle of ren, which can 

mean “goodness,” “loving others,” or “humaneness.” 

His philosophy stressed the motto: “What you do not 

wish for yourself, do not do to others.” If this idea 

seems familiar, that is because it is common to many 

world religions and is similar to the biblical golden 

rule: “Do unto others as you would have them do 

unto you.”  

The teachings of Confucius focus on treating 

people with compassion, especially in family 

relationships and in interactions between political 

leaders and their followers. Confucius wanted people to 

value education, be humble, and have good manners. 

He also taught the importance of respect for elders and 

ancestors, known as “filial piety.”

Although Confucius died before his ideas became 

well known, his students wrote down his most important 

sayings. Over time, these were collected into a book that 

became known as the Lunyu, or The Analects of Confucius.  

The lessons attributed to Confucius were revered in 

China until the early 20th century. It was then that 

they were rejected first by Chinese Nationalists and later 

by the Chinese Communist Party. Still, in recent years, 

The Analects have once again become popular with 

China’s politicians, including the country’s current 

leader Xi Jinping.  

Some scholars question how many of the 497 sayings 

in The Analects actually come from Confucius. Scholars 

E. Bruce Brooks and A. Taeko Brooks put the number at 

16, while others are much more generous. Whether or 

not we can be sure of what Confucius said, we do know 

he existed. According to the Guinness World Records, the 

Kong family, descendants of Confucius, have the world’s 

most extensive family tree.  

Meet Socrates
Not long after the death of Confucius, Socrates was 

born—thousands of miles away—in Athens, Greece. The 

exact year is unknown, but it is thought to be sometime 

around 470 b.c.e. Unlike the descendants of Confucius, 

Confucius 
& Socrates

DIG’s Choices: Philosophers—Yesterday & Today

Confucius (seated at the table in back) with students at a 
school he started

32 33

those of Socrates have been lost to history. But, like 

Confucius, Socrates did not write down his teachings, 

so what we know of his beliefs comes from his 

contemporaries and students. 

Two of Socrates’ most famous students were the 

historian Xenophon and the philosopher Plato. Their 

writings describe Socrates in the agora, the marketplace 

of Athens, where he would teach by asking a series of 

questions that eventually led to a logical conclusion. 

This is called the “dialectic” or “Socratic method,” and 

it is still used in universities today. Xenophon and Plato 

described this process in a series of dialogues, with 

Socrates as the main character.

Plato, Xenophon, and others have not always 

agreed about the exact content of Socrates’ ideas. In 

fact, most historians believe that Plato often used the 

character of Socrates to explain his own philosophy. 

Because of this, it is difficult to know for sure exactly 

what Socrates believed—philosophers refer to this 

dilemma as “The Socratic Problem.”

Still, most philosophers agree that Socrates believed 

people should make decisions using logic and reason, 

rather than following orders from authority figures or 

gods. They also believe that he thought that the better 

people become at making good decisions, the happier 

they are. Another point on which most scholars agree 

is that Socrates considered the best leaders those who 

understood their own minds.  

At the same time, Socrates is described as being 

critical of Athenian democracy. For him, the ideal 

government was led by a small, select group of 

individuals, who were the most educated and 

knowledgeable. The gods, according to Socrates, were 

good, but he did not think that their blessings depended 

on ritual and sacrifice. It was actually this teaching that 

led to his arrest for corrupting the young men of Athens. 

He was found guilty and sentenced to drink hemlock, a 

deadly poison. Both Xenophon and Plato praised 

Socrates for taking his punishment without complaint 

and not trying to bribe his way out of it.

A Continuing Influence
Although Socrates had a tragic death and Confucius 

died almost unknown, both have survived in the words 

and ideas of those who came after them. Even though 

we can never be sure exactly what the two men said, the 

concepts and thinking attributed to them continue to 

shape society, even into the 21st century.

Confucius 
& Socrates

YOUR TURN
Submit the name of a person who you 
think resembles one of the two people 
we are profiling in this feature. Send a 
sentence or two to dig@cricketmedia.com 
explaining why you chose the person.  
We will highlight the replies on  
www.cricketmedia.com

by Regina Hansen

Young and old have gathered in the agora at Athens to 
hear Socrates.
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare articles they read. Help students find the 
connections between pieces of information in multiple articles. Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9).

•	 	Choose two articles. Create a Venn diagram to compare similarities and differences in 
how each article addresses its topic or theme. (See diagram template on page 24.)

•	 	Find quotes from two or more articles. With a partner, discuss how the quotes impact 
your understanding of the article.

•	 Create a timeline of important events in the issue. Use it to see which subjects were 
contemporaries and read their sections to determine if events one was involved in 
impacted the other and how.

•	 Read a variety of articles to learn the expected roles of women in their societies and 
see how some of them still managed to influence events. Write an essay explaining 
how they overcame expectations.	

•	 Many of the subjects presented were killed because of their beliefs or actions. Others 
were exiled. Refer to all of the articles to locate examples and determine how the 
exile or killing was justified. Write your opinions of exile and capital punishment.

Dig: Parallel Lives © May/June 2017
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This issue focuses on different perspectives on historical events. In this Mini-Unit, your 
students will look at the impact of perspective by writing short stories focused on a 
meeting between two of the people mentioned in the issue. They’ll consider how each 
person would have viewed an event as well as which perspective (or point of view) will 
work best in telling the story.

EXPLORATORY LEARNING - FLEXIBLE MINI-UNIT DESIGN

MINI-UNIT

ENGAGE READ FOR A 
PURPOSE APPLY

ENGAGE: Engage students in the topic of perspectives by asking students to consider 
how civic and individual values of the past influenced people’s actions. Explain why 
you believe homework or quizzes are important. Ask if students agree and record any 
opposing views. Inform them that their viewpoint is valid from their perspective but 
won’t change your perspective. Give reasons that demonstrate both the civic values of 
the school and your individual values. Highlight the differences. 

Perspective is important in the arts. Have students look at the upper left image. Ask them 
to describe the scene as if they were in the lighthouse. Then have them do the same as 
if they were in the boat. How does moving to the beach change the perspective? Next, 
have them write descriptions from spots in other areas of the image. Be sure to note new 
things that can be seen.

Dig: Parallel Lives © May/June 2017
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READ FOR A PURPOSE

INTRODUCE THE ACTIVITY: Perspective Pairs:  Refer to the Engage activity and tell 
students you’re going to continue looking at perspectives. Introduce the concept of 
point of view and discuss the narrative point of view (POV) for works you’ve read in 
class. Explain the relationship between perspective and POV and that not every POV 
will work for every story. Have them use a journal to rewrite one or two paragraphs 
from a story you’ve studied from the perspective of an omniscient narrator or another 
character. Explore how this changes the tone and impact of the story. 

Tell students they’ll be working in pairs to write their own stories that explore the 
effects of someone’s perspective on how they react to a situation. Their stories will 
focus on a meeting between two people profiled in Dig: Parallel Lives. Since it’s unlikely 
most of these people could have met because they come from different times and 
places, these stories may have a fantasy element, but the students must be as true to 
their subjects’ perspectives as they can. They’ll also have to determine which POV to 
use to tell the story.

Remind the students that a story consists of one or more characters in a setting 
attempting to resolve a conflict or solve a problem while overcoming obstacles. Their 
stories must have all of these elements and end with a resolution. The subjects could 
be protagonists or one may be an antagonist to the other. 

Set word limits and separate the class into pairs. 

RETURN TO THE TEXT:  Explain to students that before they can write their stories, 
they must gather information in order to decide who they’ll write about. Have students 
use the article pages in this guide as they read to help them select their subjects and 
take notes. Once they’ve finished, allow time for the pairs to brainstorm story ideas. 
Help them focus on each story element they’ll need to include. Remind them that they 
are just gathering ideas; they shouldn’t finalize ideas at this point.

MINI-UNIT (cont.)

Dig: Parallel Lives © May/June 2017
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MINI-UNIT (cont.)

APPLY:  PAIR PERSPECTIVES Now that students have gathered information from the 
articles, they are ready to write and share their stories. 

STEP 3: Rough Draft 
Have pairs work together to determine the best narrative voice for their stories. Then, instruct students 
to write their rough drafts.

STEP 2: Refine Story Plan 
Once they have a stronger sense of their characters, students can refine the ideas from their 
brainstorming session and plan their stories on the Story Map on page 19. Verify that each pair of 

students has considered all of the story elements and how the two characters will meet. 

STEP 1: Determine Their Views 
Before students begin their stories, they’ll need a sense of how each person might react to a situation. 
Our reactions, or actions, are based on our perspective of events, which are informed by our personal 
values and attitudes as well as the civic values of our societies. Demonstrate the Values/Actions Chart 
on the next page by adding a situation, perhaps homework, and a person’s values and then showing 
how they inform the reaction. Have students return to the issue sections for each subject they’ve 
chosen or their notes to fill in the chart. Students may use as many copies of the chart as they need.

STEP 4: Another Perspective 
Since good writing is good revising, have pairs trade stories. Ask students to look for these elements: 

•	 Character meeting
•	 Consistent perspectives for each character or change that flows from story events and changes in beliefs
•	 Clear perspectives for each character
•	 	Clear and consistent POV
•	 Flow
•	 Inclusion of story elements
•	 Grammar, spelling, and punctuation 

STEP 5: Final Copies 
Students will use the revision notes from the other pair to write a final version of their story. Stories may 
be illustrated, collected into a book, or displayed on a bulletin board.

STEP 6: Share 
Have students discuss whether their perspectives of the story, any of the characters, or the concept 
of perspective have changed since their exploration began. Encourage them to analyze the value of 
attempting to view an event through someone else’s perspective.

Dig: Parallel Lives © May/June 2017
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VALUES/ACTIONS CHART

MINI-UNIT (cont.)

VALUE ACTION

VALUE ACTION

VALUE ACTION

Name of Subject _________________________________________________________________

Situation

Dig: Parallel Lives © May/June 2017
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NAME: _________________________

STORY MAP

TITLE

CHARACTERS

PROBLEM

SETTING

SOLUTION

Dig: Parallel Lives © May/June 2017
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NAME: _________________________

COMPARATIVE CHART

PATRICK HENRY SOJOURNER TRUTH

Dig: Parallel Lives © May/June 2017
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NAME: _________________________

KWL CHART: ABIGAIL ADAMS

LWK
What We Know What We LearnedWhat We Want to Know

Dig: Parallel Lives © May/June 2017
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NAME: _________________________

T-CHART

FULVIA: BHUTTO:

Dig: Parallel Lives © May/June 2017
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NAME: _________________________

THE ARTS WHEEL CHART

The Arts

Music
Theater

F
ilm

V
is

ua
l A

rt
s

Literature Dance
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NAME: _________________________

VENN DIAGRAM

Dig: Parallel Lives © May/June 2017
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Meeting State and National Standards:  
   Core Instructional Concepts

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards. The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies. 

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart. To customize the chart, add your own grade, state, or district 
standards in the last column. Match the concepts and standards from the chart to the 
activities on each page of the Teacher’s Guide to complete your lesson plans.
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools. Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards.
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards. You will also find connections to these concepts within 
individual close-reading questions.
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page.

Appendix
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   CORE INSTRUCTIONAL CONCEPTS:  
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly.
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text. 
Reading 1

Determine central ideas or themes of a text and analyze their 

development.
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text. 
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text. Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone. Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts. Reading 5

Assess how point of view or purpose shapes the content and style of a 

text. 
Reading 6

Analyze how an author’s style and tone affects meaning. Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats. Reading 7

Identify and evaluate the argument and claims in a text. Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence. 
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately.
Writing 2

Write narratives to develop real or imagined experiences or events. Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research.
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions.

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues.

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade.

Explain the importance of resources (i.e. labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy.

Explain the importance of competition in a market economy.

Apply economic concepts (i.e. interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations.

GEOGRAPHY
Construct and use maps and other graphic representations (i.e. images, photographs, etc.) of 

different places.

Explain cultural influences on the way people live and modify and adapt to their environments.

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time.

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective.

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones.

Evaluate historical sources, including their reliability, relevancy, utility, and limitations.

Analyze causes and effects, both intended and unintended, of historical developments.
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CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains. The eight NGSS Crosscutting Concepts are as follows:

•	 Patterns

•	 Similarity and Diversity

•	 Cause and Effect

•	 Scale, Proportion, and Quantity

•	 Systems and System Models

•	 Energy and Matter

•	 Structure and Function

•	 Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content. The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains.

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
•	 Structure and  

Function of  
Living Things

•	 Life Cycles and  
Stages

•	 Reproduction & 
Inherited Traits

•	 Animals

•	 Plants

•	 Forces and  
Interactions

•	 Energy

•	 Light

•	 Sound

•	 Electricity/  
Magnetism

•	 Matter

•	 Waves

•	 Heat

•	 Chemistry

•	 Information  
Processing

•	 Weather

•	 Climate

•	 Rocks & Soil

•	 Erosion and 
Weathering

•	 Landforms

•	 Water

•	 Oceans

•	 History of Earth

•	 Plate Tectonics

•	 Volcanoes, 
Earthquakes,  
and Tsunamis

•	 Solar System

•	 Planets

•	 Moon

•	 Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings. 

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

•	 Asking questions (for science) and defining 

problems (for engineering)

•	 Developing and using models

•	 Planning and carrying out investigations

•	 Analyzing and interpreting data

•	 Using mathematics and computational thinking

•	 Constructing explanations (for science) and designing 

solutions (for engineering)

•	 Engaging in argument from evidence

•	 Obtaining, evaluating, and communicating information


