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OVERVIEW

In this magazine, 
readers will learn 
about the growth 
of Chicago from 
swampland to 
the modern 
hub it is today. 
Cobblestone: 
Chicago includes 

information about the people who helped 
design the city, its major sites, and the Great 
Fire that once destroyed it.
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ESSENTIAL QUESTION:

How did Chicago grow from swampland 
into a modern metropolitan hub?
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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts . Find practical advice for teaching individual articles or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information .  

READ INDIVIDUAL ARTICLES PAGES 4 – 14

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge . For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS Writing 1, 2, 3 & 6

CCSS Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 16 – 18

Magazine articles can easily be grouped to make cross-text 

connections and comparisons . Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS .Reading .9) . Discussing multiple articles 

(CCSS .Reading .9) prepares students to write texts to share and 

publish in a variety of ways (CCSS .Writing .2) .

Key Vocabulary 
CCSS Reading 4

ARTICLES

SOCIAL 
STUDIES

CORE 
LITERACY

Close Reading and Text Analysis
CCSS Reading 1-10

Essential Question
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Skills and Standards Overview

Essential Question:  How did Chicago grow from swampland to a modern metropolitan hub?

MAGAZINE  
ARTICLES

CORE CONTENT 
CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

First Settlement
Expository Nonfiction

Changes in the management 
of a territory represent 
examples of historical change .

• Close Reading
• Determine Author's 

Purpose
• Interpret Visual 

Information
• Write a Summary

Reading 1, 2, 3, 6 & 7 
Writing 2

Midwest Hub 
Expository Nonfiction

Human-induced environmental 
changes affect the 
development of human 
societies .

• Close Reading
• Interpret Figurative 

Language
• Evaluate Evidence
• Debate a Topic

Reading 1, 2, 3, 4 & 8 
Speaking & Listening 1, 3, 4 
& 6

City on Fire 
Expository Nonfiction

A single event can lead to 
significant historical change . 

• Close Reading
• Interpret Figurative 

Language
• Analyze Text Structure
• Write a News Article

Reading 1, 2, 3, 4 & 5 
Writing 3

Chicago's Movers and Shakers 
Expository Nonfiction

Individuals can shape 
significant historical change . 

• Close Reading
• Analyze Text Structure
• Interpret Visual 

Information
• Give a Multimedia 

Presentation

Reading 1, 2, 3, 5 & 7 
Speaking & Listening 4, 5 & 6

Labor Wars 
Expository Nonfiction

In democracies, people 
have a civil responsibility to 
participate .

• Close Reading
• Analyze Author's Purpose
• Compare Texts
• Research and Write an 

Essay

Reading 1, 2, 3, 6 & 9 
Writing 2, 7, 8 & 9

Come to the Fair! 
Expository Nonfiction

Culture influences the 
way people modify their 
environments . 

• Close Reading
• Analyze Text Structure
• Evaluate Evidence
• Write a Skit

Reading 1, 2, 3, 5 & 8 
Writing 3

Building Boom 
Expository Nonfiction

Culture influences the 
way people modify their 
environments .

• Close Reading
• Evaluate Word Choice
• Interpret Visual 

Information
• Conduct a Survey

Reading 1, 2, 3, 4 & 7 
Speaking & Listening 7

Gangsters! 
Expository Nonfiction

Economic conditions impact 
the well-being of individuals, 
businesses, and societies .

• Close Reading
• Determine Author's 

Purpose
• Evaluate Evidence
• Write an Editorial

Reading 1, 2, 3, 6 & 8 
Writing 1

Black Metropolis: The Great 
Migration 
Expository Nonfiction

Cultural and environmental 
characteristics influence the 
spatial patterns of people .

• Close Reading
• Analyze Author's Purpose
• Interpret Visual 

Information
• Present a Text

Reading 1, 2, 3, 6 & 7 
Speaking & Listening 4 & 6

Chicago-Style Softball 
Expository Nonfiction

Environmental factors 
influence cultural patterns .

• Close Reading
• Analyze Text Structure
• Evaluate Evidence
• Write a Graphic Story

Reading 1, 2, 3, 5 & 8 
Writing 3

Seeing the Sites 
Expository Nonfiction

Human characteristics of 
places influence human 
identities and cultures . 

• Close Reading
• Interpret Figurative 

Language
• Analyze Text Structure
• Create an Itinerary

Reading 1, 2, 3, 4 & 5 
Writing 2

Comparing Texts: Reading 9

Mini-Unit: Reading 1, 2 & 3, Writing 2



4 Cobblestone: Chicago © January 2017

ARTICLE: First Settlement
Magazine pages 2 - 5, Expository Nonfiction     

WRITING 

Write a Summary  Pretend you are a member of a Native American group, a fur 

trader, or a settler from the East Coast . Use the article as a resource to write an 

account of the events from the perspective of your group . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Why was the territory that is now Chicago prized by so many groups? Cite 

details from the text that refer to specific conflicts and explain how they 

support your answer .  CCSS Reading 1

• What is the main idea of this article? Which specific details in the text helped 

you determine the main idea?  CCSS Reading 2

• Analyze the interactions between the British, the French, and the Americans in 

the midwest . How did these interactions lead to the development of Chicago?  

CCSS Reading 3

Craft and Structure

• Determine Author’s Purpose  What is the purpose of the text? How does 

the information the author includes help shape the content of the text?  CCSS 

Reading 6

• Interpret Visual Information  How do the images add to your knowledge of 

what the territory that became Chicago was like?  CCSS Reading 7

PREPARE TO READ

Show pictures that trace the development of your local area over time . Explain 

the time period for each photo . Have students compare the images to see the 

gradual changes as well as the difference between the area today and in the 

earliest image . Relate this to the development of Chicago . 

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
missionary (p. 3)  a person who 

is sent to a foreign country to do 

religious work

plain (p. 2) a large area of flat land 

without trees

swamp (p. 2) land that is always 

wet and often partly covered with 

water

Science  Chicago used to be a swamp . 

What natural resources were available? 

How did their use to grow the city 

impact the wildlife in the area? 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Changes in the 
management of a territory represent 
examples of historical change . 

CORE CONTENT

The natural resources around what is now Chicago led 

many groups to covet the territory . The Iroquois, British, 

French, and other native groups battled for it . Ultimately, 

the United States won the territory, protected the area, 

and incorporated the town of Chicago .  

Le
xi

le
 S

co
re

: 1
18
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It’s hard to imagine Chicago, the third most-populated 
city in the United States today, as ever being an 
open, swampy plain. But the area near the southern 

tip of Lake Michigan was once rich with wildlife, fish, 
and fertile soil. Different Native American groups, 
including the Illinois, Kickapoo, Miami, Ojibwa, Ottawa, 
Potawatomi, and Shawnee, once lived there. When the 
first French fur trappers and settlers arrived in present-
day Canada and reached the western Great Lakes in 
the 1600s, they established a fur trade with the native 
communities there.

First   
    Settlement

by Andrew Matthews

2

In 1673, Jacques Marquette, a French 
missionary, and Louis Joliet, a French 
fur trader, led a small expedition to learn 
more about the Mississippi River. They 
became the first Frenchmen to explore 
the interior of the continent. From the 
northeastern shore of Lake Michigan, they 
made it as far as present-day St. Louis, 
Missouri, before turning around.

On the journey back to Quebec, 
Canada, Marquette and Joliet followed a 
shorter route suggested by a native chief. 
It took them past the site of present-day 
Chicago. The native people called it 
Eschikagou or Shikaakwa, for the wild, 
smelly onions that grew there. To the 
French, it became Chigagou. Joliet noted 
how ideal the place was for agriculture. He 
also realized that the site provided access 
to the entire interior of the continent.

The profitable fur trade with the French 
around the Great Lakes had drawn the 
attention of the Iroquois Indians living in 
upstate New York. They began to move 
westward to seize control of it. From 
the mid-1640s to the late 1690s in what 

became known as the Beaver Wars, the 
raiding Iroquois wiped out or displaced 
entire native communities. As survivors 
moved westward to avoid the Iroquois, 
their resettlement created upheaval for 
the native groups already living there. The 
clashes among different Native Americans 
for control and survival, and the growing 
presence of European nations, sparked 
violent conflicts in North America. The 
land around present-day Chicago became 
one of the prizes for the victor to claim.

By the mid-1700s, the history of 
enmity that existed between France and 
Great Britain in Europe spread to North 
America, where both countries had 
colonies. France claimed Canada and the 
land around the Mississippi River, which 
it had named Louisiana. Great Britain 
controlled most of the land along the 
East Coast. In the French and Indian War 
(1754–1763), France and Great Britain, 
with Native American allies on each side, 
engaged in a war that each nation hoped 
would leave it in control of the entire 
continent.

Frenchmen Jacques Marquette and Louis Joliet were the 
first nonnatives to travel through present-day Chicago.

3
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ARTICLE: Midwest Hub
Magazine pages 6 - 7, Expository Nonfiction     

SPEAKING AND LISTENING

Debate a Topic  With a classmate, debate which of the ideas mentioned in the 

article was most ingenious . Decide the winner of your debate and then defend it in a 

debate with another pair of students .  

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What can you infer about the role of money in the development of the city? 

Which details support your inferences?  CCSS Reading 1

• How does each paragraph relate to the theme of Chicago as a hub? Use details 

from the text to support your answer .  CCSS Reading 2

• Create a timeline of dates mentioned in the article . Use it to write a paragraph 

explaining how changes in transportation technology impacted the city .  CCSS 

Reading 3

Craft and Structure

• Interpret Figurative Language The author explains that the city became a 

funnel . How was the city like a funnel? Use details from the text to support 

your answer .  CCSS Reading 4

• Evaluate Evidence  The author claims Chicago attracted visionary people . 

What evidence supports this claim? Is it sufficient?  CCSS Reading 8

PREPARE TO READ

Define the term “hub” and present students with photographs of hubs, for 

example, the hubs of a wheel or a region . Lead into a discussion of why the 

city of Chicago might be refered to as a hub .

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub?

KEY VOCABULARY
ingenious (p. 7)  very smart or 

clever

surveyor (p. 6) someone whose 

job is to measure and examine an area 

of land

visionary (p. 7) having or 

showing clear ideas about what 

should happen or be done in the 

future

Engineering  Learn the steps 
involved in building a canal . 

CROSS-CURRICULAR
EXTENSION

CONCEPT

Social Studies  Human-induced 

environmental changes affect the 

development of human societies . 

CORE CONTENT

Because of the confluence of waterways in the area, 

Chicago became a transportation hub . It continued in this 

role as new transportation systems were developed . 
Le

xi
le
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16
0 A lmost as soon as Chicago 

was established in 1833, it 
went through a remark-

able transformation.
Much of Chicago’s rapid change 

occurred because of its location. 
In the early 1800s, before trains, 
automobiles, or airplanes were 
invented, boats traveling on natu-
ral waterways provided the fastest 
way to move people and things. 
Chicago quickly became a pivotal 
place of portage between two 
inland water routes—the Great 
Lakes and the Mississippi River.

The success of the Erie Canal 
also helped Chicago. Completed 
in 1825, the Erie Canal cut across 
New York from Lake Erie to the 
Hudson River, which flows to 
New York City and the Atlantic 
Ocean. For the first time, people 
and goods from the East Coast 
could travel by boat all the way to 
the Great Lakes. Illinois’s leaders 
decided to build a canal between 
the Chicago River, which flows 
through the city, and the Illinois 

River to the south, which feeds 
into the Mississippi River. Chicago 
would become the link to  
connect the Mississippi River  
and its tributaries to the 
Great Lakes.

By 1830, a surveyor 
had laid out city blocks 
in Chicago, and the 
plats were sold to help 
finance the canal. 
Eastern businessmen, 
recognizing Chicago’s 
potential value as a 
transportation hub, 
eagerly bought land 
parcels. Work on the 
canal stalled for several 
years during a national 
economic depression, but by 
1848, the 96-mile Illinois and 
Michigan Canal was completed. 
It not only connected the Great 
Lakes and the Mississippi River, 
but it also encouraged the growth 
of settlements and farms along it. 
It led to Chicago’s emerging role as 
an agricultural center. Through it, 

Midwest 
Hub

by Andrew Matthews

The buildings and grade along Chicago’s 
Lake Street get lifted in the 1850s. 
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crops grown on Midwest farms 
could make their way to 

eastern cities.
In the same year 
that the Illinois 

and Michigan 
Canal opened, 

construction 
began on the 
first railroad 
in the city—
the Galena 
and Chicago 
Union. By 
the 1850s, 

more than 
30 railroad 

lines were built. 
Lines beginning 

in eastern locations 
ended in Chicago, 

while lines heading  
west began in the city.

Chicago attracted visionary 
people, and the city grew quickly 
through their investment. It was 
built on swampy land, however, 
which created two problems: out-
breaks of diseases and buildings 
sinking into the mud. City leaders 
decided to build a new public 
sewer system in the late 1850s. To 
get the system to drain correctly, 
everything—the new pipes and 
sewers, the city’s grade, and the 
existing buildings—was raised 
several feet. Using jacks, workers 
ingeniously and carefully lifted 
entire buildings. Pipes and sewers 
were laid out, new foundations 
were poured, and the buildings 
were reset at the new grade.

By the time the first transcon-
tinental railroad was completed 
in 1869, Chicago was the link 
between the industrial cities in 
the East and the rich farmlands in 

the West. As one historian put it, 
the city became a funnel through 
which many things flowed.

Today, Chicago is a major 
water, rail, land, and air hub. 
About 50 percent of all rail freight 
for the United States goes through 
it, and seven major interstate 
highways provide access to it. In 
addition, Chicago is home to two 
international airports—Midway 
(opened in 1927) and O’Hare 
(opened in 1955).  I

Tributaries are streams 
or rivers that flow into 
a larger stream or river.

Plats are plots of land.

Grade is the level at 
which the ground 
surface meets the 
foundation of a 
building.

Jacks are portable 
devices used for raising 
heavy objects by 
means of force applied 
with a lever, screw, or 
hydraulic press.

A hub is a center of 
activity or interest.

Midwest 
Hub

by Andrew Matthews

An enormous cargo ship making its way 
between the Great Lakes and the Mississippi 
River slowly maneuvers through Chicago on 
the Chicago River.

7
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ARTICLE: City on Fire
Magazine pages 10 - 12, Expository Nonfiction     

WRITING 

Write a News Article  Imagine you witnessed the fire and write a newspaper 

account of your experiences . Use the information from the article and further 

research to help you compose your narrative .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• The city recovered quickly from the tragic fire . What can you infer about 

Chicagoans at the time based on this information? Cite details from the text 

that support your inferences .  CCSS Reading 1

• Locate the main idea of each paragraph in the text and use them to write a 

summary of the article . Identify the overall main idea .  CCSS Reading 2

• Use a cause-effect chart to show the factors that led to the fire being so 

destructive . (See chart on page 20 .)  CCSS Reading 3

Craft and Structure

• Interpret Figurative Language  Locate and copy the simile on page 11 . Write a 

paragraph to explain the comparison the speaker is making .  CCSS Reading 4

• Analyze Text Structure  Why do you suppose the author opened with the 

story of Mrs . O’Leary’s cow? What impact does this have on the reader? How 

does it relate to the rest of the text?  CCSS Reading 5

PREPARE TO READ

Have students journal about what they might experience in the aftermath of a 

fire in their community .  Be sensitive to the possibility that a student may have 

actual experience with a fire .

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub?

KEY VOCABULARY
devour (p. 11) to destroy 

(something) completely 

ember (p. 11) a glowing piece of 

coal or wood from a fire

slum (p. 10)  an area of a city 

where poor people live and the 

buildings are in bad condition

Science  Some materials are 
more flammable than others . 
Why? Conduct an experiment or 
demonstration to learn more . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  A single event can 
lead to significant historical change . 

CORE CONTENT

Chicago’s Great Fire began on October 8, 1871 and 

consumed a large area of the northern parts of the city . 

Dry conditions and the use of wood as a primary building 

source encouraged its spread and devastation . 
Le

xi
le
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F
or years, legends blamed Mrs. O’Leary’s cow, Daisy, for starting 
Chicago’s Great Fire of 1871. The story was that Daisy kicked 
over a lantern in her stall, setting the straw on fire and starting 

the tremendous blaze. No proof exists of Daisy’s involvement, but the 
fire did break out near the O’Learys’ barn on Sunday night, October 
8, 1871. The O’Leary’s lived in the southwestern quarter of Chicago, 
divided by the North and South branches of the Chicago River.

Cow or no cow, the city was all too vulnerable to fire. Beginning 
in the 1830s, Chicago had grown quickly into a rough and bustling 
metropolis. The buildings in the city were built hastily and carelessly. 
While the more prosperous residents had built a few brick homes, 
most of the structures were wooden cottages, sheds, barns, and 
crowded slums. The city was filled with wooden sidewalks, and many 
of the streets also were paved with wood. To make things worse, the 
summer of 1871 had been very, very dry.

City 
  on 
Fire

by Barbara Brooks Simons

As the fire spread, it forced 
fleeing Chicagoans to find  
safer locations until they were 
up against Lake Michigan.

10

Many things came together to turn a small fire into a conflagration 
on that Sunday night in October. The night before, the city’s firemen 
had exhausted themselves putting out a large but contained fire in the 
city. And although the fire that broke out on Sunday was spotted and 
an alarm was spread, the firefighters initially were given the wrong 
location. A strong, dry wind from the southwest helped the fire to 
jump the South Branch of the Chicago River and drove it into the 
city center. Flames soon devoured public buildings, even those that 
were supposed to be fireproof. Wind-borne embers spread the fire 
and made it almost impossible to control. The roof of the Pumping 
Station, which supplied city water, collapsed, eliminating it as a source 
of water for firefighters.

At first, crowds gathered to watch the fire, but people soon real-
ized their danger. Families abandoned their houses and fled through 
the streets. They packed together on the bridges trying to get across 
the river, but the bridges caught fire, too. Wooden ships on the river 
ignited, as did pollution and grease on the river’s surface. It seemed as 
if the whole world were engulfed in flames. One eyewitness said: “It 
was like a snowstorm, only the flakes were red instead of white.”

On Tuesday morning, October 10, rain began to fall. By then, 
much of Chicago was a smoking ruin. About 18,000 buildings were 
destroyed and about 100,000 people lost their homes and workplaces. 

A conflagration is a 
large, destructive fire.

Some parts of the 
city were completely 
destroyed.

What a dramatic 
view of the fire’s 

destruction.

11
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ARTICLE: Chicago’s Movers and Shakers
Magazine pages 13 - 15, Expository Nonfiction     

SPEAKING AND LISTENING

Present an Opinion  Create a five-minute presentation to explain whose 

contributions you believe were most important . Add multimedia components to 

help convince others of your opinion . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What does the title suggest about the article? Why?  CCSS Reading 1

•  What is the main theme of the text? How does each section demonstrate the 

theme?  CCSS Reading 2

• Create a chart listing each person mentioned and the works that made him or 

her famous . Include relationships to the other people and any lasting legacies 

as well . (See chart on page 21 .)  CCSS Reading 3

Craft and Structure

• Analyze Text Structure  What is the structure of this text? What effect does 

this structure create? How would a single narrative have impacted the text?  
CCSS Reading 5

• Interpret Visual Information  Illustrations of each person and an object 

or location accompany the text . How does each illustration symbolize the 

person or his or her work?  CCSS Reading 7

PREPARE TO READ

Read brief biographies of famous people who impacted the region your school 

is located in .  Ask the students to consider how these people shaped the area 

and discuss their views . Have each student write a paragraph explaining the 

impact one of your subjects had on the region .

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
reaper (p. 13)  a person or 

machine that cuts and collects crops

retailing (p. 14)  the business of 

selling things directly to customers for 

their own use

sanitary (p. 15) of or relating to 

good health or protection from dirt, 

infection, disease, etc .

settlement house (p. 15) a 

place or organization that provides 

various community services to people 

in a crowded part of a city

Art  Study the images of the people 
that accompany the article . How were 
they made? Use similar materials to 
create a portrait of a classmate . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Individuals can shape 
significant historical change . 

CORE CONTENT

Chicago’s growth provided economic opportunities for many of its 

citizens, some of whom became famous for their innovations and 

ideals . 

Le
xi
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by Will Bremen
illustrated by John Hinderliter

CHICAGO’S 
Makers and Shakers

C hicago went from small frontier town to major 
cosmopolitan city in less than 50 years. Along the 
way, the growing city provided opportunities that 

made people’s fortunes and earned them fame. Here are some 
of Chicago’s most influential 19th-century citizens.

After coming to Chicago from 
the East Coast to handle a 
land purchase deal in 1835, 
William Butler Ogden real-
ized the city’s potential and 
returned to settle there. He 
became Chicago’s first mayor 
in 1837. He supported early 
development in the city, 
including the building of the 
Illinois and Michigan Canal 
and the first railroad, the 
Galena and Chicago Union.

Before Cyrus H. McCormick 
invented his horse-drawn mechanical 
reaper in 1831, grain was harvested 
by hand with a farm tool known as 
a scythe. In 1847, McCormick moved 
from Virginia to Chicago to be closer 
to Midwestern farmers and crops. 
The McCormick Harvesting Machine 
Company became a huge success, 
and his reaper allowed farmers to 
realize more profits, too.

After opening a successful dry-
goods store in 1852 that catered to 
women, Potter Palmer turned to 
real estate in the 1860s. He devel-
oped Chicago’s State Street along 
the lakeshore into a grand boule-
vard. Before the Great Fire of 1871, 
he owned nearly 100 buildings, 
including the elegant Palmer 
House Hotel, which he built as a 
gift for his wife, Bertha Honore 
Palmer. Committed to rebuilding 
the city after the fire, the Palmers 
became its social center. Bertha 
oversaw efforts to organize a 
Women’s Building during the 
World’s Columbian Exposition. 
Upon her death, she donated her 
world-class collection of paintings 
to the Art Institute of Chicago.

13
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ARTICLE: Labor Wars
Magazine pages 16 - 19, Expository Nonfiction     

WRITING 

Research and Write an Essay Research other major events in the American labor 

movement and write an essay explaining one event, including its causes and results . 

Add information about its lasting effects if there were any . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Use the images accompanying the text to predict what the article will be about . 

As you read, record whether your predictions were correct .  CCSS Reading 1

• How does the author present the idea that the labor issue had two sides? Make 

two lists of quotes from the article, one to show each side .  CCSS Reading 2

• How did Pullman’s attitudes and ideals help cause the strike against his 

company? Use details from the text to show how the author builds this 

concept .  CCSS Reading 3

Craft and Structure

• Analyze Author’s Purpose  What is the purpose of each quote the author 

uses? How do they impact your understanding of the text?   CCSS Reading 6

• Compare Texts  How does the information in the article relate to the 

information in the handbill on page 18? Does one effectively support the 

information presented in the other? Explain your answer .   CCSS Reading 9

PREPARE TO READ

Explain the recent arguments over increasing the minimum wage for 

employees in the United States .  Lead into an explanation of strikes and other 

labor conditions . Ask students what conditions would cause them to go on 

strike .

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
ignorant (p. 16) lacking 

knowledge or information

rabble(p. 17) a large group of loud 

people who could become violent

suppress (p. 17) to end or stop 

(something) by force

verge (p. 16) at the point when 

(something) is about to happen or is 

very likely to happen

Music  Listen to songs from the 
American labor movement and note 
how the lyrics reflect the issues of the 
time . Consider why music was a tool 
used by the movement .  

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  In democracies, 
people have a civil responsibility to 
participate .

CORE CONTENT

Chicago became a focal point in the sometimes 

violent battle between American laborers and business 

owners, who were often separated by racial as well as 

socioeconomic factors .  
Le
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Chicago seemed to be on the verge 
of war in the late 19th century. 
It was not a conflict that pitted 

one nation against another nation. 
Rather, the war involved the residents 
of Chicago fighting one another. One 
side consisted of mostly immigrant 
workers. The other side was made up 
of wealthy men who employed work-
ers in their factories, packinghouses, 
rail yards, and docks. Laborers 
complained about low wages, harsh 
and unsafe working conditions, and 
no rights on the job. Owners accused 
workers of trying to tell them how to 
conduct their businesses and of using 
coercion to get their way. For each 
group, the stakes were high.

Chicago’s workers participated in 
a large national railroad strike that 
occurred during a serious economic 
depression in 1877. That summer, 
angry workers in a number of cities 
walked off their jobs. Some called 
it an “uprising,” others called it a 
“civil war.” One strike supporter 
described the walkout as “a protest 
against robbery, a rebellion against 
starvation.” “Will you organize?” 
one local activist asked participants 
at a mass meeting of 30,000 people. 
He then welcomed those who 
agreed to join to “the Grand Army 
of Labor.”

The conservative editor of the 
Chicago Tribune described the 

local strikers, many of whom were immigrants, as 
“ignorant and revengeful . . . influenced by the worst 
class of demagogues and revolutionists.” Government 

Labor Wars
by Eric Arnesen

The front page of a popular 19th-century newspaper 
shows the action of a cavalry unit charging a mob at 
the Battle of the Viaduct on July 26, 1877.
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officials did not sympathize with the strikers either. 
President Rutherford B. Hayes and state and local 
leaders took action to suppress them. In Chicago, 
police battled a crowd of 10,000 protesters on Halsted 
Street. It became known as the Battle of the Viaduct. 
Police killed at least 12 strikers and their sympathiz-
ers and arrested 100 others. Chicago turned into “an 
armed camp of soldiers, police officers and armed 
civilians,” one historian observed. By the end of July, 
the strikes had been defeated. Employers and their 
government allies had won.

The strikes may have ended, but workers’ griev-
ances and industrial unrest remained. Another major 
round of labor conflict erupted in 1886. About 65,000 
Chicago workers struck for an eight-hour day. At that 
time, laborers often worked a 10- or 12-hour day. 
In what became known as the Haymarket Affair, a 
bomb exploded as a labor demonstration was wind-
ing down on May 4, 1886. The bomb killed members 
of the police force, provoking an immediate response. 
An angry press whipped up public sentiment, 

denouncing the social revolutionaries as anarchists,
“serpents, rabble, and pestiferous fellows [who] have 
uttered . . . dangerous doctrines.” The government 
swiftly cracked down, arresting large numbers of 
strikers and placing the leaders on trial for murder. 
Eight men were convicted: Four men were executed 
by hanging, one man committed suicide in jail, and 
the other men went to jail.

Several years later, Illinois gov-
ernor John P. Altgeld pardoned 
the three survivors. Altgeld 
pointed out that no credible 
evidence linked the defendants 
to the bombing and that the evi-
dence presented during the trial 
appeared to be completely false. 
For decades, the “Haymarket 
Martyrs,” as the executed men 
were called, served as symbols 
of government repression and a 
failure of the justice system. And 

Coercion is the use 
of pressure to force 
someone to think or 
act in a certain way.

Demagogues are leaders 
who rise to power 
through passionate 
appeals to the 
population’s emotions 
and prejudices.

Anarchists are people 
who believe that all 
forms of government 
are oppressive and 
should be abolished.

A labor meeting turned into a riot when a bomb thrown at the police 
exploded, killing seven of the policemen and wounding many in the 
crowd.  It became known as the Haymarket Affair.
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9 Cobblestone: Chicago © January 2017

ARTICLE: Come to the Fair!
Magazine pages 20 - 23, Expository Nonfiction     

WRITING/SPEAKING AND LISTENING

Write a Skit  Write a skit in which a small group of people, a group of friends or 

a family perhaps, visits the fair . Use the article as the basis for your skit, but add 

imagined details . Decide on roles and perform the skit for your class .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Based on the information presented, what can you infer about the people who 

attended the fair? Support your answer with text-based details .  CCSS Reading 1

• How does the main goal of the fair relate to the main idea of the article? Write a 

paragraph summarizing this relationship .  CCSS Reading 2

• Create a T-chart showing how different groups and individuals contributed 

to the fair . (See chart on page 22 .) How did this broad participation help the 

leaders achieve their goal for the fair?  CCSS Reading 3

Craft and Structure

• Analyze Text Structure  How does the final paragraph fit into the overall 

structure of the text and why might it have been included?  CCSS Reading 5

• Evaluate Evidence  What evidence does the author present to support the 

idea that the fair “had a lasting influence” in many areas? Is this evidence 

sufficient?  CCSS Reading 8

PREPARE TO READ

Share items you might find at a fair, such as food on a stick, ride tickets, and 

carousel music . Ask the students for their impressions of each item and what 

they have in common . Explain the history and purpose of world’s fairs .  

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
pavilion (p. 22)  a temporary 

building that is used at public events 

and exhibitions

temperance (p. 22) the practice 

of drinking little or no alcohol

tranquil (p. 21) quiet and peaceful

Engineering  Research an invention 
mentioned in the article and draw a 
graphic model showing its parts and 
their functions .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Culture influences 
the way people modify their 
environments . 

CORE CONTENT

The World’s Columbian Exposition was held in Chicago in 

1892 . It contained wonders from around the world and the 

country and showcased new inventions as well as a new 

architectural style, Beaux Arts . 
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Come to the

The Court of Honor around the Grand Basin 
earned the World’s Columbian Exposition its 
nickname as the “White City.”

Fair!
by Barbara Brooks Simons
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N
ew York, St. Louis, and Washington, D.C., all wanted to host the 
next world’s fair. When Congress decided in favor of Chicago, 
city leaders were determined to make it as memorable as possible. 

Calling it the World’s Columbian Exposition, they decided to design the 
fair to commemorate the 400th anniversary of Christopher Columbus’s 
1492 voyage to the Americas.

Chicago’s leaders set an ambitious goal: to give a picture of world 
civilization. They succeeded so well that the 1893 World’s Columbian 
Exposition had a lasting influence on everything from architecture and 
science to urban planning, snack foods, and theme parks.

The chief planner was architect Daniel H. Burnham. (His business 
partner, John W. Root, was involved until his death in 1891.) Burnham 
recruited outstanding architects of the day, including Adler & Sullivan 
and McKim, Mead & White, to design the fair’s main buildings. Famous 
sculptors such as Augustus Saint-Gaudens and Daniel Chester French 
created statues in the classical style. French, who later designed the statue 
of Abraham Lincoln in the Lincoln Memorial, created a gleaming, 65-foot-
tall Statue of the Republic.

But the overall impression—the memory that its 27 million visitors 
took home—was of the broad green landscapes and gleaming grand white 
buildings. That look was due mainly to landscape designer Frederick Law 
Olmsted. Olmsted and his partner Calvert Vaux had designed New York 
City’s Central Park, which became the green heart of that city.

In Chicago’s Jackson Park, along the Lake Michigan waterfront, Olmsted 
planned a new landscape of hills, green parks, and lakes—an echo of the 
American landscape. He designed the fair’s buildings to be connected by 
broad boulevards and waterways. Olmsted also designed a lagoon and a 
tranquil wooded island to offer tired visitors a chance to get away from the 
bustle of the crowded fair.

The fair’s 14 main buildings around the Court of Honor gave it the 
nickname the “White City.“ Most were in the Beaux Arts or neoclassi-
cal architectural style, echoing the pillared buildings of ancient Greece 
and Rome. Each major building had a broad theme, such as Agriculture, 
Machinery, Anthropology, Electricity, and Transportation. Surprisingly, 
the stunning buildings were not built to last—their coating of white stucco 
created a brilliant but temporary surface. They set a pattern for the 
City Beautiful movement, which U.S. cities later imitated in the 
design of parks and public buildings in urban spaces.

An exposition is a 
public exhibition 
or show that 
demonstrates 
advances in a variety 
of fields, including 
art, science, and 
technology.
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10 Cobblestone: Chicago © January 2017

ARTICLE: Building Boom
Magazine pages 26 - 27, Expository Nonfiction     

SPEAKING AND LISTENING

Conduct a Survey  Locate pictures of Chicago landmarks and use them to create 

a survey that will help determine which is the most appealing . Be sure to use the 

correct architectural terms as you conduct your survey . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How does the work of Chicago architects demonstrate man’s defeat of nature? 

Use details from the text to support your conclusions .  CCSS Reading 1

• Complete the main ideas chart on page 23 in this guide and use it to write a 

brief summary of the article .  CCSS Reading 2

• Write a paragraph explaining how architecture progressed in Chicago . Refer to 

the text within your paragraph . CCSS Reading 3

Craft and Structure

• Evaluate Word Choice  Define each architectural term used in the article . 

How does the use of these terms help shape your understanding of the text?  

CCSS Reading 4

• Interpret Visual Information  Make a list of your impressions of the 

photographs that accompany this article . What impact do they have on the 

reader and how do they help illustrate the text?  CCSS Reading 7

PREPARE TO READ

Build “skyscrapers” out of objects like paper, craft sticks, or blocks . Which 

materials lead to the tallest structures? Which are sturdiest? Formulate and 

test hypotheses . 

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub?

KEY VOCABULARY
economical (p. 26) used 

to describe a product that is not 

expensive to own and use

fluid (p. 27) having or showing a 

smooth and easy style

modernism (p. 27) a style of art, 

architecture, literature, etc ., that uses 

ideas and methods which are very 

different from those used in the past

Art  Explore the concept of 
perspective and create a piece from a 
unique perspective . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Culture influences 
the way people modify their 
environments . 

CORE CONTENT

Initially the swampy nature of Chicago posed a barrier 

to expansion, but architects soon figured out how to 

overcome the swamp and expanded the city upward .
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C hicago’s got a reputation as a city with great architecture. 
How did that come about? After the Great Fire of 1871, 
Chicagoans immediately began to rebuild their city. Its 

rapid growth attracted more people, and the value of land in the 
city increased. But the city’s compact downtown, built next to 
Lake Michigan and framed by branches of the Chicago River, 
was built on swampy land. How could the city continue to grow?

Architects tackled the problem of the swampy land first. They 
designed better foundations that could support and distribute 
the weight of heavy buildings. The most successful building 
foundation was a floating raft system, which used an interlock-
ing grid of wooden timbers and steel and iron beams.

Next, architects figured out how to build up. William Le 
Baron Jenney got things started when he introduced his Home 
Insurance Company Building in 1884. Instead of following the 
standard process of building a thick-walled, heavy masonry 
structure, Jenney designed a steel skeleton. The metal frame was 
light but strong and fireproof, and it eliminated the need for the 
entire building to be made of heavy brick walls. Since the overall 
building was lighter, the weight of additional floors did not cre-
ate a problem. Jenney’s 10-story building doubled the height of 
most existing buildings. It was the world’s first skyscraper.

Steel-frame construction also improved other building ele-
ments. Its thinner interior walls meant more usable, rentable 
space inside the building. Thinner non-load-bearing exterior 
walls, called curtain walls, allowed for the use of more and 
larger windows and glass to let natural light into the building. 
Steel also proved economical when its price dropped to a 30-year 
low in 1895. When the motorized elevator was introduced, peo-
ple could take an elevator to higher floors instead of having to 
climb many flights of stairs. With each solution—a stable foun-
dation, a light but strong steel frame, and a people-transporting 
elevator—Chicago was on its way up.

Chicago’s building boom provided work for a number of 
architects and designers in the late 1800s. While their styles var-
ied, their ideas, referred to as the Chicago School, transformed 
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the city. Louis Sullivan became a leader in skyscraper design. 
He was the first architect to envision the new type of building  
as having a uniform style rather than thinking of it as broken 
into three traditional building elements: a base, a middle 
column, and an ornamental capital at the top. Along with his 
partner, Dankmar Adler, Sullivan designed the Auditorium 
Building (1889), the Schiller Theater Building (1893), and the 
Chicago Stock Exchange Building (1893).

Other notable architect partnerships in Chicago included 
William Holabird and Martin Roche. Holabird and Roche 
created the Tacoma Building (1889), the south portion of the 
Monadnock Building (1893), the Marquette Building (1895),  
and the Chicago Savings Bank Building (1905). Partners Daniel 
H. Burnham and John W. Root contributed the Rookery (1888), 
the original north structure of the Monadnock Building (1891), 
and the Reliance Building (1895).

Two of the most famous 20th-century architects also are 
connected with Chicago. Frank Lloyd Wright worked for a short 
time in Adler and Sullivan’s firm. Wright eventually created his 
own unique natural-looking buildings that he designed to work 
with their surrounding environment. German architect Ludwig 
Mies van der Rohe came to the United States in 1937 and spent 
the next 30 years working from his office in Chicago. Like 
Wright, Mies is credited with a developing and encouraging a 
modernist approach to architecture.

Less than 100 years after introducing the first skyscraper 
in the world, Chicago introduced the tallest skyscraper in the 
world. In 1973, the 110-story Sears Tower (renamed the Willis 
Tower in 2009) was completed. It was the tallest building for 
25 years. Since then, skyscrapers have risen to dizzying heights. 
Chicago’s skyline provides some of the most interesting, artistic, 
and varied examples—all in one place!  I

DID YOU KNOW?Henry Hobson Richardson designed Chicago’s Marshall Field Warehouse(completed in 1887). The building  was demolished in 1930, but his  ideas about creating beautiful  facades (exterior sides)  influenced many  American architects.
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ARTICLE: Gangsters!
Magazine pages 28 - 29, Expository Nonfiction     

WRITING 

Write an Editorial  Conduct further research on the impacts of Prohibition and write 

an editorial to persuade the government that Prohibition should be repealed . Use 

details that were available at the time to support your argument . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What do the opening lines and movies still suggest about Hollywood’s 

relationship with Chicago history?  CCSS Reading 1

• Which of these main themes, criminal activity or violence, best fits the article 

and why?  CCSS Reading 2

• How does the author introduce the idea of crime “families”? Which details 

elaborate on this concept?  CCSS Reading 3

Craft and Structure

• Determine Author’s Purpose  How does the author explain both sides of 

the argument about Prohibition? What does this suggest about the author’s 

purpose in presenting this article?    CCSS Info Text 6

• Evaluate Evidence  Cite details in the text that support the statement that 

violent clashes were common . Are the details presented both relevant and 

sufficient? Why or why not?  CCSS Reading 8

PREPARE TO READ

Ask students what they know about the famous gangster Al Capone . Discuss 

students’ perceptions of both historical and contemporary gangsters . Then, 

complete the K and W sections of a KWL chart about gangsters with your 

students . 

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
bribe (p. 28)  something valuable 

(such as money) that is given in order 

to get someone to do something

enforce (p. 28) to make sure that 

people do what is required (by a law, 

rule, etc .)

glamorize (p. 28)  to make 

(something) seem exciting and 

attractive

heyday (p. 29) the time when 

someone or something is most 

successful, popular, etc .

Health  Research the effects of 
alcohol on the human body . Then, 
draw a diagram of the human body 
with annotations explaining the effect 
of alcohol on different human organs 
or systems .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Economic conditions 
impact the well-being of individuals, 
businesses, and societies . 

CORE CONTENT

Chicago’s population grew so quickly that law 

enforcement couldn’t keep up with the rise of criminal 

groups, who were often supported by corrupt officials . 

Prohibition led to an increase in criminal behavior, which 

prompted law enforcement to devise new, more clever 

ways to stop crime . 
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A dark side of Chicago’s his-

tory has been glamorized 
in movies and television. 

Here’s the scene: Gangsters in old 
cars shoot Tommy guns at one 
another on Chicago’s streets. Behind 
Hollywood’s attempt to capture the 
drama of the 1920s, Chicago had a 
real history connected to crime.

In the early 1900s, Chicago 
offered an ideal setting in which 
organized crime could develop and 
thrive. Chicago was a town that 
attracted hustlers, and the city and 
its population had grown so quickly 
that law enforcement personnel had 
their hands full. Widespread cor-
ruption among government officials 
also added to the problem: People 
who were supposed to enforce the 
laws were willing to overlook crimi-

nal behavior in exchange for large 
bribes of money.

At the time, most jobs required 
working long hours to earn low 
wages. For the criminal-minded, 
life as a gangster offered a way to 
make more money faster. Children 
who grew up in the city and were 
exposed to crime and gangs got an 
early introduction to that life, which 
may have made finding a path to 
illegal activity more likely.

Criminals often belonged 
to gangs, known as “families.” 
Alphonse “Al” Capone was an 
immigrant who joined and then 
later ran the Chicago Outfit. 
Other famous mob bosses in the 
city included the Genna Brothers, 
Giacomo “Big Jim” Colosimo, John 
Dillinger, Dean O’Banion and the 

by Marcia Amidon Lusted

Tommy guns are 
submachine guns 
with a high volume 
of automatic fire. The 
gun was invented by 
and named for John T. 
Thompson.

Organized crime refers 
to people involved in 
widespread criminal 
activities within a 
central and formalized 
structure.

Hustlers are unethical 
people who use fraud 
or deceit to obtain 
money or do business.

Speakeasies were 
illegal bars that 
produced and sold 
alcoholic beverages.

Gangsters!
A 1967 movie, The St. Valentine’s 
Day Massacre, captured on the 
big screen the violence between 
rival gangsters in Chicago.
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North Side Gang, George “Bugs” 
Moran, and John “Papa Johnny” 
Torrio.

Violent clashes on Chicago’s city 
streets were common. Before 1919, 
most criminal activity revolved 
around gambling or extortion, 
which involved threatening harm or 
violence to force individuals or busi-
nesses to pay money to remain safe.

In 1919, a movement hoping to 
improve the nation’s moral character 
grew strong. It convinced Congress 
to pass the 18th Amendment, which 
prohibited the “manufacture, sale, 
or transportation of intoxicating 
liquors . . . for beverage purposes.” 
Passage of the Volstead Act (known 
as the National Prohibition Act) 
quickly followed to help enforce the 
amendment, which went into effect 
in 1920.

Prohibition proved extremely 
difficult to enforce and led to 
greater incidents of crime. Chicago’s 
gangsters became rich engaging in 
the trade of alcohol. They smuggled 
liquor in from Canada (where liquor 
was legal). They also manufactured 
it, and they operated speakeasies. 

Crime bosses competed with one 
another for control of the illegal 
activity, and crime families tried 
to eliminate their rivals. The worst 
episode was the St. Valentine’s Day 
Massacre on February 14, 1929. 
Disguised as policemen, Capone’s 
men gunned down in broad daylight 
seven men from rival gangster 
Moran’s group. Capone became 
famous as Public Enemy No. 1, and 
Chicago’s reputation suffered. 

The massacre made the federal 
government determined to find any 
way to stop Chicago’s violent crimi-
nals. In 1931, Capone was arrested 
for tax evasion.

In 1933, the 21st Amendment 
repealed Prohibition, and the sale 
and manufacture of liquor became 
legal again. With Prohibition’s 
end, the heyday of Chicago’s most 
famous criminals also drew to a 
close.  I
Marcia Amidon Lusted writes books and magazine arti-
cles for young readers. She has visited Chicago several 
times but really wants to explore more of it.

ABOVE: Federal agents were determined to enforce Prohibition. 
These officers pose with truckloads of beer they had intercepted on 
the way to Chicago. BELOW: Warehouses full of illegal liquor also 
were discovered and the liquor destroyed.
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ARTICLE: Black Metropolis: The Great Migration
Magazine pages 30 - 32, Expository Nonfiction     

SPEAKING AND LISTENING

Present a Text  Have students conduct dramatic readings of texts or excerpts that 

refer to the Great Migration . These could include speeches, interviews, or newspaper 

articles . Allow students time to answer questions about the text they chose . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Using details from the text, make a list of factors that may have contributed to 

the racial tension of the time .  CCSS Reading 1

• Which paragraph contains the main idea of the article? What details helped 

you determine the main idea?  CCSS Reading 2

• Read the speech bubble on page 32 . Write a paragraph explaining how the 

idea presented relates to the information in the main text .  CCSS Reading 3

Craft and Structure

• Analyze Author’s Purpose  Why did the author include quotations from the 

black press and individuals? How do the quotes add to your understanding of 

the main text?  CCSS Info Text 6

• Interpret Visual Information  How do the photos that accompany the article 

add to your understanding of the information presented? Are any elements of 

the text excluded from the images?   CCSS Info Text 7

PREPARE TO READ

Show maps of historical migrations (i .e . humans moving from Asia to the 

Americas; Americans moving to the Rust Belt) to access students’ prior 

knowledge of the topic . Hypothesize about what the title of the article might 

mean and invite students to read to verify their hypotheses . 

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
migrant (p. 31)  a person who 

goes from one place to another, 

especially to find work

paradise (p. 32) a very beautiful, 

pleasant, or peaceful place that seems 

perfect

wage (p. 31) an amount of money 

that a worker is paid based on the 

number of hours, days, etc ., that are 

worked

Science Research a species that 
migrates to determine what triggers 
migration and the overall purpose 
and effects of migration . Write a 
short essay to explain your findings . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Cultural and 
environmental characteristics 
influence the spatial patterns of 
people . 

CORE CONTENT

The mass migration of African Americans from the South to the 

North, especially Chicago, to escape political suppression and 

improve their economic opportunities, led to racial violence, but still 

provided African Americans with better economic opportunities than 

in the South . 
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Chicagoans were on edge in the summer of 1919. World War I 
(1914–1918) in Europe had ended, and soldiers were returning 
home in large numbers. Unemployment was high, and the 

competition for jobs was fierce. And it was hot. Chicagoans crowded 
along Lake Michigan to get relief from the heat. When a young African 
American boy accidentally crossed an informal and invisible line sepa-
rating a “black beach” from a “white beach” on the South Side, the city 
exploded in violence.

White beachgoers attacked blacks along the beach, stoning and kill-
ing the boy in the water. “The fury spread like wild-fire,” one observer 
noted. Nearly a week of violence followed, leaving an estimated 37 peo-
ple dead and many hundreds injured before order was restored. Other 
cities also experienced race riots—violence by white mobs against 
black communities. The violence in Chicago was the most widespread.

The racial violence in the summer of 1919 came at a particular 
moment in U.S. history. Large numbers of 

African Americans had begun leaving the 
South as part of a “Great Migration.” 

Before the war, most industrial 
jobs in the North excluded black 
workers. The war had reduced 
immigration from Europe, how-
ever, and northern employers 
began to hire black workers for the 
first time. With economic oppor-
tunity becoming a reality, growing 
numbers of southern blacks 
risked their safety and made the 
journey north. For many African 
Americans, Chicago—with its 
steel mills, stockyards, and facto-
ries—was a key destination.

More than jobs prompted 
the migration. “The Negro goes 
north,” one black newspaper made 
clear, “to escape low wages, poor 
schools, lynching, man-burning, 
and bitter persecution.” African 
Americans were motivated to flee 

Black Metropolis 

The Great Migration
by Eric Arnesen

Southern tenant farmers hoped 
that moving to northern cities 
would provide their families 
with greater opportunities in 
the 20th century.
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ARTICLE: Chicago-Style Softball
Magazine page 33, Expository Nonfiction     

WRITING

Write a Graphic Story  Write and draw a cartoon version of the “invention” of the 

game . Use your imagination as well as details from the text . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Was the game really invented by the alumni? What clues in the text helped you 

determine your answer?  CCSS Reading 1

• Write a one-paragraph summary of the main ideas in the text .  CCSS Reading 2

• What is the relationship between economic factors and the popularity of the 

game?  CCSS Reading 3

Craft and Structure

• Analyze Text Structure  What is the overall structure of the text? Where does 

the author vary the structure and what effect does this have on the reader?  

CCSS Reading 5

• Evaluate Evidence  What evidence does the author present to support the 

idea that the sport became popular? Is it both relevant and sufficient? Why or 

why not? CCSS Reading 8

PREPARE TO READ

Arrange a game of 16-inch softball . 

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
relatively (p. 33) when compared 

to others

spontaneous (p. 33) done or 

said in a natural and often sudden 

way and without a lot of thought or 

planning

Science  Study aerodynamics to 
explain why the 16-inch softball 
travels differently than the more 
common softball when hit with the 
same force . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Environmental 
factors influence cultural patterns . 

CORE CONTENT

Chicago-style softball became popular because it was easy to play 

and doesn’t require much equipment . It is still played today . 
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I
n addition to seven national professional 
sports teams (see page 24), Chicago also 
is known for its own unique sport. The 

city’s residents are loyal fans of and fierce 
competitors in the game of 16-inch softball.

The game started in 1887 in Chicago. 
Harvard and Yale alumni, who were 
waiting for the final score in their 
schools’ annual football game, sup-
posedly “invented” the sport. They 
squeezed a boxing glove into the 
shape of a ball, used a broom 
handle for a bat, and spontane-
ously began to play.

The large, soft ball was key to 
the game’s growth. Players did 
not need gloves or other protec-
tive equipment. The soft ball was 
difficult to hit any great distance, 
which made the game easy to play 
in Chicago’s small neighborhood or 
schoolyard parks. The ball also could 
not be hit with great force, which made 
the sport relatively safe and encouraged 
both men and women to play.

The game initially went by a variety of 
names: “indoor-outdoor baseball,” “mush ball,” 
and “pumpkin ball.” By the 1930s, it became known 
as “16-inch softball.” The fact that players did not need 
to own or buy a fielder’s glove increased its popularity  
during the tough economic years of the Great Depression.  
Then, a tournament organized during the 1933  
World’s Fair in Chicago followed by an effort 
to standardize the rules helped the game to 
take off.

In the mid-1900s, professional 16-inch 
softball was enjoyed in Chicago. People 
paid to watch games on large fields, such as 
Wrigley Field. The sport remains popular in 
the city today, where some of the best leagues 
play in the neighborhoods of Forest Park, 
Washington Park, and Clarendon Park.  I

by Andrew Matthews

Chicago-Style

Softball

This 1897 “indoor baseball” 
team has ball and will travel!

Wow!  
This is a 
big ball!
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ARTICLE: Seeing the Sites
Magazine pages 34 - 37, Expository Nonfiction     

WRITING

Create an Itinerary  Use details from the text and maps of the city to write an 

itinerary for a visit to Chicago . Decide how many days you’ll need to visit each 

location and create a theme (or title) for each day’s exploration . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What do the city’s attractions suggest about what economic industries were 

important in the past as well as today?  CCSS Reading 1

• What is the main idea of this article? How does the author elaborate on that 

idea in each section of the text?  CCSS Reading 2

• Make a chart showing each site highlighted in the article, why it’s important, 

and how it’s used today . (See chart on page 24 .) CCSS Reading 3

Craft and Structure

• Interpret Figurative Language  Look for examples of imagery and a simile in 

the text . Explain the impact each has on the reader and why an author might 

use them .  CCSS Reading 4

• Analyze Text Structure  Cite a pair of article sections that use the same text 

structure and a pair in which the text structures differ . Write a paragraph for 

each pair to explain how the structures are alike or different .  CCSS Reading 5

PREPARE TO READ

Have the students study the illustrations and use details from them to explain 

which places they’d like to visit . Make a class chart of the top choices and then 

see if the decisions have changed after you read .  

ESSENTIAL 
QUESTION
How did Chicago grow from 
swampland into a modern 
metropolitan hub? 

KEY VOCABULARY
jet (p. 35) a tube that contains and 

directs a very strong stream of liquid 

or gas

meander (p. 34) to have a lot of 

curves instead of going in a straight or 

direct line; to follow a winding course

retract (p. 37)  to pull something 

back into something larger that 

usually covers it

Math  Calculate how long it would 
take you to walk the entire Lakefront 
Trail at different speeds .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Human 
characteristics of places influence 
human identities and cultures .  

CORE CONTENT

Chicago has sites for everyone from the budding scientist 

to the nature enthusiast and thrillseeker . Chicago also 

offers great shopping and architecture .  
Le
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17
0 Seeing 

the 
Sites

by Marcia Amidon Lusted

Chicago is home to one of the oldest zoos in the 
country, the Lincoln Park Zoo, which opened in 
1868. It extends over 35 acres, and admission is free 
to the public. More than 1,000 animals from 200 
different species live at the zoo, including pen-
guins, gorillas, seals, ostriches, snow monkeys, and 
aardvarks. It is a family-friendly place that educates 
about animals, science, and conservation. There’s 
also a children’s zoo, a farm, and a swan pond.

Many famous Chicagoans are buried in Graceland Cemetery. 
When it was built in 1860, it was two miles outside the city 
limits, but today Chicago surrounds its 119 acres. Two landscape 
architects contributed to the cemetery’s overall design, and its 
varied monuments, meandering paths, and architectural land-
scaping make it feel more like a peaceful park. You can even take 
a tour that identifies where Chicago’s famous elite are buried.

Grant Park is an example of the great 
vision Chicago’s leaders showed. In 
1835, they protected a section of land 
along Lake Michigan as a public space 
“vacant of buildings.” Since then, 
it has grown to 319 acres of public 
space. Included in Grant Park today 
are several other Chicago landmarks. 
Millennium Park, which was carved 
from the northwestern corner in the 
late 1990s, is where Cloud Gate is 
located. Known as “the Bean,” it is a 
massive stainless steel structure with  
a mirrored surface and is a major 
tourist attraction. The parks also host 
concerts, art events, and a variety of 
other outdoor activities.

I f you get a chance 
to visit Chicago, 
there are many 

things to see. Here are 
a few places that you 
won’t want to miss!
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When the John G. Shedd Aquarium opened 
in 1930, it was the biggest aquarium in the 
world and the first inland aquarium to have a 
permanent saltwater fish collection. It holds 
5 million gallons of water! Its 32,000 aquatic 
creatures—fish, mammals, amphibians, insects, 
and coral—range from beluga whales and 
sharks to penguins, otters, and frogs.

Located in Grant Park, 
Buckingham Fountain is one 
of the world’s largest fountains. 
Kate Sturges Buckingham pre-
sented it to the city in memory 
of her brother, Clarence, in 
1927. The ornamental fountain 
offers a 20-minute water show 
every hour and runs from April 
through October. At night, the 
show is accompanied by light 
and music. With more than 100 
jets and more than 800 lights 
in the fountain, it’s a dazzling 
display.

While Chicago was hosting the World’s 
Columbian Exposition, the idea of estab-
lishing a permanent world-class science 
museum in the city began to take shape. 
With the generous support of Chicago’s 
private citizens, particularly Marshall 
Field, The Field Museum was established 
and built. Its exhibits include animals and 
cultures from around the world, displays 
of precious gems, a “bug’s-eye view” of 
the world, and a Tyrannosaurus rex skel-
eton. It’s a must-see for all budding and 
curious scientists.

35
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare articles they read . Help students find the 
connections between pieces of information in multiple articles . Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9) .

•  Read each article and write one or two sentences to explain how it fits with the 
essential question for this issue .

• Refer to each article to create a timeline of important events in the history of 
Chicago .

•  Use information from “Midwest Hub,” “Labor Wars,” “Building Boom,” “Chicago-Style 
Softball,” and “Seeing the Sites” to write a paragraph about Chicago today . Consider 
what it might be like to live there .

• How did the Great Fire of 1871 affect the city? Read “City on Fire,” “Chicago’s Movers 
and Shakers,” and “Building Boom” to help you answer this question .

•  Consult “First Settlement,” “Labor Wars,” “Gangsters!” and “Black Metropolis: The 
Great Migration” to learn about conflicts in the city’s history . Make a list of the causes 
and effects of each conflict along with who was on each side .

• Reread the issue and note the visionary ideas presented and the people who had 
them . Can Chicago truly be called a visionary city?

• What do you think the future of the city will be like? Will the building boom continue? 
Have the conflicts between races and social classes ended? Use details from the 
articles and your own experience to support your ideas .

Cobblestone: Chicago © January 2017
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In this mini-unit, students will explore how Chicago developed over time into the 
metropolitan hub that it is today . Chicago is currently one of the biggest cities in the United 
States . It’s a transportation hub with a diverse population, intriguing architecture, and a 
unique sporting spirit . This Mini-Unit will have your students looking at events, people, and 
places that shaped the city into what it is today . They’ll make models in a diorama and write 
about what makes their selected topic important .

EXPLORATORY LEARNING - FLEXIBLE MINI-UNIT DESIGN

MINI-UNIT

ENGAGE

ENGAGE: Engage students in the topic of Chicago by asking students to consider how 
Chicago grew from swampland into the modern metropolitan hub it is today . Chicago has 
always been a hub of activity . That’s why it’s the center of our wheel below . Allow students 
to fill in any details they already know, for example, sports teams . Then use article titles and 
images to add more details . Students may continue to add to the wheel as they read the 
issue and prepare to make their dioramas .

READ FOR A 
PURPOSE APPLY

Chicago

Sports

Architecture

C
onflicts

N
at

ur
al

 E
nv

iro
nm

en
t

Tra
nsporta

tio
n Major Events
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READ FOR A PURPOSE

INTRODUCE THE ACTIVITY: A Model City Show students an example of a diorama and 
explain how it was made and what is depicted inside . Tell them that they will be making 
their own dioramas . Their dioramas will contain a model of an innovation, event, or person 
associated with Chicago in the context of what makes them important . Tell the students 
they will have to write at least one paragraph each as a caption to accompany their 
dioramas . Begin to collect materials, such as shoe boxes . See the materials list on the next 
page of this guide for other ideas .

RETURN TO THE TEXT: Explain to students that before they can begin working on their 
dioramas, they must gather information in order to select a topic . Encourage students to 
skim the issue or use the Chicago Wheel they filled out during the Engage activity to help 
them focus on topics that might interest them . The Topic Guide below may also help .

MINI-UNIT (cont .)

TOPIC:

TOPIC GUIDE

ARTICLE:

First Settlement (p. 2) 

Chicago’s Makers and Shakers (p. 13) 

Labor Wars (p. 16)                                                                                                 

Gangsters! (p. 28)

City on Fire (p. 10) 

Labor Wars (p. 16) 

Come to the Fair! (p. 20) 

Gangsters! (p. 28) 

Black Metropolis: The Great Migration (p. 30)

Midwest Hub (p. 6)                                                                                                     

Chicago’s Makers and Shakers (p. 13) 

Come to the Fair! (p. 20) 

Building Boom (p. 26) 

Chicago-Style Softball (p. 33) 

Seeing the Sites (p. 34)

PEOPLE

EVENTS

INNOVATIONS

Cobblestone: Chicago © January 2017
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MINI-UNIT (cont .)

APPLY: A MODEL CITY

STEP 1: Gather Information  
Once the students have selected topics, have them read and take notes on the article 
or complete the article page for it . Do the same for any other articles that reference the 
topic .  
 

STEP 2: Plan   
Show the students the shoe boxes they will be using . Assist the students as they 
consider what they will depict in their dioramas . Ask questions about the most 
important features of their topics and how these can be shown . Help them to evaluate 
the materials that are available as they plan their designs .   
 
STEP 3: Design 
Now that the students have a design in mind, instruct them to use the Design Plan 
graphic organizer to help visualize their designs and ensure that everything will fit in 
the shoe boxes . Explain that the sample is of a myth and not a real event in Chicago’s 
history . Use the photographs that accompany “Building Boom” on page 26 to help the 
students understand perspective and encourage them to draw their designs from the 
perspective of the people who will view their dioramas . They may even want to measure 
their boxes and adjust their drawings to scale . Demonstrate how to do this .    
 
 
 
 
 
 
 
 

STEP 4: Construct 
Have the students line their boxes with construction paper or photos and clip art images 
of Chicago to form the background for their dioramas . These materials can also be used 
to cover logos on the outside of the boxes . Then have the students follow their Design 
Plans .

STEP 5: Write and Revise 
While the glue dries, have the students write blurbs or captions to accompany their 
dioramas . These should explain how the diorama topics fit with the essential question for 
this issue . Assist the students as they revise and create final copies on index cards .  

STEP 6: Display 
Display the dioramas with their captions . 

You will need:

Shoeboxes

Construction paper

Scissors

Photos

Glue

Clip art

You may also need:

Felt

Action figures

Cardboard

Poster board

Small toys

Beads

Dollhouse items

Markers and crayons

Other items
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DESIGN PLAN

MINI-UNIT (cont .)

[Provide chart/graphic on separate Word file]

Cobblestone: Chicago © January 2017
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NAME: _________________________

Effect

Causes

CAUSE-EFFECT: MULTIPLE CAUSES
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NAME: _________________________

Name Works Relationships Legacy

WELL-KNOWN CHICAGOANS
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NAME: _________________________

T-CHART

PARTICIPANT

FAIR PARTICIPANTS

CONTRIBUTION
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NAME: _________________________

MAIN IDEA AND SUPPORTING DETAILS

Main 
Idea

  Supporting Detail  Supporting Detail

  Supporting Detail   Supporting Detail

Cobblestone: Chicago © January 2017
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NAME: _________________________

ATTRACTIONS CHART

Attraction Important Because Uses
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Meeting State and National Standards:  
   Core Instructional Concepts

Appendix

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards . The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies . 

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart . To customize the chart, add your own grade, state, or district 
standards in the last column . Match the concepts and standards from the chart to the 
activities on each page of the Teacher’s Guide to complete your lesson plans .
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools . Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards .
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards . You will also find connections to these concepts within 
individual close-reading questions .
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page .
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CORE INSTRUCTIONAL CONCEPTS: 
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly .
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text . 
Reading 1

Determine central ideas or themes of a text and analyze their 

development .
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text . 
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text . Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone . Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts . Reading 5

Assess how point of view or purpose shapes the content and style of a 

text . 
Reading 6

Analyze how an author’s style and tone affects meaning . Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats . Reading 7

Identify and evaluate the argument and claims in a text . Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence . 
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately .
Writing 2

Write narratives to develop real or imagined experiences or events . Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research .
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions .

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues .

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade .

Explain the importance of resources (i .e . labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy .

Explain the importance of competition in a market economy .

Apply economic concepts (i .e . interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations .

GEOGRAPHY
Construct and use maps and other graphic representations (i .e . images, photographs, etc .) of 

different places .

Explain cultural influences on the way people live and modify and adapt to their environments .

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time .

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective .

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones .

Evaluate historical sources, including their reliability, relevancy, utility, and limitations .

Analyze causes and effects, both intended and unintended, of historical developments .
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CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains . The eight NGSS Crosscutting Concepts are as follows:

• Patterns

• Similarity and Diversity

• Cause and Effect

• Scale, Proportion, and Quantity

• Systems and System Models

• Energy and Matter

• Structure and Function

• Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content . The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains .

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
• Structure and  

Function of  
Living Things

• Life Cycles and  
Stages

• Reproduction & 
Inherited Traits

• Animals

• Plants

• Forces and  
Interactions

• Energy

• Light

• Sound

• Electricity/  
Magnetism

• Matter

• Waves

• Heat

• Chemistry

• Information  
Processing

• Weather

• Climate

• Rocks & Soil

• Erosion and 
Weathering

• Landforms

• Water

• Oceans

• History of Earth

• Plate Tectonics

• Volcanoes, 
Earthquakes,  
and Tsunamis

• Solar System

• Planets

• Moon

• Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings . 

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

• Asking questions (for science) and defining 

problems (for engineering)

• Developing and using models

• Planning and carrying out investigations

• Analyzing and interpreting data

• Using mathematics and computational thinking

• Constructing explanations (for science) and designing 

solutions (for engineering)

• Engaging in argument from evidence

• Obtaining, evaluating, and communicating information


