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OVERVIEW

In this issue of 
Cobblestone, 
readers will learn 
about the life and 
achievements 
of Alexander 
Hamilton, one 
of our country’s 
founders and 

leading statesmen. Students will read 
about Hamilton’s youth and military and 
political careers, his important writings, 
and his home life. The issue also includes a 
special interview with the lead actor from 
the popular stage production Hamilton: 
An American Musical, a show that reflects 
today’s diverse America while celebrating 
its rich history.
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ESSENTIAL QUESTION:

Why is Alexander Hamilton’s legacy 
important today?
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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts . Find practical advice for teaching individual articles or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information .  

READ INDIVIDUAL ARTICLES PAGES 4 – 12

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge . For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS Writing 1, 2, 3 & 6

CCSS Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 14 – 16

Magazine articles can easily be grouped to make cross-text 

connections and comparisons . Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS .Reading .9) . Discussing multiple articles 

(CCSS .Reading .9) prepares students to write texts to share and 

publish in a variety of ways (CCSS .Writing .2) .

Key Vocabulary 
CCSS Reading 4

ARTICLES

SOCIAL 
STUDIES

CORE 
LITERACY

Close Reading and Text Analysis
CCSS Reading 1-10

Essential Question
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Skills and Standards Overview

Essential Question: Why is Alexander Hamilton’s legacy important today?

MAGAZINE  
ARTICLES

CORE CONTENT 
CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

Young Ambition
Expository Nonfiction

People’s perspectives 
influence the information 
available in the sources they 
create . 

• Close Reading
• Analyze Text Structure
• Determine Author’s 

Purpose
• Research and Write an 

Article

Reading 2, 3, 5 & 6
Writing 2 & 7

Military Glory
Expository Nonfiction

Individuals can shape 
significant historical change .

• Close Reading
•  Analyze Author’s 

Purpose
•  Interpret Visual 

Information
•  Present an Opinion

Reading 1, 2, 3, 6 & 7
Speaking & Listening 4 

Family Man
Expository Nonfiction

Interpretation of the past 
is limited by the extent to 
which historical sources 
represent the perspectives of 
the time .  

•  Close Reading
•  Interpret Visual 

Information
•  Analyze Point of View
•  Write an Editorial

Reading 1, 2, 6 & 7
Writing 1

Stepping Into Politics: A 
Three-Act Play
Play

People’s perspectives shape 
the historical sources they 
create .

•  Close Reading
•  Evaluate Evidence
•  Compare Texts
•  Write a Dialogue

Reading 2, 3, 8 & 9
Writing 3

America’s First Money 
Manager
Expository Nonfiction

Individuals can shape 
significant historical change .

•  Close Reading
•  Analyze Text Features
•  Analyze Point of View
•  Debate

Reading 1, 2, 3, 5, 6 & 8
Speaking & Listening 1, 3 & 4

Guarding the Coast
Expository Nonfiction

The government is 
responsible for protecting 
national interests and its 
citizens .

•  Close Reading
•  Analyze Text Structure
•  Evaluate Evidence
•  Write a Letter

Reading 1, 3, 5 & 8
Writing 3

An Infamous Duel
Expository Nonfiction

Citizens have responsibilities 
to themselves and others .

•  Close Reading
•  Analyze Figurative 

Language
•  Interpret Visual 

Information
•  Write an Essay

Reading 2, 3, 4 & 7
Writing 1

Hamilton’s “Sweet Project”
Expository Nonfiction

Human settlement activities 
impact the environmental 
and cultural characteristics of 
places and regions .

•  Close Reading
•  Determine Author’s 

Purpose
•  Analyze Text Structure
•  Write a Poem

Reading 1, 2, 3, 5 & 6
Writing 3

HAMILTON On Stage!
Interview

People’s perspectives shape 
the historical sources they 
create .

•  Close Reading
•  Evaluate Word Choice
•  Evaluate Tone
•  Present an Opinion

Reading 1, 2, 3 & 4
Speaking & Listening 2 & 4

Comparing Texts: CCSS Reading 9

Mini-Unit: CCSS Reading 1, 2, 3 & 7, Writing 1, 2, 3, 4, 5, 8, 9, & 10, Speaking & Listening 1, 2, 4, 5 & 6 
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ARTICLE: Young Ambition
Magazine pages 2 - 5, Expository Nonfiction     

WRITING

Research and Write an Article  Research life on St . Croix during Alexander’s 

childhood and write a short article explaining what it was like to live there at 

that time . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What does the title suggest about Alexander Hamilton? Find evidence in the 

text to support this assertion . CCSS Reading 2

• What can you conclude about Alexander’s perspective on individuals’ rights? 

Use details from the text to support your answer . CCSS Reading 3

• What impact did Alexander’s relationships with others have on his early life? 

Add names and phrases that define these relationships and their impact on 

Alexander’s early life to the chart on page 19 . CCSS Reading 3

Craft and Structure

• Analyze Text Structure  What is the purpose of the opening quote? Cite 

details from the text to support your answer .  CCSS Reading 5

• Analyze Author’s Purpose  What was the author’s purpose for writing this 

text? Which specific text features lead you to this conclusion? CCSS Reading 6 

PREPARE TO READ

Define the term “ambition” and discuss the students’ own ambitions . Consider 

what traits might help someone achieve their ambitions .

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
mentor (p. 4) someone who 

teaches or gives help and advice to a 

less experienced and often younger 

person

prodigious (p. 4) very impressive

Science  Study how hurricanes form 
and why they are so devastating . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
influence the information available in 
the sources they create . 

CORE CONTENT

Alexander Hamilton came from humble beginnings, but he 

was a bright and ambitious young man with writing talent 

that led others to fund his education in the colonies . He 

became an activist while he studied .

Le
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“I contemn the grov’ling and condition of a clerk,”
wrote Alexander Hamilton to his best friend, Edward Stevens. Ned, as  
Alex called him, was lucky. Ned was in New York studying medicine at 
King’s College (present-day Columbia University), while Alex was stuck 
working at an import-export trading company on the Danish island of 

St. Croix. Ned had a home and family on St. Croix and a father who 
could afford to send his ambitious son to university in America. Alex 
was poor and orphaned, but he was determined to rise above his 
misfortunes.

Born on the British West Indies island of Nevis, Alex had moved 
with his family to St. Croix when he was 10 and his brother, James, 
was 12. His father, James Hamilton Sr., the younger son of a Scottish 

laird, abandoned the family shortly after their arrival on St. Croix. 
Alex’s capable mother, Rachel Faucett Lavien, set herself up in business, 

selling marine supplies and groceries to seamen and neighbors. Alex was 
good at numbers and helped out in the store.

DID YOU 
KNOW?

Two years are used when referring 

to Alexander Hamilton’s birthday

on January 11: 1755 and 1757. Because 

Hamilton’s parents were not  

married, the official record of  

his birth is not clear.

Young 
Ambition
by Diana Childress illustrated by Zach Franzen

2
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ARTICLE: Military Glory
Magazine pages 6- 8, Expository Nonfiction     

SPEAKING AND LISTENING

Present an Opinion  Revisit students’ responses to the Prepare to Read section and 

have them create a two-minute presentation explaining how the article changed 

their opinion or helped to support it . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Create a list of Hamilton’s roles in the Continental Army . In which of these roles did 

he have the greatest impact on the war? Cite details from the text to support your 

answer .  CCSS Reading 2 & 3

• Washington referred to Hamilton as his “principal and most confidential aide” and 

repeatedly denied his requests for a frontline command . What can you infer about 

Washington’s opinion of Hamilton’s value to the army from these details?  CCSS 

Reading 1

• Write a paragraph outlining the events that led to Hamilton’s appointment as a 

frontline commander in the Revolutionary War . Do you think Hamilton had any other 

options to choose from in order to get his way? Why or why not?  CCSS Reading 3

Craft and Structure

• Analyze Author’s Purpose  Why do you think the author chose to include the 

sidebar on page 9? How does the information in it affect your understanding of 

Washington’s confidence in Hamilton as a military leader? CCSS Reading 6

• Interpret Visual Information  Study the illustrations and write a few sentences 

explaining how each relates to the main text and what new information it adds .  
CCSS Reading 7

PREPARE TO READ

Have students imagine they were serving as an artillery captain during the 

Revolutionary War, but were then appointed secretary to George Washington . 

Ask them how they would feel . Would they want to rejoin the front lines? 

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
artillery (p. 6) the part of an army 

that uses large guns to shoot over a 

great distance

drill (p. 6) an exercise done to 

practice military skills or procedures

wholesome (p. 8) suggesting 

good health or behavior

Art  Many famous paintings depict 
scenes of the American Revolution . 
Use them as models for sketches . 
Consider line, color, and composition . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Individuals can shape 
significant historical change . 

CORE CONTENT

Hamilton began his military career in the New York militia, 

where he helped the Continental Army in battles throughout 

the region . He later became General Washington’s secretary, 

but he preferred the battleground .
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B y the time Alexander Hamilton 
enrolled as a student at King’s 
College (present-day Columbia 

University) in the fall of 1773, a 
revolutionary movement was sweep-
ing through the Colonies. Hamilton 
joined a local militia company. He 
soon became as absorbed in muskets 
and drill manuals as he was in his 
schoolwork. In March 1776, his military 
studies paid off. He was appointed 
captain of the newly established New 
York Provincial Artillery Company. 

Within weeks, his odd collection of 
recruits were marching and drilling 
with precision.

In April 1776, General George 
Washington and his Continental Army 
arrived in New York City. Both the 
British and the Americans recognized 
the importance of controlling the city’s 
port and harbor. Hamilton and his  
men joined the Continental Army in  
its efforts to defend the city.

In July, the first of more than 
30,000 British troops began 

Military Glory
by Duane Damon

and 
Andrew Matthews

Alexander Hamilton served 
as an artillery captain in the 
American Revolutionary War.

6
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ARTICLE: Family Man
Magazine pages 10 - 12, Expository Nonfiction     

WRITING

Write an Editorial  Do you believe everyone should get married? Write a persuasive 

editorial using information from the article and your own experience .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Look at the opening image and title of the article . Write a paragraph explaining 

what you believe it will be about and why .  CCSS Reading 1

•  Write a summary of the article . Be sure to mention the main idea and 

supporting details .  CCSS Reading 2

• Does Elizabeth Schuyler fit Hamilton’s description of the ideal wife? Use details 

from the text to support your answer . CCSS Reading 1

Craft and Structure

• Interpret Visual Information  Study the illustrations that accompany the 

article . What tone do they set? What methods did the artist use to establish 

that tone?   CCSS Reading 7

• Analyze Point of View  What opinions does the author present? How do 

these opinions help you determine the author’s point of view of the events 

and people depicted in the article?  CCSS Reading 6

PREPARE TO READ

Show the students pictures of female partners of famous men (Martha 

Washington, Michelle Obama, Nancy Reagan) . Discuss how these women became 

famous in their own right for their efforts to help society . Ask students to identify 

other women who also became famous for their efforts to help society .

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
embroil (p. 12) to involve 

(someone or something) in conflict or 

difficulties

knot (p. 12) a group of people who 

are standing or sitting close together

smitten (p. 11) in love with 

someone or something

Civics  As a class, brainstorm ways to 
support local charitable organizations 
and complete as many as possible . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Interpretation of the 
past is limited by the extent to which 
historical sources represent the 
perspectives of the time .  

CORE CONTENT

Alexander was happily married to Elizabeth Schuyler, 

a wealthy woman from a prominent Dutch family, from 

December 1780 until his death in 1804 . The marriage 

weathered the illness of one son and the death of another 

as well as an affair .
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0 Family Man by Diana Childress

illustrated by David Harrington
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A s General George Washington’s aide-de-camp, 
Alexander Hamilton became part of a military 
family. He got to know top army officers, 

political leaders, and the social elite of the American 
Colonies. Although he longed to see military action, 
he enjoyed both the status and the social whirl 
that came with his position at army headquarters. 
Evenings brought dinners, balls, and friendships with 
the daughters of his superiors.

In April 1779, however, Alexander began thinking 
of marriage. Writing to his friend and fellow aide-
de-camp John Laurens, he playfully asked Laurens 
to find him a wife. She must be “sensible” and “well 
bred,” as well as young, handsome, faithful, generous, 
and moderately religious, but no saint. Most impor-
tant, she should have a fortune—“the larger stock of 
that the better.” His tone was sportive but his concern 
serious. It was not greed, he assured Laurens, just 
awareness that “I have not much [money] of my own.”

Alexander soon met the ideal candidate: Elizabeth 
Schuyler. She was a lively brunette with glistening 
dark eyes. He may have seen her briefly two years ear-
lier in Albany, New York, when he was invited to dine 
with her father, General Philip Schuyler, at his elegant 
estate overlooking the Hudson River. He  
certainly met her in early 1780, when  
he was stationed at Washington’s 
winter quarters in Morristown, 
New Jersey, and Elizabeth 
arrived to visit an aunt who 
lived nearby. Alexander was 
so smitten that upon return-
ing to army headquarters 
after an evening with her, 
he was unable to recall  
the password to get in.

Born on August 9, 1757, Elizabeth was a descen-
dant of Philip Pieter Van Schuyler. Van Schuyler had 
emigrated from Amsterdam to America in 1650 and 
had become a leading Dutch figure in the Albany 
area. Down through the generations, the Schuylers 
had married into other wealthy and influential 
families of Dutch descent. They had filled important 
military and political roles in colonial New York. 
Elizabeth’s father had been a major in the British 
army before taking up the patriot cause. His deci-
sion to fight for independence influenced other New 
Yorkers to join the struggle.

As Alexander wooed and won his “Eliza,” he  
worried about the differences in their social posi-
tions. In his letters, he openly discussed his poverty. 
He warned that their life might not be easy. Will  
you “cheerfully plant turnips with me?” he asked.

But Elizabeth had fallen in love, too. The young 
couple exchanged wedding vows in the Schuyler 
mansion in Albany on December 14, 1780. The 
large, close-knit, politically powerful Schuyler fam-
ily warmly welcomed Alexander. Elizabeth’s sisters, 
Angelica and Peggy, became good friends, and her 
father became a loyal adviser and supporter.

Over their 24-year marriage, the Hamiltons 
had eight children—two girls and  

six boys—born between 1782 and 
1802. They also adopted a girl 

whose father was killed in  
the Revolutionary War. The 
family moved around, liv-
ing in both Philadelphia 
and New York City. They 
spent most summers in the 
Schuyler family home  

in Albany.

11
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ARTICLE: Stepping Into Politics: A Three-Act Play
Magazine pages 13 - 17, Play     

WRITING

Write a Dialogue  Using information from the play, write an imagined dialogue 

between Madison and Hamilton . Add information about the setting and stage 

directions for the actors .

 

 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What is the main idea of each act of the play? How do these main ideas build 

upon each other to create the main idea of the whole work? Use details from 

the text to support your answer . CCSS Reading 2

• What is the main problem or conflict in the text? How do the characters resolve 

this conflict?  CCSS Reading 3

• Analyze Hamilton’s reasoning for supporting the ratification of the Constitution 

(see paragraph 2 on page 17) . Why do you think this line of reasoning was 

relevant at the time? CCSS Reading 8

Craft and Structure

• Evaluate Evidence  What evidence do Hamilton and Madison present to 

support their argument for a strong central government? Are the reasons 

they present sufficient to support their argument?  CCSS Reading 8

• Compare Texts  Write a brief essay comparing the ideas presented in the play 

with those in the excerpts of  The Federalist Papers. CCSS Reading 9

PREPARE TO READ

Make an impassioned speech about a topic relevant to your students . Discuss 

their impressions . Then discuss whether the written word can be as powerful 

as the spoken word . 

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
abridge (p. 14) to shorten (a 

book, a play, etc .) by leaving out 

some parts

fervent (p. 15) felt very strongly

sound (p. 13) solid and strong

welfare (p. 15) the state of being 

happy, healthy, or successful

English Language Arts & Social 
Studies  Read and discuss The 
Federalist Papers. How do the ideas 
in them influence our government 
today? 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s 
perspectives shape the historical 
sources they create .

CORE CONTENT

Alexander Hamilton and James Madison were proponents 

of a strong federal government and participated in the 

Constitutional Convention and other activities that led to 

its adoption .
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ACT I
Philadelphia 1782

In July 1781, Alexander Hamilton wrote 
the first of a handful of essays called The 
Continentalist. He had begun to consider 

what would happen after the Revolutionary War 
(1775–1783) was over. The essays described his ideas 
on “the practical business of government”: the need 
for a strong federal government and how to establish 
a sound national financial structure.

When the fighting ended in October 1781, 
Hamilton returned to New York and private life. 
He studied for and passed the bar exam in order to 
become a lawyer. Before opening an office, however, 
he was elected to the Congress of the Confederation 
as a delegate from New York in October 1782. He 
believed that the Articles of Confederation, the 
government under which the original 13 states were 
organized and which had been ratified in March 
1781, were too weak. He found that a delegate from 
Virginia, James Madison shared his opinion, particu-
larly on the question of how to provide funding for 
the nation.

Every day proves the inefficiency of the 
present Confederation. We have struggled 
to conduct the war without a stable source 

of revenue. Our troops have suffered from a lack of 
food and clothing, and now we don’t have enough 
money to pay them. Our government needs authority 
to collect taxes rather than wait for the states to send 
money whenever it suits them.

Stepping Into Politics 
A THREE-ACT PLAYby Ruth Spencer Johnson

T his play give voice to the ideas and concepts 
conceived of by Alexander Hamilton as he 
got involved in the exciting politics of his era.

CAST OF CHARACTERS

James 
Madison

Alexander 
Hamilton

Narrator

Articles of Confederation

13
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ARTICLE: America’s First Money Manager
Magazine pages 18 - 22, Expository Nonfiction     

SPEAKING AND LISTENING

Debate  Debate with a partner . Select an area of conflict mentioned in the article 

and conduct a debate in which each of you represents one side . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What can you infer about the probable relationship between Jefferson and 

Madison? Which details in the text support your inference?  CCSS Reading 1

•  Write a paragraph explaining the main idea of this text and how you determined 

it . Use details from the text to support your answer .  CCSS Reading 2

• Evaluate Hamilton’s plan to refinance the government’s debt . Was his plan likely 

to work? Why or why not? Cite details from the text to support your answer . 

CCSS Reading 3 & 8

Craft and Structure

• Analyze Text Features  What is the purpose of the subtitles in this article? How 

do they add to your understanding of each section?  CCSS Reading 3

• Analyze Point of View  What clues on page 21 reveal the author’s perspective 

on Hamilton’s plan to promote a strong economy? Cite evidence from the text to 

support your answer .  CCSS Reading 3

PREPARE TO READ

Work with students to brainstorm the things the government needs to spend 

money on and what its budget might look like . Then, ask students to think of 

ways the government could raise the money it needs . 

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
balk (p. 21) to suddenly show that 

you do not want to do something

casualty (p. 20) a person or thing 

that is harmed, lost, or destroyed

daunting (p. 18)  tending to make 

people afraid or less confident

Math  Create math problems that 
use income levels and tax rates to 
compute payments .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Individuals can shape 
significant historical change . 

CORE CONTENT

Alexander Hamilton was America’s first Secretary of the 

Treasury . In this role, he bargained with political rivals to 

create a strong federal government that paid its debts 

and supported economic growth .
Le
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M
anaging money for a fam-
ily is a big job. Managing 
finances for a whole 

government is another thing alto-
gether. That task was even more 
daunting for Alexander Hamilton. 
After Hamilton convinced George 
Washington to accept the nomina-
tion as the first U.S. president, 
Washington in turn persuaded 
Hamilton to be one of four members 
of his Cabinet. Hamilton became 
the country’s first secretary of the 
Treasury in 1789.

Hamilton was basically starting 
from scratch. The newly ratified 
U.S. Constitution gave the national 
government greater authority and 
power than had existed under the 
Articles of Confederation, but the 
government also faced huge prob-
lems. Hamilton had ideas about 
how to address many of them, and 
he captured his ideas in a series of 
reports.

Dealing With Debt
Hamilton’s First Report on the Public 
Credit argued that the government’s 
debt from the Revolutionary War 
(1775–1783) was the “price of lib-
erty.” But that price was steep. The 
national government owed $54 mil-
lion. States had another $25 million 
in debts.

America’s FIRST 
Money Manager

The first Cabinet under President George 
Washington included, from left to right, 
Secretary of War Henry Knox, Secretary 
of State Thomas Jefferson, Secretary of 
the Treasury Alexander Hamilton, and 
Attorney General Edmund Randolph.

by Kathiann M. Kowalski

te
xt

 ©
 2

01
6 

by
 K

at
hi

an
n 

M
. K

ow
al

sk
i

18

The government didn’t have 
enough money to pay off its credi-
tors. If the new country didn’t pay, 
however, other creditors wouldn’t 
lend it money. Hamilton’s solution 
was to refinance the debt. In other 
words, borrow more money to pay 
the old debt.

To do that, the government 
would sell bonds and then pay off 
the bonds later, with interest. To 
guarantee that, the government 
would set funds aside regularly. 
That way, people could trust 
the government’s promise, 
and bond prices would 
stay stable.

Sales of the 
bonds would also 
pay off the states’ 
debts, and taking 
over those debts would 
prop up the national govern-
ment. Creditors—mostly wealthy 
people—would want to make sure 
the national government did well, 
Hamilton reasoned.

Thomas Jefferson, James 
Madison, and others did not like 
that concept. Most of the southern 
states had already paid down the 
debt they owed or had less debt than 
many of the northern states, they 
said. Hamilton’s proposal seemed to 
unfairly benefit the states that still 
had large debt. Also, many soldiers 
who were the original creditors had 
transferred their rights to others 
because they needed money quickly 
after the war. They could not afford 
to wait to get the amount their 
certificates promised at some later 
date. Recent holders of the notes, 
who had paid a fraction of the full 
amount, would get the whole sum 
back and make a profit, Hamilton’s 
opponents pointed out.

But Hamilton firmly believed 
that the country needed to honor 
its contracts—even if it meant 
that some people profited unfairly. 
People had to believe that they 
could trust the rule of law. Finally, a 
compromise was reached. Congress 
passed the credit program, and 
Hamilton agreed to support locat-
ing the nation’s permanent capital 
in the Washington, D.C., area (see 
the sidebar on page 20).

Banking and Money
In 1790 in Report on a National 

Bank, Hamilton proposed a 
central bank similar to the 
financial institutions in 

some European 
countries. 

Government funds 
could be kept at and 
paid out from its 
branches. The bank 
could also issue notes 
backed by gold and 
silver, which could 
function as money. 
Additionally, the 
bank’s policies could 
control the amount of 
money in circulation.

Opponents in rural 
states didn’t trust 
banks. They feared 
that the plan favored 
states with major cit-
ies. They also claimed 
that the Constitution 
didn’t authorize a 

could also issue notes 

control the amount of 
money in circulation.

Opponents in rural 

ies. They also claimed 
that the Constitution 

Bonds are an 
agreement under 
which someone loans 
money, usually to 
a corporation or a 
government, and the 
amount is then paid 
back over time with 
interest. Bonds can be 
transferred from one 
owner to another.

Before Hamilton made the 
case for one national currency, 
a mix of currencies had been 
introduced by the former 
colonies and private banks. 
Some examples are shown here: 
a New England pine tree shilling 
from the 1650s, a Virginia 
shilling from the 1700s, and a 
New Hampshire three-pound 
note from the 1740s.

19



9 Cobblestone: Alexander Hamilton © October 2016

ARTICLE: Guarding the Coast
Magazine page 23, Expository Nonfiction     

WRITING

Write a Letter  Imagine you are part of a schooner crew in the Revenue-Marine . 

Write a letter home that includes at least one mission and explains your daily 

activities to your family .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Infer the justifications smugglers might have used to defend their actions . Cite 

information in the text that helped you form your inferences .  CCSS Reading 1

•  What conclusion can you draw based on the fact that the Merchant-Marine 

fought privateers? Cite evidence from the text to support your answer .  CCSS 

Reading 1

• Why did the Revenue-Marine evolve into the modern Coast Guard? Cite details 

in the text that support your answer .  CCSS Reading 3

Craft and Structure

• Analyze Text Structure  How is this article organized? What other 

organizational structures could have been used to present this information? 

How would that have impacted the text?  CCSS Reading 5

• Evaluate Evidence  What evidence from the article supports the claim 

that the Revenue-Marine was created in part to support Hamilton’s plan to 

generate income for the government?   CCSS Reading 8

PREPARE TO READ

Show photos or videos of the Coast Guard in action . Discuss what its primary 

functions are today . Then, have students hypothesize the reasons for its 

creation (i .e ., what aspects of life in the late 1700s led to its creation?) .

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
revenue (p. 23) money that is 

made by or paid to a business or an 

organization

swivel (p. 23) to turn around

Engineering  What features made 
the schooner and cutter ideal vessels 
for the tasks they had? 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  The government is 
responsible for protecting national 
interests and its citizens . 

CORE CONTENT

Hamilton established the Revenue-Marine, the present-

day Coast Guard, to fight smuggling and help protect the 

country from other coastal threats .
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Before and during the Revolutionary War (1775–1783), colonial 
merchants had used smuggling to avoid the hated British tax 

system, stealing into harbors at night without customs collectors 
seeing them. After the war, the smuggling continued. President 
George Washington put Secretary of the Treasury Alexander 
Hamilton in charge of stopping the smuggling and collecting  
the taxes.

Hamilton realized he needed ships to patrol the coast and 
catch the smugglers out at sea. He asked Congress for 10 schoo-
ners. Schooners were fast, inexpensive vessels. In 1790, Congress 
approved the request and established the Revenue-Marine.

All the schooners were launched by 1793. Each schooner was 
assigned a section of the coast to patrol from present-day Maine 
to Georgia. Each vessel was armed with three or four swivel guns 
and had a crew of two officers and six tough sailors. The Revenue-
Marine had the authority to stop a ship and check its cargo list, 
known as a manifest, which was used to determine taxes. If a 
captain was caught carrying unlisted cargo, his ship and cargo were 
seized. The crews strictly enforced the law, which considerably 
reduced smuggling and generated much-needed revenue.

Hamilton used his vessels for other jobs as well. They fought 
privateers. They stopped ships that were illegally importing slaves. 
They rescued sailors and ships that were in trouble. They fixed 
buoys and supplied provisions to the keepers of federal lighthouses 
along the coastline. They prevented ships that were carrying a 
diseased crew or passengers from entering U.S. harbors. They even 
fought in wars when necessary.

In 1894, the Revenue-Marine was renamed the U.S. Revenue 
Cutter Service, after the fast, lightweight boats called “cutters.” 
Today, the revenue cutters still serve the United States—as the 
U.S. Coast Guard. The Coast Guard carries out many of the same 
missions assigned by Hamilton. It fights smugglers, fixes lighthouses 
and buoys, and serves the country in war.

GUARDING 
THE 

COAST
by Paul A. Powers

Privateers are privately 
owned armed ships 
authorized for use in 
war by a government, 
especially in the 
capture of enemy 
merchant ships.

The U.S. Coast Guard cutter 
Apache fires a salute after 
the dedication of Alexander 
Hamilton’s statue at the U.S. 
Treasury Building in 1923.
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ARTICLE: An Infamous Duel
Magazine pages 26 - 29, Expository Nonfiction     

WRITING

Write an Essay  Did Hamilton have to accept the challenge? Use details from the 

text and your own experience to write a persuasive essay arguing your opinion .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How does the author support the statement that Hamilton distrusted Burr 

more than he disliked Jefferson’s views? Quote the text as part of your answer .  

CCSS Reading 2

• Compare the moral characters of Burr and Hamilton on a T-Chart . (See T-Chart 

on page 20 .) CCSS Reading 3

• Write a paragraph summarizing the conflict between Burr and Hamilton . Put 

details from the text into your own words as you compose your answer . CCSS 

Reading 2

Craft and Structure

• Analyze Figurative Language  On page 28, Hamilton is quoted as describing 

Burr as “bankrupt beyond redemption .” Use context clues to determine the 

meaning of this phrase .  CCSS Reading 4

• Interpret Visual Information   Study the images that accompany the text . How 

does each relate to the main text? How does each add to your understanding 

of the topic? CCSS Reading 7

PREPARE TO READ

Ask students where they think the phrase “be the bigger person” came 

from .  What types of situations might have led to its use? Then, tell them that 

Hamilton, choosing to give in to his emotions, decided against this advice and 

lost his life as a result . 

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
thwart (p. 28) to prevent 

(someone) from doing something or 

to stop (something) from happening

treason (p. 29) the crime of 

trying to overthrow your country’s 

government or of helping your 

country’s enemies during war

Physics  Study the forces involved 
in firing a projectile from a pistol 
and make a diagram explaining 
what occurs .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Citizens have 
responsibilities to themselves 
and others .

CORE CONTENT

After Hamilton criticized his character, Aaron Burr 

challenged Hamilton to a duel, which Burr won .
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0  Infamous 
Duel by Rowland W. Halliday 

and Andrew Matthews

T he morning of July 11, 1804, dawned warm and humid. A boat 
made its way from New York across the Hudson River to the New 
Jersey shore. It landed near Weehawken Heights at 6:30 A.M. The 

boatman was ferrying three men: Aaron Burr, and two of Burr’s friends—
John Swarthout and William Van Ness. Burr and Van Ness climbed a short 
distance inland to a grassy ledge, about six feet wide and 20 feet above the 
water’s edge. They began clearing away the undergrowth.

An

Aaron Burr

Alexander Hamilton

Dueling pistols came in 
pairs and were designed 
to be exactly alike.26
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ARTICLE: Hamilton’s “Sweet Project”
Magazine pages 30 - 33, Expository Nonfiction     

WRITING

Write a Poem  Write a poem expressing your feelings about your own home .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How did the expansion of New York City impact the Grange? Use details from 

the text to support your answer .  CCSS Reading 1

•  What is the main theme of this article? Which details in the text helped you 

determine the theme?  CCSS Reading 2

• Write a paragraph comparing the two moves . Include the reason for each as 

well as how they were accomplished .  CCSS Reading 3

Craft and Structure

• Determine Author’s Purpose  Why did the author include the excerpt of a 

letter at the beginning of the article? How does it establish tone and connect 

to the main text?  CCSS Reading 6

• Analyze Text Structure  What is the overall structure of this article? Is this 

structure effective in presenting the information? Why or why not? CCSS 
Reading 5

PREPARE TO READ

Ask students to discuss what their home represents to them . Then ask them to 

hypothesize why some people want to alter their homes or move to new ones .

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
boast (p. 30) to have (something 

that is impressive)

stimulus (p. 32) something that 

causes something else to happen, 

develop, or become more active

Technology  How are large objects 
like the Grange moved across a city? 
What type of technology is necessary 
to accomplish this type of move?

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Human settlement 
activities impact the environmental 
and cultural characteristics of places 
and regions .

CORE CONTENT

Alexander Hamilton had the Grange built when he finally 

achieved his ambitions . The house had to be moved twice: 

once to make way for New York’s expansion and once as 

part of its preservation .
Le
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the first house he had ever owned. 
He called it his “sweet project.”

Completed in 1802, the house 
was beautiful, light, airy, and 
expensive. It boasted piazzas on 
two sides. On the main floor, an 
elegant parlor and a formal dining 
room, both painted a rich yellow, 
let breezes sweep in through tall 
windows and cool the house. There 
was a handsome pianoforte for the 
eldest Hamilton daughter, Angelica, 
to play. It also had a private study 
for Hamilton, painted bright green 
because that was the most expensive 
paint color, and two guest rooms. 

Not many houses move in 
their lifetimes. But Alexander 
Hamilton’s beloved home, the 

Grange, moved twice.
In the early 1800s, disenchanted 

with politics and seeking a country 
retreat, Hamilton purchased 32 
acres of land in Harlem Heights. 
The heights was a wooded ridge sur-
rounded by open farmland between 
the Hudson and Harlem rivers north 
of New York City. He hired a fash-
ionable architect, John McComb Jr., 
to build a Federal-style house on the 
highest spot for himself, his wife, 
Elizabeth, and their children. It was 

Piazzas are porch-like 
structures, often with 
roofs and partially 
enclosed.

A pianoforte was an 
early version of the 
piano that had fewer 
octaves than modern 
pianos and produced 
a softer sound.

 “I am always very happy My Dear Eliza when I can 

steal a few moments to sit down and write to you. You are 

my good genius; of that kind which the ancient Philosophers 

called a familiar; and you know very well that I am glad 

to be in every way as familiar as possible with you. I 

have formed a sweet project, of which I will make you my 

confident when I come to New York, and in which I rely 

that you will cooperate with me cheerfully.”

—Alexander Hamilton to his wife, Elizabeth, in what is  

most likely the first reference to his plans for the home  

that would become the Grange, November 19, 1798

A “Sweet Project”
by Emily Goodman

Looks 
like a 
great 

place for 
squirrels!

30

house than in the city 
during the sweltering 
summers. Hamilton 
named his home “the 
Grange” (an old word 
for “farm”) after his 
father’s estate back 
in Scotland. The 
Grange was a symbol 
that he had at last 
achieved the wealth 
and respectability for 
which he had always 
hungered. It became an elegant 
country retreat. The Hamiltons 
hosted many family social events 
and dinners.

Hamilton enjoyed the Grange 
for only two years. He died in 1804 
after being shot by Aaron Burr in 
a duel. Elizabeth stayed on in the 
house for many years, but she finally 

Upstairs were the family bedrooms, 
all with views of the surrounding 
woods and rivers. The kitchen, ser-
vants’ rooms, and storerooms were 
located on the ground floor.

The house was nine miles, or 
about an hour and a half by carriage 
in good weather, from Hamilton’s 
law office on Wall Street in New 
York City, which then occupied only 
the southern tip of Manhattan. It 
was at least 10 degrees cooler at the 

This map indicates the three 
different locations of the 
Grange.

An early view of the Grange 
before the city reached it 
(INSET), and the renovated 
Hamilton Grange in its new 
location in St. Nicholas Park 
(BELOW)
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ARTICLE: HAMILTON On Stage!
Magazine pages 34 - 37, Interview     

SPEAKING AND LISTENING

Present an Opinion  Create a two-minute visual presentation expressing your 

opinion about why the producers of the show elected to have ethnically diverse 

actors portray the historical characters .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How much does an actor need to know about a character before playing him? 

Use details from the text to support your answer .  CCSS Reading 3

•  What main themes does the interviewer focus on? How do the questions build 

on each other to highlight each theme? CCSS Reading 3

• What is the relationship between the modern and historical elements depicted 

in the production of Hamilton? Locate details in the text that support your 

answer .  CCSS Reading 3

Craft and Structure

• Evaluate Word Choice  List idiomatic expressions used in the interview along 

with the literal and figurative meanings of each . CCSS Reading 3

• Evaluate Tone  What is Cervantes’s attitude toward the musical production? 

Which specific words and phrases helped you determine his attitude? CCSS 
Reading 3

PREPARE TO READ

Repeat the phrase used by the author on page 37—“history is happening”—

to students . Ask them what this phrase suggests . Then discuss how each 

historical era is defined by its own unique and often controversial issues that 

impact how we perceive connections between that era and the present one .

ESSENTIAL 
QUESTION
Why is Alexander Hamilton’s 
legacy important today?

KEY VOCABULARY
aura (p. 36) a special quality or 

feeling that seems to come from a 

person, place, or thing

persona (p. 36) the image or 

personality that a person presents to 

other people

Music  Compare the music in the 
musical or other popular music today 
with music from Hamilton’s time .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s 
perspectives shape the historical 
sources they create .

CORE CONTENT

Miguel Cervantes will play the title role in the Chicago 

production of Hamilton. He discusses how the show 

represents America today while teaching something 

about our history .
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A lexander Hamilton fought in the Revolutionary  
War. He argued passionately for adoption of the  
U.S. Constitution. He helped shape the country’s 

financial system as its first secretary of the Treasury. And 
now Hamilton has a new role—as the lead character in a hit 
Broadway musical.

Hamilton: An American Musical is about history, but the 
show looks and sounds like America today. Rap, hip-hop, 
rhythm and blues, and even 1960s-style pop-rock music 
help tell the story of Hamilton, the “$10 Founding Father.” 
And while Alexander Hamilton, George Washington, and 
other historical figures were white men, most of the show’s 

Hamilton
On Stage!

by Kathiann M. Kowalski

Lin-Manuel Miranda’s (center) 
musical about Alexander 
Hamilton has become the most 
popular show on Broadway!
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performers are of Latino, African American, or other non-
European descent.

COBBLESTONE spoke with Miguel Cervantes, 
who has been part of the Broadway cast 

and will star as Hamilton when the show 
opens in Chicago in September 2016. 
Cervantes, who is Mexican American, 
grew up in Dallas, Texas. From there, 
he went to Boston, Massachusetts, and 
studied musical theater at Emerson 

College. He’s had multiple roles on 
stage and television and is excited to be 

playing Alexander Hamilton.

What do you think Alexander Hamilton would have 
thought about Hamilton, and why? 

I think anyone who gets his or her story told in hip-hop rap 
fashion couldn’t possibly be upset about it. The fact that his 
story is being told and is being received with such open arms 
and such enthusiasm . . . would probably make the guy pretty 
excited—to know just how overwhelmingly people are flocking 
to hear his story. Who wouldn’t like that?

What do you admire most about Alexander Hamilton?

There’s something really refreshing about someone who says 
what they think [and] who doesn’t mince words. Everybody 
needs to have a friend like that. 

What’s the best thing for you about playing Hamilton?

The coolest thing about this 
[role] is learning for myself 
about his story and how he 
interacted and was moti-
vated—and to show people 
how it all went down.

Did you know a lot 
about Hamilton 
before the show?

I didn’t even know about the 
duel until I saw the show for 
the first time. To tell a story 
about someone that people 
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As the Schuyler sisters sing it, it’s not just all 
men who are created equal, but women, too!

“What did I miss?” asks 
Thomas Jefferson, returning 
to the United States  
after being away in  
Europe during the 
Revolutionary War.

COBBLESTONE 

Heads to Broadway!

Check out our interview  
with author 

Kathiann M. Kowalski at 
challenges.epals.com/hamilton
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare articles they read .  Help students find the 
connections between pieces of information in multiple articles . Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9) .

• How did Hamilton’s childhood experiences prepare him for his future endeavors? 
Write a short essay linking the experiences detailed in “Young Ambition” with events 
in “Military Glory,” “Stepping into Politics: A Three-Act Play,” “America’s First Money 
Manager,” and “Guarding the Coast .” 

• Refer to multiple articles to create an annotated timeline of the main events in 
Hamilton’s life .

• Was Hamilton successful in fulfilling his ambitions? Make a chart listing the goals and 
ambitions in “Young Ambition” and the achievements, including the article in which 
they were described, that accomplished those ambitions . 

• Use the wheel chart on page 19 to record information about Hamilton’s relationships 
with the military and political leaders who impacted his professional life . Information 
can be found in “Military Glory,” “Stepping into Politics: A Three-Act Play,” “America’s 
First Money Manager,” and “An Infamous Duel .” Name the person on the outside of 
the larger circle and note facts in the interior section . 

• What is Alexander Hamilton’s legacy? Reread the articles and note examples of his 
lasting impact and the ways he is memorialized . Compile these into a poem that 
answers the essential question . 

Cobblestone: Alexander Hamilton © October 2016
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Alexander Hamilton came from humble beginnings, but he’s raking in big bucks (for 
others) today . The Broadway hit Hamilton presents his story in a variety of musical 
styles . Other artists have been inspired by Hamilton as well . The style of a work 
depends as much upon its creator as its subject; therefore, your students will find their 
own styles for telling his story . They will also write a brief paragraph to explain their 
work, which will be shared with the class .  

EXPLORATORY LEARNING - MINI-UNIT

MINI-UNIT

ENGAGE READ FOR A 
PURPOSE APPLY

ENGAGE: Engage students in the topic of Alexander Hamilton by showing them dynamic 
and varied images of the man. Display the images so the class can see them all at once. 
Point out that each image is a representation of the same man, Alexander Hamilton. 
Review the images one at a time, noting the media used as well as the tone of the piece. 
What does each piece say about Hamilton and the artist who has portrayed him? Have 
the students briefly journal about any images that strike them.

Cobblestone: Alexander Hamilton © October 2016
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MINI-UNIT (cont .)

TOPIC:

TOPIC GUIDE

ARTICLES:

Young Ambition (p. 2) 

Military Glory (p. 6) 

Young Ambition (p. 2) 

Military Glory (p. 6) 

Stepping Into Politics: A Three-Act Play (p. 13) 

America’s First Money Manager (p. 18) 

Guarding the Coast (p. 23) 

An Infamous Duel (p. 26)

Family Man (p. 10) 

Hamilton’s “Sweet Project” (p. 30)

EARLY LIFE

MILITARY CAREER 

POLITICAL ACTIONS/VIEWS 

FAMILY LIFE

READ FOR A PURPOSE

INTRODUCE THE ACTIVITY:  Hamilton: Inspiration Showcase  
Remind the students of the varied artistic styles shown in the Engage activity and read “HAMILTON On Stage!” Note 

the musical styles mentioned in “HAMILTON On Stage!” Also show students examples of statues or other works of art 

depicting Hamilton . Explain that Hamilton inspired each of these works, but each reflects the unique perspectives of 

its creators . Tell students that, like these artists, they will find their own ways to represent Hamilton that reflect their 

perceptions of him and his life . 

Assist students as they consider their talents and interests in order to select the presentation method that will work 

best for them .  Determine time limits for any oral presentations or staged works and decide if students will be allowed 

to work cooperatively . A list of possible formats is in the box below:

RETURN TO THE TEXT:  
Explain to students that before they can create their pieces they must gather information about Hamilton’s legacy 

and why it is important today . Set guidelines for the minimum number of facts the students will need to include or 

reference and assist them as they decide which moments in Hamilton’s life inspire their creativity in their chosen 

formats . The Topic Guide below will help you . 

Biography                                           Jokes/Comedy Routine                      PowerPoint  Dialogue

Cartoon                                               Music/Song                                          Skit/Play   Poster

Interpretive Dance                            Poem                                                     Short Story  Painting

Cobblestone: Alexander Hamilton © October 2016
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MINI-UNIT (cont .)

APPLY: HAMILTON: INSPIRATION SHOWCASE

STEP 1: Gather Information   
Assist students as they take notes on the articles and begin to plan their artistic 
works . Remind them to keep the Essential Question in mind . Students will use the 
Idea Organizer on page 17 to note any facts they hope to incorporate, along with their 
personal impressions and ideas for how to incorporate them into the artistic work . 
Students may use as many copies as they need . 
 

STEP 2: Plan   
Once the students have selected ideas they hope to include, help them organize those 
ideas by using the Flow Chart on page 18 . Again, students may need multiple copies . If 
any students are working on a sculpture or other art project that lacks linear flow, have 
them draw a model of the completed design to ensure that they fulfill the assignment 
and to lessen the chance for errors that can’t be fixed during the creation process .   
 
STEP 3: Create 
Have students create their artistic work . Check in with them as they create to be sure 
they are incorporating artistic impressions related to factual information that helps to 
answer the Essential Question .  
 
 
 
 
 
 
 
 
 
 
 
 
Allow time for students to practice performance pieces and edit their work . Once these 
are complete, the students will compose paragraphs to act as captions or explanations 
for the pieces . Edit them in a writers’ workshop . 
 
STEP 4: Present 
Display artworks and written compositions with their captions and view the 
performances .  Consider inviting guests . Congratulate students and tell them they have 
added to Hamilton’s legacy, as well as their own!  
 

Questions to Ask:

How did this fact inspire you?                                        

What emotion do you hope to convey?                            

How does this part of your project relate to Hamilton and yourself?

Cobblestone: Alexander Hamilton © October 2016
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IDEA ORGANIZER

MINI-UNIT (cont .)

Fact from Article Personal Impressions Ideas for Presentation

GRAPHIC ORGANIZERS

Cobblestone: Alexander Hamilton © October 2016
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NAME: _________________________

FLOW CHART

GRAPHIC ORGANIZERS

Cobblestone: Alexander Hamilton © October 2016
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NAME: _________________________

ALEXANDER HAMILTON’S RELATIONSHIPS

GRAPHIC ORGANIZERS

Alexander 
Hamilton

Cobblestone: Alexander Hamilton © October 2016
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T-CHART

ALEXANDER HAMILTON AARON BURR

NAME: _________________________
GRAPHIC ORGANIZERS

Cobblestone: Alexander Hamilton © October 2016



21 Cobblestone: Alexander Hamilton © October 2016

Meeting State and National Standards:  
   Core Instructional Concepts

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards . The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies . 

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart . To customize the chart, add your own grade, state, or district 
standards in the last column . Match the concepts and standards from the chart to the 
activities on each page of the Teacher Guide to complete your lesson plans .
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools . Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards .
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards . You will also find connections to these concepts within 
individual close-reading questions .
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page .

Appendix



22 Cobblestone: Alexander Hamilton © October 2016

   CORE INSTRUCTIONAL CONCEPTS:  
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly .
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text . 
Reading 1

Determine central ideas or themes of a text and analyze their 

development .
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text . 
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text . Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone . Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts . Reading 5

Assess how point of view or purpose shapes the content and style of a 

text . 
Reading 6

Analyze how an author’s style and tone affects meaning . Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats . Reading 7

Identify and evaluate the argument and claims in a text . Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence . 
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately .
Writing 2

Write narratives to develop real or imagined experiences or events . Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research .
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions .

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues .

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade .

Explain the importance of resources (i .e . labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy .

Explain the importance of competition in a market economy .

Apply economic concepts (i .e . interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations .

GEOGRAPHY
Construct and use maps and other graphic representations (i .e . images, photographs, etc .) of 

different places .

Explain cultural influences on the way people live and modify and adapt to their environments .

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time .

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective .

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones .

Evaluate historical sources, including their reliability, relevancy, utility, and limitations .

Analyze causes and effects, both intended and unintended, of historical developments .
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CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains . The eight NGSS Crosscutting Concepts are as follows:

• Patterns

• Similarity and Diversity

• Cause and Effect

• Scale, Proportion, and Quantity

• Systems and System Models

• Energy and Matter

• Structure and Function

• Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content . The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains .

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
• Structure and  

Function of  
Living Things

• Life Cycles and  
Stages

• Reproduction & 
Inherited Traits

• Animals

• Plants

• Forces and  
Interactions

• Energy

• Light

• Sound

• Electricity/  
Magnetism

• Matter

• Waves

• Heat

• Chemistry

• Information  
Processing

• Weather

• Climate

• Rocks & Soil

• Erosion and 
Weathering

• Landforms

• Water

• Oceans

• History of Earth

• Plate Tectonics

• Volcanoes, 
Earthquakes,  
and Tsunamis

• Solar System

• Planets

• Moon

• Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings . 

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

• Asking questions (for science) and defining 

problems (for engineering)

• Developing and using models

• Planning and carrying out investigations

• Analyzing and interpreting data

• Using mathematics and computational thinking

• Constructing explanations (for science) and designing 

solutions (for engineering)

• Engaging in argument from evidence

• Obtaining, evaluating, and communicating information


