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OVERVIEW

In this magazine, 
readers will 
learn about 
depictions of 
witches through 
time and modern 
witch-hunts. 
Cobblestone: 
Salem Witches 

includes information about the potential 
causes of the witch scare as well as its 
outcomes and legacy. 
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ESSENTIAL QUESTION:

Why did the Salem witch trials occur? 
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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts . Find practical advice for teaching individual articles, or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information .  

READ INDIVIDUAL ARTICLES PAGES 4 – 14

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge . For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS.Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS.Writing.1, 2, 3 & 6

CCSS.Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 16 – 18

Magazine articles can easily be grouped to make cross-text 

connections and comparisons . Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS .Reading .9) . Discussing multiple articles 

(CCSS .Reading .9) prepares students to write texts to share and 

publish in a variety of ways (CCSS .Writing .2) .

Key Vocabulary 
CCSS.Reading.4

ARTICLES

SOCIAL 
STUDIES

CORE 
LITERACY

Close Reading and Text Analysis
CCSS.Reading.1-10

Essential Question
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Skills and Standards Overview

Essential Question: Why did the Salem witch trials occur?

MAGAZINE  
ARTICLES

CORE CONTENT 
CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

Before Salem
Expository Nonfiction 

Changes in beliefs are 
examples of historical 
change . 

• Close Reading 
• Evaluate Word Choice 
• Analyze Text Structure 
• Research and Write

Reading 1, 3, 4, & 5 
Writing 2 & 10

Stressed Out 
Expository Nonfiction 

Historical events may have 
multiple causes . 

• Close Reading 
• Analyze Text Features 
• Evaluate Tone 
• Research and Write

Reading 1, 2, 3, 4, & 5 
Writing 3 & 10

The Witch Scare Begins 
Expository Nonfiction 

Historical events may have 
multiple causes . 

• Close Reading 
• Analyze Point of View 
• Analyze Text Structure 
• Write Plays

Reading 3, 4 & 6 
Writing 3

Young Puritans  
Expository Nonfiction 

People’s perspectives are 
shaped by the times in which 
they live . 

• Close Reading 
• Visualize Imagery 
• Analyze Text Features 
• Present an Opinion

Reading 1, 3, 5 & 7 
Speaking & Listening 1 & 4

Order in the Court!
Expository Nonfiction 

People’s perspectives are 
shaped by the times in which 
they live . 

• Close Reading 
• Analyze Genre 
• Evaluate Tone 
• Write Persuasive Texts

Reading 1, 2, 4 & 5 
Writing 1

The “Late Troubles at 
Salem” 
Expository Nonfiction 

People’s perspectives shape 
the historical sources they 
create . 

• Close Reading 
• Analyze Literary Devices 
• Analyze Multiple 

Perspectives 
• Write Informative Texts

Reading 1, 3, 5 & 9 
Writing 2

Never Forget
Expository Nonfiction 

People’s perspectives shape 
the memorials they create . 

• Close Reading 
• Evaluate Tone 
• Visualize Imagery 

Reading 1, 2, 3, & 4 
Speaking & Listening 1, 2 & 4 

Evaluating the Evidence 
Expository Nonfiction 

People’s perspectives shape 
the historical sources they 
create . 

• Close Reading 
• Analyze Interview 
• Evaluate Tone 
• Conduct a Survey

Reading 1, 2, 3, 4 & 5 
Speaking & Listening 1 & 4

Modern Witch-Hunts 
Expository Nonfiction 

Changes in government 
offices and rulings are 
examples of historical 
change . 

• Close Reading 
• Determine Author’s 

Purpose 
• Analyze Text Structure 
• Debate a Topic

Reading 1, 3, 5 & 6 
Speaking and Listening 1 & 2

Witchy Characters 
Expository Nonfiction 

People’s perspectives shape 
the texts they create . 

• Close Reading 
• Interpret Visual 

Information 
• Interpret Figurative 

Language 
• Write Narrative Texts

Reading 1, 3, 4, & 7 
Writing 3

Comparing Texts: CCSS Reading 9

Mini-Unit: CCSS Reading 1, Reading 7, Writing 2, Writing 3, Writing 9, Writing 10
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ARTICLE: Before Salem
Magazine pages 2 - 5, Expository Nonfiction     

WRITING 

Research and Write  Research the methods of punishing witches and write an essay 

explaining each method . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What does the title suggest about the topic of the article? Highlight details 

from the text that support your analysis .  CCSS Reading 1

• Cite details from the text that explain the differences between how witchcraft 

was treated in the colonies and Europe .  CCSS Reading 1 & 3 

Craft and Structure

• Evaluate Word Choice  Underline words in the text that indicate that witches 

aren’t real but were merely believed to be real . Note other devices the author 

uses to create this distinction .  CCSS Reading 4 

• Analyze Text Structure  How did the author choose to structure this article? 

How does this structure impact your understanding of the topic and theme?  

CCSS Reading 5

PREPARE TO READ

Ask the students to draw witches . Compare their illustrations and discuss what 

a witch is . Ask them where they developed their understanding of the word . 

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

The Salem witch trials grew out of an atmosphere of fear that 

had spread across Europe and into the New World . 

KEY VOCABULARY
delusions (p. 3) a belief that is 

not true

hysteria (p. 5) a situation in which 

many people behave or react in an 

extreme or uncontrolled way because 

of fear, anger, etc .

means (p. 3) a way of doing 

something or of achieving a desired 

result

scale (p. 4) the size or level of 

something, especially in comparison 

to something else

English Language Arts  Read 
myths about the ancient goddesses 
mentioned . Note any ties to 
witchcraft in the myths . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Changes in beliefs 
are examples of historical change . 

CORE CONTENT

Le
xi

le
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T he word witch often brings up an 
image of an old woman with a hooked 
nose and a pointy chin wearing a 

peaked black hat and a black dress. She 
spends her time stirring a brew of nasty-
smelling things in a cauldron. She creates 
mischief, casting spells and cursing people as 
she flies through the night on a broomstick 
with her black cat. Today, people understand 
that this concept of a witch is not real. 
Yet, until a few hundred years ago, people 
believed that it was true. They also believed 
that witches were the servants of the Devil.

The Middle Ages 
was the period in 
European history 
from about  
A.D. 476 to 1453, 
between antiquity  
and the Renaissance.

Heretics are 
people who hold 
controversial 
opinions, especially in 
public opposition to 
the Roman Catholic 
Church.

The Inquisition was 
a court held in the 
Roman Catholic 
Church to identify 
and persecute 
heretics or church 
members who 
publicly dissented 
from the Church’s 
beliefs.

Before Salem
by Andrew Matthews

T
peaked black hat and a black dress. She 
spends her time stirring a brew of nasty-
smelling things in a cauldron. She creates 
mischief, casting spells and cursing people as 
she flies through the night on a broomstick 
with her black cat. Today, people understand 
that this concept of a witch is not real. 
Yet, until a few hundred years ago, people 
believed that it was true. They also believed 
that witches were the servants of the Devil.

Middle Ages

Before Salem
by Andrew Matthews

Before Salem
by Andrew Matthews

Before Salem

Versions of witches evolved over many centuries. Ancient civilizations 
believed in multiple gods and goddesses who could inspire good and evil. 
People prayed to certain gods for their aid and intervention—to help the 
sick or promote healthy crops or provide blessings. Several goddesses in 
Greek myths were closely associated with darkness and moonlit nights: 
Artemis, goddess of the hunt, wild animals, and childbirth; Selene, 
goddess of the moon; and Hecate, goddess of the spirits of the dead, witch-
craft, and magic. Hecate particularly shared many characteristics later 
attributed to witches. She lived in tombs and appeared at crossroads on 
clear nights, accompanied by spirits and howling dogs. She had knowledge 
of herbs and poisonous plants. She was present when the spirit entered 
and left the human body—at birth and at death.

Over the centuries, a shift occurred away from worshipping many 
gods. The rise of Judaism and Christianity introduced the idea of one 
God as the image of good, and the Devil or Satan as the image of evil. As 
Christianity spread and became more established in Europe, religion and 
religious leaders held enormous influence on people’s lives. Church lead-
ers dismissed the existence of witches as superstition and as not being in 
agreement with Christian beliefs.

2

Toward the end of the Middle Ages, witchcraft and magic became 
closely associated with the Devil. Witches were credited with all kinds 
of powers. They were said to transform themselves or other people into 
animals and to enter hidden places by leaving their bodies behind. They 
were believed to make spells and potions capable of inspiring passion, 
creating delusions, and changing love to hate. They were believed capable 
of causing illness and bringing about storms and other disasters. To carry 
out their secret plans, witches met together after dark. They were said to  
recruit followers by getting them to sign their names in the Devil’s book.

The mostly Christian Europe of the 15th century believed it was wag-
ing a war against the Devil and his followers. Witchcraft became a crime 
so terrible and evil that sparing the innocent was not as important as 
punishing the guilty. Any means, including torture and false promises, 
was justified if it led to the discovery and punishment of the guilty. Since 
women were viewed as spiritually and physically weaker than men, they 
were considered more vulnerable to the attacks and corrupting influence 
of the Devil and more likely to become his followers.

Witch-hunting was supported by the most powerful men of the age. In 
1320, the head of the Roman Catholic Church, Pope John XXII, declared 
that witches were heretics. In 1484, Pope Innocent VIII issued a decree 
that defined the powers of the Inquisition to be used for the suppression of 
witchcraft. Two years later, two German friars, Henry Kraemer and Jacob 
Sprenger, published the Malleus Maleficarum, or The Hammer of Witches. 
The publication stated that acts of witchcraft were real, dangerous, and 
associated with the Devil. The work provided information on how to fight 
and destroy witches. It supported the use of torture and suggested that if 

While the vast majority 
of accused “witches” 

over the centuries were 
women, men were 

accused of practicing 
witchcraft, too.

While the vast majority 
FAST FACT

Over time, practicing sorcery or 
magic became connected with 
witches doing the Devil’s work. 

3
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ARTICLE: Stressed Out
Magazine pages 6 - 10, Expository Nonfiction     

WRITING / SPEAKING AND LISTENING

Write Narrative Texts  You are new to Salem . Write a letter to a friend or family 

member explaining what it’s like to live in Salem Village . Include information 

about why you came as well as aspects of the political and religious life of your 

community . Use your imagination as well as details from the article .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Cite details in the text that show how the relationships between the people of 

the town of Salem and other groups created tension within the community .  

CCSS Reading 1 & 3

•  Highlight details in the text that support the statement that the villagers were 

not in complete agreement about their new church .  CCSS Reading 2 & 3

Craft and Structure

• Analyze Text Features  Underline the title of each section of the text and 

details within the sections that elaborate on the title . How do these titles aid 

in your understanding of the text?  CCSS Reading 5

• Evaluate Tone  What is the tone of this text? How does the author establish 

the tone? List specific words or phrases that helped you determine the tone .  

CCSS Reading 4

PREPARE TO READ

Discuss the things that stress you out and allow the students to do the same . 

Then have them brainstorm what may have stressed out the people of Salem, 

Massachusetts in the 1600s . 

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
corrupt (p. 6) to cause (someone 

or something) to become dishonest, 

immoral, etc .

irrelevant (p. 9) not important 

or relating to what is being discussed 

right now

straggle (p. 8) to walk slowly 

in a way that is not continuous or 

organized

Science  Research the environment 
around the communities of Salem . 
What natural resources were 
available? How have humans 
impacted the environment? 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Historical events may 
have multiple causes . 

CORE CONTENT

Many factors, including strained relationships with neighbors 

and England, caused stress for the Puritans in Salem, leading 

them to eventually blame the Devil and those who followed 

him . 
Le
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Out
by Jennifer Raifteiri-McArdle

Salem was a community 

under stress. Residents 

faced constant threats 

in their daily lives. Real threats 

included attacks from Native 

Americans, unresolved politi-

cal issues between England and 

the Massachusetts Bay colony, 

outbreaks of deadly diseases, 

and severe weather that im-

pacted crop growth. A less real 

but still great fear was belief in 

the existence of the Devil and 

his constant attempts to cor-

rupt people.

Puritan colonists in the 1600s remained on the alert for 
all sorts of danger: Native Americans, deadly diseases, 
political turmoil . . . and witches.

6

Fear of Attack
Native American groups had lived in the Massachusetts Bay area for 
centuries prior to the arrival of the first English colonists in 1620. While 
the Puritan and Native American cultures were vastly different, initial 
interactions between the two groups were mutually beneficial. The growing 
community of Puritans and their claims on the land, however, became a 
major obstacle to continued coexistence with the Native Americans. 

by Jennifer Raifteiri-McArdle

The first English settlers in 
Massachusetts began working 
immediately to build a 
permanent home.

Hoping to drive the Puritans away, native groups launched attacks 
on their towns or settlements. Sometimes the attacks were quick raids, 
other times they turned into longer wars. King Philip’s War (1675–1676) 
was a Wampanoag-led rebellion that spread throughout present-day New 
England. Colonial towns were destroyed, and several thousand people 
died on both sides of the conflict. It was particularly devastating to the 
Wampanoag and the Narragansett Indian populations.

7
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ARTICLE: The Witch Scare Begins
Magazine pages 11 - 13, Expository Nonfiction     

WRITING

Write Plays  Imagine a scene in the Parris household during this time . Establish 

characters and write a sketch that elaborates on events depicted in the article . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Create a chart showing how the author characterizes the afflicted girls, Tituba, 

and the other women accused of witchcraft . Use specific words and phrases 

from the text with your own explanations of their meanings . (See chart on page 

19 .)  CCSS Reading 3

•  Highlight details from the text that indicate how the setting may have impacted 

the girls .  CCSS Reading 3

Craft and Structure

• Analyze Text Structure  Compare the first and last sentences of the article . 

How does the structure of the remainder of the article lead from one 

sentence to the other? How does it impact your understanding of the topic?  

CCSS Reading 4

• Analyze Point of View  Search the text for indications that the author isn’t 

certain about some of the information included . Why might the author have 

included this supposition? What impact does it have on your understanding 

of the topic?  CCSS Reading 6

PREPARE TO READ

Study the illustrations that accompany the text . What do they suggest about 

the content of the article? Read to determine whether your predictions are 

accurate .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
charm (p. 12) something that is 

believed to have magic powers and 

prevent bad luck 

contort (p. 13) to twist into an 

unusual appearance or shape

malady (p. 12) a disease or illness

Science  Research how our bodies 
react to stress to determine whether 
this is a reasonable explanation for 
the girls’ behavior .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Historical events may 
have multiple causes . 

CORE CONTENT

When Betty Parris and Abigail Williams began to behave strangely, all 

possible explanations were explored, until only bewitching remained . The 

girls accused three women as others began to exhibit the symptoms, 

starting the panic . 

Le
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The panic that led to the 
Salem witch trials started 
with little things. In 

January 1692, two girls began mak-
ing strange noises, complaining of 
headaches, and crawling under the 
furniture. They made odd gestures 
and babbled sentences no one could 
understand.

The girls were nine-year-old 
Elizabeth “Betty” Parris and 
her 11-year-old cousin, Abigail 
Williams. Betty’s father was the 
minister in Salem Village, the rural 
part of the port of Salem Town 
in Massachusetts. Besides Betty’s 
parents, the Reverend Samuel and 
Elizabeth Parris, two other children 

lived in the home: Betty’s 10-year-
old brother, Thomas, and 5-year-old 
sister, Susanna.

The family also owned two 
enslaved people, John and Tituba 
Indian. Before becoming a minister, 
Parris had worked as an English 
merchant in Barbados, where he had 
inherited his father’s sugar planta-
tion. Tituba may have come from 
Barbados.

The Parrises could not figure 
out what was the matter with the 
girls. Their strange actions may 
have been part of a game that went 
on too long. Or they may have 
frightened themselves with forbid-
den fortunetelling. Parris had no 

The 
Witch 
Scare 
Begins

by Marilynne K. Roach

The Parrises’ slave, Tituba, may 
have dabbled in magic with 
the village children during the 
long, cold winter of 1691–92.

11
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ARTICLE: Young Puritans
Magazine pages 14 - 15, Expository Nonfiction     

SPEAKING AND LISTENING

Present an Opinion Would you have wanted to live as a Puritan child? Why or why 

not? Create a presentation to explain and justify your opinion to the class . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Create a T-chart showing how the lives and expectations for boys and girls 

differed in the seventeenth century . (See chart on page 20 .)  CCSS Reading 3

•  How might the values mentioned in the article have led to the witch scare? Cite 

details from the text to support your inferences .  CCSS Reading 1

Craft and Structure

• Visualize Imagery Create simple sketches to illustrate the material described 

in the article . Write captions to accompany each sketch .  CCSS Reading 7

• Analyze Text Features Read the “Did You Know?” fact that accompanies the 

main text . What information does this add? How does it help you understand 

Puritan values and life in Salem?  CCSS Reading 5

PREPARE TO READ

Show paintings of life in the seventeenth century . Try to include images of 

children at a variety of activities . Discuss the images and the lifestyle of the 

time with your students .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
broken (p. 15) without hope or 

strength after having suffered very 

much

devout (p. 15) deeply religious

Family and Consumer Science  Make 
butter from fresh cream . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
are shaped by the times in which 
they live .

CORE CONTENT

Puritan children worked alongside their families . Girls learned 

to maintain a home while boys managed outdoor chores . All 

learned to read and write because literacy meant the ability to 

understand the Bible and other religious teachings . 
Le

xi
le
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Young Puritans
by Jennifer Raifteiri-McArdle

14

Can you picture what life was like for a Puritan 
child living in Massachusetts in the late 17th 
century? Most families lived in a home that 

consisted of only a few rooms heated by a central 
fireplace. No one had privacy, and several children 
often shared a bed. There was no electricity, run-
ning water, or indoor bathroom.

Everything was made by hand and at home, 
which required time and effort. Nearly all the  
members of a family worked six days a week  
from dawn to dusk. After the morning meal  
and devotions, the day’s chores began. Even 
young children completed small tasks 
such as gathering sticks for fire-
wood, weeding the garden, and 
collecting eggs.

Girls were taught the 
skills needed to be wives 
and mothers: how to 
cook and preserve food 
for winter, how to spin 
flax and wool to make 
cloth and clothing, and 
how to care for livestock. 
They learned how to 
make butter, cheese, soap, 
candles, beer, and cider.  
Older daughters helped care 
for and watch younger siblings 
and learned how to care for the sick. 
Most girls’ tasks kept them in or around the 
home and under a mother’s watchful eye. Winters 
were particularly hard, when girls spent more time 
indoors with little to fill their time.

Boys enjoyed more freedom than girls did— 
most of their chores were outside the home. They 
cut and stacked the firewood, which was a big job 
because wood was needed to heat the home and 
cook the food. They explored outdoors while  
hunting or fishing. They were set up to learn a  
trade such as miller, furrier, or blacksmith, so  
that they might become the head of their own 
household someday. Childhood was considered  
over by age 14.

The Puritans believed that an educated, literate 
community was essential. Being familiar with God’s 
word in the Bible protected people from Satan’s 
attempt to corrupt them. Thus, children were 
taught to read, either at home or at a dame school, 
if a family could afford it. Education focused on 
Bible readings and teaching right from wrong. The 
education of girls usually ended once they knew 
how to read. Boys who hoped to attend a university 
continued their education.

Hard work was important to everyone’s survival. 
Children were expected to work hard and 

obey their parents. Parents believed 
that the will of children needed 

to be broken, and the pun-
ishment for bad behavior 

could be harsh. Children 
were allowed time to 
play, and adults played 
musical instruments 
and danced for recre-
ation and enjoyment, 
but those moments 
came only after chores  

were completed. 
Church meeting was  

a large part of Puritan  
life. From sundown Saturday 

evening until sundown Sunday 
evening, no work was done. 

Members of the church were expected  
to attend services, which involved long sermons. 
After church, families passed the rest of the day 
quietly, perhaps discussing the sermon. A second 
church-going day took place during  
the week.

The Puritans built communities that 
centered on God, the church, and the 
teachings in the Bible. Puritan beliefs 
prepared children to be devout, God-
fearing adults. Those same values also 
created problems when the idea that 
witches had corrupted their commu-
nity was introduced in 1692.  t

Devotions are acts of 
religious reflection or 
prayer.

Literate means able to 
read and write.

A dame school was a 
school setting within 
a home, in which an 
educated woman 
taught a range of 
young children how 
to read, write, and 
understand arithmetic.

DID YOU 
KNOW?

The Massachusetts Bay Company was  

one of the first colonies in North

America to pass laws to make public 

education mandatory. In the 1640s, towns 

that consisted of at least 50 families were 

expected to hire a teacher. Towns that 

consisted of 100 or more families  

were expected to provide a  

grammar school.

15
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ARTICLE: Order in the Court!
Magazine pages 16 - 20, Expository Nonfiction     

WRITING

Write Persuasive Texts  Write an essay to persuade the court to discontinue these 

trials . Cite details from the text to support your argument . You may pretend to know 

the individuals involved, but be careful not to give the court reason to believe you 

are a witch .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Cite details in the text that indicate that the court officials were biased toward 

finding witches and proving their guilt . How did these biases affect the court 

proceedings?  CCSS Reading 1 

• Reread each paragraph and underline its main idea . How do the main ideas 

relate to each other? What do they suggest is the main idea for the article as a 

whole?  CCSS Reading 2

Craft and Structure

• Analyze Genre What characterizes the genre of expository nonfiction? Which 

features of this text help you determine that it fits this genre? What elements 

would have to be added or changed to make it a biography or historical 

fiction?  CCSS Reading 5

• Evaluate Tone What is the tone of this article, and how does the author 

establish that tone? Cite details from the text to support your answer .  CCSS 

Reading 4

PREPARE TO READ

Discuss the structure and procedures of a modern criminal trial .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
confiscate (p. 18)  to take 

(something) away from someone, 

especially as punishment or to 

enforce the law or rules

valid (p. 16) acceptable according 

to the law

Geography and Math  Locate the 
communities affected by the witch 
scare on a map . Use the map scale to 
determine their distance from Salem .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
are shaped by the times in which 
they live . 

CORE CONTENT

A new governor arrived and arranged trials for the men 

and women who had been imprisoned . Spectral evidence 

supported the accusers, leading to twenty deaths by execution 

as well as deaths in prisons .
Le
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W illiam Phips, the 
new governor of 
the province of 

Massachusetts Bay, arrived in 
Boston on May 14, 1692. He 
found the jails overflowing with 
people accused of witchcraft. The 
first arrests had taken place in early 
March, but the colony lacked an official 
court to prosecute the cases. Armed 
with a new charter and the authority 
to act, Phips established the Court of 
Oyer and Terminer (oyer means “to 
hear” and terminer means “to deter-
mine”). He promptly approved the appointment of 
eight justices and one chief justice to hear the witch-
craft cases. The justices were picked from among 
the leaders in Boston and Salem. Most of them 
firmly believed that witches existed, and they were 
determined to root out any evil influences in their 
community. The chief justice, William Stoughton, felt 
particularly strongly, and he led the court’s effort to 
identify and punish all witches.

There were several steps to the legal proceedings. 
First, someone registered an official complaint. If 
it proved valid, the accused was arrested and ques-
tioned to see if there was sufficient reason to bring 
him or her before a jury. That meant exhausting and 
repeated questioning by at least two magistrates. The 
accused was also examined for physical signs of a 
witch, such as a mole or birthmark. If the investiga-
tions supported a case, the accused then appeared 

before the grand jury so it could gather evidence 
and the defendant could enter a plea. The 

by Marjorie Rackliffe

Order in the Court!
trial and sentencing came last. 
Ironically, the defendants who 
refused to lie and insisted on 
their innocence never avoided 

being hanged, while terrified 
people who confessed to being 

witches and named other witches 
avoided the gallows.
The Court of Oyer and Terminer 

wasted no time. Just two weeks after its 
formation on May 27, Bridget Bishop was 
hanged on June 10. She was the first of 

19 people who were eventually convicted 
of being a witch. Although Bishop was not the 

first to be accused, her reputation for fighting with 
her husband and using coarse language and a prior 
claim of witchcraft made the case against her seem 
easy to win. More than 10 people came forward to 
offer evidence of Bishop’s “guilt.”

The case against Bishop—and the others who fol-
lowed her—was based on spectral evidence. Spectral 
evidence was a legal term referring to evidence from 
the spirit world. One person described Bishop’s spirit 
stealing eggs and then changing into a cat. Another 
person testified that the money Bishop had paid 
him disappeared from his pocket as he walked away 
from her. Still another person claimed that Bishop’s 
spirit had tried to drown her. Other “witches” were 
accused of pinching, choking, scratching, or biting 
people. Spectral evidence meant that the hysterical 
tales of teenaged girls and young women were treated 
as hard evidence. The accused people were left trying 
to prove their innocence and defend themselves from 
things that only their accusers could “see.”

Massachusetts Bay Colony 
governor William Phips
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When Tituba, the Reverend Samuel Parris’s ser-
vant, confessed to witchcraft, people believed that 
the Devil was present in their village. After Bishop’s 
hanging, the accused understood what was at stake. 
Many of those who confessed to being witches 
did so under the threat or pain of torture. Some 
of the accused confessed freely, believing them-
selves to be witches or at least not purely good 
in the eyes of the society in which they lived.

Not everyone was comfortable with the pro-
ceedings. One justice quit the court after Bishop 
was hanged. A few brave souls spoke out against 
the young accusers. The court ignored those pro-
tests. As fears of witches and witchcraft took root 
and spread, those who tried to dismiss the claims of 
witchcraft often became the next to be accused. John 
Proctor came forward to defend his wife and ended 
up being accused and convicted himself.

DID  YOU KNOW?O ne justice in the Court of Oyer and  Terminer, John Hathorne, led the questioning
in a way that suggested he believed in the 

accused’s guilt, not in trying to get to the truth. 
Hathorne badgered the accused people to confess, 

twisted their words, and tried to get them to 
identify others who were witches. Hathorne was an 
ancestor of Nathaniel Hawthorne, the 19th-century 

author. Hawthorne changed the spelling of  his last name to be different from his  relative. Still, Puritan New England proved  an interesting setting for a number  of his famous works.

Order in the Court!

Magistrates repeatedly questioned the accused “witches” while 
they waited in prison, in the hope of getting a confession.

17
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ARTICLE: The “Late Troubles at Salem”
Magazine pages 21 - 23, Expository Nonfiction     

WRITING

Write Informative Texts  Write a newspaper article explaining the changes Governor 

Phips made to the witch trials and why . Use details from the text to inform your 

answer . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Underline details in the text that support the idea that “Salem, it would seem, 

was sick of witch-hunts .”  CCSS Reading 1

•  What can you infer about the relationships between religious men and the 

community at large? Cite details from the text to support your answer .  CCSS 

Reading 1

Craft and Structure

• Analyze Literary Devices  The author uses a number of quotes in the text . 

Underline each and decide its purpose . How does it accomplish this purpose? 

CCSS Reading 5 

• Analyze Multiple Perspectives  The article shows how perspectives on the 

trials were changing . Use the main text and the texts in the illustrations to 

compare these perspectives .  CCSS Reading 3 & 9

PREPARE TO READ

Have the students read a skit or scene in which someone reacts out of anger 

or fear in a way they wouldn’t normally act . Discuss how the person and the 

victim feel afterward .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
irony (p. 21) a situation in which 

things happen in a way opposite of 

what is expected

scorn (p. 22) a feeling that 

someone or something is not worthy 

of respect or approval

transpire (p. 21) happen

English Language and History  Study 
how written English has evolved 
since the seventeenth century . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
shape the historical sources they 
create .

CORE CONTENT

As the trials continued, many began to question the procedures, forcing 

the governor to change the court charged with hearing the cases and 

to change the rules it followed until the fervor died out and the accused 

returned home . Some of the judges and jurors felt guilty afterward . 
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B
y the end of September 1692, 20 people 
in Massachusetts Bay were dead by order 
of the Court of Oyer and Terminer. While 

Chief Justice William Stoughton had no regrets and 
appeared determined to continue the witch-hunts, 
other men had grown uneasy. A few prominent 
people began to express their concerns publicly.

The Reverend Increase Mather, a well-respected 
and influential Boston minister, became alarmed at 
the court’s process. While Mather did not question 
the existence of witches, he wondered if innocent 
people were being put to death. On October 3, an 
essay he had recently completed, Cases of Conscience, 
was shared with other Boston ministers. It questioned 
relying exclusively on spectral evidence to convict a 
person of witchcraft. He cautioned, “[I]t were better 
that ten suspected witches should escape than one 
innocent person should be condemned.”

The Reverend Samuel Willard, another influential 
Boston minister, also tried to silence the witchcraft 
hysteria. He had spoken publicly against the unjust tri-
als. He wrote a fictitious argument between two men, 
one from Boston and one from Salem. In it, he pointed 

The “Late 
Troubles 
at Salem”
by Marjorie Rackliffe

The Reverend Increase Mather’s son, 
the Reverend Cotton Mather, offered 
a defense of the witch-hunts in The 
Wonders of the Invisible World.
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ARTICLE: Never Forget
Magazine pages 26 - 29, Expository Nonfiction     

SPEAKING AND LISTENING

Conduct an Interview  Some things should never be forgotten . Interview a family 

member or older member of your community to learn about events in their lives or 

broader historical events that they believe should never be forgotten . Ask them why 

these events are so important . Present your findings to your class .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How did the events in 1692 impact the community of Salem, Massachusetts 

that exists today?  CCSS Reading 3

•  What is the theme of this article? Cite details in the text that helped you 

determine the theme .  CCSS Reading 1

Craft and Structure

• Evaluate Tone What is the tone of the text? Which specific words and 

phrases does the author use to convey that tone?  CCSS Reading 4

• Visualize Imagery Close your eyes and listen to the description of the 

memorial . Imagine yourself in the space . What do you notice? What are your 

feelings?  CCSS Speaking & Listening 2

PREPARE TO READ

Show pictures of memorials of other important events in American history . 

Discuss why each was constructed .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
oppression (p. 28) ) cruel or 

unfair treatment (of a person or group 

of people)

procession (p. 29) an organized 

group or line of people or vehicles 

that move together slowly as part of a 

ceremony

Art and English Language Arts   
Draw plans for a memorial of an 
event important to your community 
or school . Write an essay explaining 
your memorial . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
shape the memorials they create .

CORE CONTENT

Over time, the city of Salem, Massachusetts has come to terms 

with its past . Official apologies have been issued to families 

and a memorial and award stand to help people remember the 

lessons of the trials .
Le

xi
le

 S
co

re
: 9

60 NEVER FORGET
by Barbara Brooks Simons

S ix towering locust trees shade a small 
square park in Salem. It is located near a 
historic cemetery and a block away from 

bustling downtown shops. As you step across 
the paving stones at the entrance, you notice 
words carved there. They are the protests that 
the accused people made: I am no witch. I am 
innocent. As you step into the park, you speak 
more softly. So do other people. Around the 
square are low walls of cut granite, with 20 
rough-cut pieces of stone jutting out.

What a beautiful 
space to stop in 
and reflect and 

remember.remember.
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The stones look like benches, but as you 
walk along the path, you see a carved name 
and a date on the surface of each stone: one 
for each of the 20 women and men executed 
during the witch trials of 1692. The first reads 
Bridget Bishop Hanged June 10, 1692. The next 
five stones record five hangings on the same 
day, July 19, 1692. The victims’ names are 
Rebecca Nurse, Susannah Martin, Elizabeth 
Howe, Sarah Good, and Sarah Wildes. And 
so, you walk slowly around the Salem Witch 
Trials Memorial. Flowers are on nearly all of the Trials Memorial. Flowers are on nearly all of the 

stones. A few are store-bought bouquets, others 
are just wildflowers, picked nearby and left by 
visitors as if to say, “Sorry” or “We remember 
you.” The last eight stones record the final day 
of executions: September 22, 1692.

More than 300 years later, Salem’s past has 
helped shape its current identity as a tourist 
spot—especially at Halloween. The town is 
filled with fun shops and spooky museums 
selling “witchy” souvenirs. But people never 
forgot the town’s tragic past and the dreadful 
events of the summer of 1692. In 1992, the 
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ARTICLE: Examining the Evidence
Magazine pages 30 - 31, Interview    

SPEAKING AND LISTENING

Conduct a Survey  Survey other students in your school to determine whether they 

would like to go to Salem . Provide a brief description of the events that occurred 

there and the current response to them before beginning . Be sure to tabulate your 

survey results .

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What character traits does Ms . Roach have? Cite details from the text to 

support your answer .  CCSS Reading 1 & 3

•  What is the main idea of this interview? Highlight specific details that helped 

you determine the main idea .  CCSS Reading 2

Craft and Structure

• Analyze Interview  What features, besides the subtitle, establish this text as 

an interview?  CCSS Reading 5 

• Evaluate Tone What is Marilynne K . Roach’s attitude toward the Salem witch 

trials? How has her attitude changed over time?  CCSS Reading 4

PREPARE TO READ

Complete the first two sections of a KWLS chart with the students on the 

topic of the Salem witch trials . (See chart on page 22 .)

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
heighten (p. 30) to increase 

the amount, degree, or extent of 

(something)

intrigue (p. 31) to make someone 

want to know more about something

Technology  Learn how digital 
mapping techniques are being used .

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
shape the historical sources they 
create . 

CORE CONTENT

The Salem witch trials have fascinated many people for a long time, 

including Marilynne K . Roach . She has researched and written about the 

topic for children and adults . 
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A
life-long resident of Massachusetts, 
Marilynne K. Roach (RIGHT) has 
turned her curiosity about the 

Salem witch trials into a professional  
outlet. She has written several books  
on the subject. She shared her thoughts 
about the trials and why, more than 300 
years later, they continue to interest people.

How did you get 
interested in the 
subject of the Salem 
witch trials?
I have to admit, the spooky 
aspect of the subject 
attracted me first. I’d occa-
sionally read the few books 
the local library had on the 
subject, although they turned out to be not all 
that accurate. During the nation’s bicentennial 
in 1976, the city of Salem published a guidebook 
that encouraged me to visit. That first trip made 
me want to know more about what really hap-
pened. The more I looked, the more I wanted  
to know.

How many books have you written 
on the subject?
Three of my books on the trials have been pub-
lished. In the Days of the Salem Witchcraft Trials 
is an introduction for young readers of the daily 
life interrupted by the witch panic. My other two 
books are for adults. The Salem Witch Trials: A 

Examining 
 the 

Evidence
AN  

INTERVIEW 
WITH 

MARILYNNE  
K. ROACH

by Meg Chorlian

Day-by-Day Chronicle of a 
Community Under Siege cov-
ers nearly everything that 
happened, and Six Women of 
Salem: The Untold Story of the 
Accused and Their Accusers 
in the Salem Witch Trials is a 
biographical focus on specific 
individuals. I also contributed 
the glossary that identifies all 
the names that appear in the 
court papers for the 2013  

edition of the Records of the Salem Witch-Hunt.

What do you think was wrong with 
the girls who started the hysteria?
It might have been fear that sparked Betty 
and Abigail’s symptoms. Once adults raised 
the possibility that evil magic was at work, 
that development would have been even more 
frightening. Their reactions against the heightened 
concerns could seem to be a confirmation of that 
original fear. But since dozens of individuals were 
considered “afflicted” at different times during 

happened, and 
Salem: The Untold Story of the 
Accused and Their Accusers 
in the Salem Witch Trials
biographical focus on specific 
individuals. I also contributed 
the glossary that identifies all 
the names that appear in the 
court papers for the 2013 

Very 
interesting!

AN 

interesting!
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ARTICLE: Modern Witch-Hunts
Magazine pages 32 - 33, Expository Nonfiction     

SPEAKING AND LISTENING

Debate a Topic  Is it ever appropriate to conduct a witch-hunt? Debate this with 

a partner until you have come to a conclusion . Use your arguments in a debate 

against a pair that has reached the opposite conclusion . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What can you conclude about the current status of each group that had 

previously been persecuted? Cite details from the text that helped you 

determine your conclusions .  CCSS Reading 1

•  What is the relationship between fear and witch-hunts? Highlight details in the 

text that show this relationship .  CCSS Reading 3 

Craft and Structure

• Determine Author’s Purpose  What is the author’s purpose in writing this 

article? Cite specific details in the text that point toward that purpose .  CCSS 

Reading 6

• Analyze Text Structure  What is the overall structure of this text? How does 

the author link the sections to create a cohesive article?  CCSS Reading 5

PREPARE TO READ

Discuss the definition of witch-hunts given on page 32 and decide whether 

there are any witch-hunts happening today .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
scapegoat (p. 32) a person who 

is unfairly blamed for something that 

others have done

sympathy (p. 32) a feeling of 

support for something

Economics  Use a T-chart to 
compare capitalism and communism 
from an economic perspective . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  Changes in 
government offices and rulings are 
examples of historical change . 

CORE CONTENT

More modern witch-hunts have been waged against religious groups, the 

LGBTQ community, immigrants from nations we were at war with and 

communists .
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The Salem witch trials provided a 
disturbing example of how hysteria 
and fear can lead to innocent people 

becoming victims. Since then, there have 
been other examples of people becoming the 
targets of “witch-hunts” in the United States.  
 One of the most famous modern 
witch-hunts took place in the 1950s, when 
Senator Joseph McCarthy from Wisconsin 
focused on identifying Americans who had 
Communist sympathies. Communism was 
believed to be a dangerous political theory 
at that time. It was contrary to everything 
that the capitalistic United States stood 
for. Suspected Communists were forced 
to appear before McCarthy’s Senate com-
mittee to answer questions about their 
patriotism and activities. In his hunt for 
Communists, McCarthy trampled on the 
constitutional rights of Americans. People 

lost their jobs, and their reputations were ruined during the McCarthy era.
Also in the 1950s, gay and lesbian people became the target of a witch-

hunt in the Lavender Scare. In 1953, President Dwight D. Eisenhower 
signed Executive Order 10450, barring homosexuals from working in the 
federal government. Gay and lesbian people were considered more likely 
to be Communists sympathizers, and they were believed to be security 
risks because their lifestyle made them vulnerable to blackmail. About 
5,000 people were fired, while thousands more people saw their career 
opportunities become limited or destroyed. The investigations also publicly 
identified homosexuals at a time when society was unaccepting of alterna-
tive lifestyles. The order remained in effect until President Bill Clinton 
rescinded it in 1995.

During World War I (1914–1918) and World War II (1939–1945), mass 
hysteria led to certain groups being persecuted or singled out as scapegoats. 
Those conflicts resulted in the U.S. government identifying wartime 
“enemy aliens.” Enemy aliens were people living in the United States who 
had once lived in the nations then fighting against America. During both 

Witch-hunts, in 
this sense, refer to 
investigations carried 
out to uncover secret 
activities but that 
are actually used to 
harass and undermine 
people with different 
views.

MODERN 
WITCH-HUNTS

by Marcia Amidon Lusted

Senator Joseph McCarthy led 
a hunt for Communists in the 
United States in the 1950s.
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ARTICLE: Witchy Characters
Magazine pages 34 - 37, Expository Nonfiction     

WRITING

Write Narrative Texts  What do you think a witch should be like? Are they heroes 

or villains, ugly or beautiful? Write a short story or scene depicting your witch . 

Remember to include a story problem or conflict . 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Create a chart listing each witch mentioned and the role he/she plays in the 

story . Highlight those who serve similar roles with the same color . (See sample 

chart on page 19 .)  CCSS Reading 1 & 3

•  How likely is it that witches will continue to appear in works of fiction? 

Underline elements of the text that lead you to your conclusion .  CCSS Reading 1

Craft and Structure

• Interpret Visual Information  Study the illustrations that accompany the text . 

What portion of the text does each illustrate? How does each add to your 

understanding of the topic? What mood is conveyed, and how does the artist 

create that mood?  CCSS Reading 7

• Interpret Figurative Language The author states that witches create a bridge 

between the real world and the spirit world . What is meant by this statement? 

What form of figurative language is used here?  CCSS Reading 4

PREPARE TO READ

Set a timer for two minutes and have students name as many witches as they 

can in the short time allotted . Discuss each witch mentioned .

ESSENTIAL 
QUESTION
Why did the Salem witch 
trials occur? 

KEY VOCABULARY
culminate (p. 36) to reach the 

end or the final result of something

heath (p. 35) an area of land that 

is covered with grass and small shrubs

thwart (p. 35) to prevent 

(someone) from doing something or 

to stop (something) from happening

Art  Illustrate a scene from a story 
containing witches . Consider 
the mood and characters in your 
depiction . 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Social Studies  People’s perspectives 
shape the texts they create . 

CORE CONTENT

Witches have appeared as characters in literary works since the 

Bible . They continue to bring drama to stories today .
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S
torytellers have used witches for many purposes in spinning their 
tales. They make great characters—we cheer when good witches 
use their powers to shift the balance for good, or we get 

goose bumps when evil witches succeed in carrying out their 
evil plans. They create a bridge between the real world and 
the spiritual world. Here is a look at some famous literary 
witches or witch-themed stories.

In the Bible’s Old Testament, King Saul seeks out the 
Witch of Endor for advice on how to defeat an army 
of Philistines. She shares a message from the prophet 
Samuel. Samuel warns that King Saul has failed to obey 
God and has lost favor with him. Samuel predicts that 
the king will meet a bad end. When King Saul survives 
but loses the battle, the witch’s prediction terrifies him, 
and he kills himself.

Oral folklore preserved the ancient legends of Britain’s 
King Arthur, but a 12th-century written account by 
Geoffrey of Monmouth popularized the stories. Both  
male wizards and female witches play important  

Witchy Charactersby Barbara Radcliffe Rogers 
and Andrew Matthews

 

The Witch of Endor delivers a prediction to King Saul that spells doom for him.

34 Witchy Characters

 

roles in King Arthur’s life. The great wizard 
Merlin is an invaluable teacher and mentor 
to the young Arthur. He shares prophe-
cies about the future and generally guides 
Arthur as he learns how to become a king 
and strives to be a kind and just ruler. Mean-
while, Arthur’s half-sister, Morgan le Fay, 
uses her magic ability to thwart Arthur, ruin 
his wife, Guinevere, and destroy his idea of 
a chivalric court. Morgan learned her craft 
from Merlin. 

English playwright William Shakespeare 
used prophetic witches in his tragedy of 
Macbeth. At the beginning of the play, 

Macbeth meets the Three Weird Sisters 
(witches) on a lonely heath. 

They are joined by 
Hecate, queen of 

the witches, 
who calls 

up 
spirits that foretell Macbeth’s rise from general in the Scottish army to 

king of Scotland. The witches do not perform any evil actions. They 
simply plant the idea of what Macbeth can achieve. It encourages 

him to follow an ultimately tragic course—one that pushes him 
to commit multiple acts of murder. The witches’ eerie super-

natural powers allow Shakespeare to hold the attention of his 
17th-century audience.

In the early 1800s, classic fairy tales by Hans Christian 
Anderson and the Brothers Grimm almost always used 
witches to represent forces of evil. Wicked witches or 
fairies cast spells and otherwise threaten the happiness 
of heroes and heroines in Rapunzel, Sleeping Beauty, 
Beauty and the Beast, The Frog Prince, Hansel and Gretel, 
The Little Mermaid, and others. In Beauty and the Beast 
and The Frog Prince, witches cast spells on the princes, 

condemning them to animal form until someone shows 
that they love them. A bad fairy or witch condemns Sleeping 

Beauty to a sleep and the Little Mermaid to a silence that 

When the Three Weird Sisters 
greet Macbeth, they set in motion 
a horrible series of events.
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare articles they read .  Help students find the 
connections between pieces of information in multiple texts . Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9) .

• Read “Before Salem” and “Young Puritans” to learn the role gender played in the 
early days of witch-hunts .

• Refer to a variety of articles to learn the role religion played in starting and 
concluding the Salem witch scare .

• Gather information from a variety of texts to create a timeline of events leading to 
and through the Salem witch trials .

• Use information from “Order in the Court!” and “The ‘Late Troubles at Salem’” to 
determine how one court found many of the accused guilty while the later court 
found many innocent .

• “Examining the Evidence” and “Witchy Characters” contain information about books 
that use the trials as part of their subject matter . Compare the titles and descriptions 
of these nonfictional and fictional works . 

Cobblestone: Salem Witches © September 2016 
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The Salem witch trials have long been the subject of study and story . In this Mini-Unit, your 
students will put those two things together by writing historical fiction about the events 
depicted in the issue . They’ll add an author’s note so you know what the facts were .

EXPLORATORY LEARNING - FLEXIBLE MINI-UNIT DESIGN

MINI-UNIT

ENGAGE READ FOR A 
PURPOSE APPLY

ENGAGE: Engage students in the topic of the Salem witch-hunt by using the concept 
map below to focus a discussion of its causes, events, and results. Transfer elements from 
your discussion to the KWLS chart on page 21 of this guide. Have students add to the 
KWLS chart as they read the issue.

 
 

What was 
it?

Salem 
Witch-Hunt

 
 

How did it 
start?

 
 

Who was 
involved?

 
 

How did it 
end?

 
 

What did 
it cause?

 

What 
was its 

purpose?

Cobblestone: Salem Witches © September 2016 
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READ FOR A PURPOSE

INTRODUCE THE ACTIVITY:  Salem Stories  
Read excerpts of historical fiction or entire picture books along with any portions of the author’s notes that relate 

to the excerpts you read . Discuss the factual elements and how the authors integrated those elements into their 

narratives . Discuss the elements of historical fiction, including what separates it from general fiction . 

Tell the students that they will be writing their own historical fiction based on the Salem witch trials . Each story must 

be accompanied by an author’s note, so you’ll know which facts formed the bases for their narratives . Decide if you’ll 

allow them to use resources other than the magazine .

RETURN TO THE TEXT:  
Explain to students that before they can write their stories they must gather information that will form the factual 

backbone of their texts . Have students use the KWLS chart created during the Engage activity to help them focus 

their reading . They may want to learn about individuals involved or set their stories before the trials began . They may 

also want to focus on the aftermath or the possible causes of stress that may have led to the hysteria . Some students 

may even want to write a narrative encompassing the entire time period or focusing on a more modern witch-hunt . 

The following information will help you guide the students toward specific articles . 

MINI-UNIT (cont .)

TOPIC:

ISSUE GUIDE

ARTICLES:

The Witch Scare Begins (p. 11) 

Order in the Court! (p. 16) 

The “Late Troubles at Salem” (p. 21)                                                                                                 

Never Forget (p. 26) 

Modern Witch-Hunts (p. 32)

Stressed Out (p. 6) 

Young Puritans (p. 14)

The “Late Troubles at Salem” (p. 21) 

Never Forget (p. 26)

Never Forget (p. 26)                                                                                                     

Modern Witch-Hunts (p. 32) 

Examining the Evidence (p. 30)

Before Salem (p. 2) 

Witchy Characters (p. 34)

CHARACTERS

LIFE BEFORE 

AFTERMATH 

IN MODERN TIMES 

WITCHES 
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APPLY: SALEM STORIES

STEP 1: Take Notes   
Assist students as they take notes on the articles and begin to come up with story 
ideas . The students may use the Facts and Story Concepts organizer on the next page 
to record facts they read and any story ideas they think would work with those facts . 
Students may use as many copies as needed . 
 

STEP 2: Plan   
Once the students have gathered facts and brainstormed story ideas, they can plan 
their stories using the Story Map on page 19 .  Remind them to keep the issue’s essential 
question in mind as they plan their stories . Keep the issue available because students 
may need to verify their facts or conduct further research as they plan and write . 
 
STEP 3: Writing Workshop 
Have the students complete rough drafts of their stories . Completed stories can be 
checked for grammar, spelling, and punctuation as well as flow, clarity, and use of facts 
by peer reviewers . 
 
 
 
 
 
 
 
 
 
 
 
 
 
STEP 4: Write Final Copy 
Students will complete final copies of their stories and then work on author’s notes to 
accompany them . Students should ensure that all of the facts mentioned in the story 
are in the note with an explanation of how they were adapted or used in the story . They 
should also double check that the note doesn’t contain facts they decided not to use in 
their stories . You may choose to workshop the author’s notes along with the story drafts, 
but remind students to make changes in the note to coincide with changes to their 
stories . 
 
Extension Ideas 
Allow the students to illustrate their stories . Share them on a bulletin board, in a booklet, 
or out loud . 

Questions for Peer Review:

Do all details fit the setting?                                        Does the solution flow from the problem?

Are the characters’ actions logical?                            Does the story have good flow?

Is emotion clear?                                                            Are grammar, spelling, and punctuation correct?

Is there a story problem?                                              Is the use of facts clear and accurate?

MINI-UNIT (cont .)
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MINI-UNIT (cont .)

Fact

 Story Concept  Story Concept

 Story Concept  Story Concept

Fact

 Story Concept  Story Concept

 Story Concept  Story Concept

GRAPHIC ORGANIZERS

FACTS AND STORY CONCEPTS
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CHARACTERIZATIONS

GRAPHIC ORGANIZERS

NAME CHARACTERIZATION
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T-CHART

GRAPHIC ORGANIZERS

BOYS:

LIVES AND EXPECTATIONS IN THE SEVENTEENTH CENTURY

GIRLS:

Cobblestone: Salem Witches © September 2016 
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KWLS

GRAPHIC ORGANIZERS

SLWK
What I Know What I LearnedWhat I Want to Know What I Still Want to Know

Cobblestone: Salem Witches © September 2016 
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Meeting State and National Standards:  
   Core Instructional Concepts

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards . The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies . 

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart . To customize the chart, add your own grade, state, or district 
standards in the last column . Match the concepts and standards from the chart to the 
activities on each page of the Teacher’s Guide to complete your lesson plans .
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools . Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards .
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards . You will also find connections to these concepts within 
individual close-reading questions .
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page .

Appendix
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   CORE INSTRUCTIONAL CONCEPTS:  
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly .
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text . 
Reading 1

Determine central ideas or themes of a text and analyze their 

development .
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text . 
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text . Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone . Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts . Reading 5

Assess how point of view or purpose shapes the content and style of a 

text . 
Reading 6

Analyze how an author’s style and tone affects meaning . Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats . Reading 7

Identify and evaluate the argument and claims in a text . Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence . 
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately .
Writing 2

Write narratives to develop real or imagined experiences or events . Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research .
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions .

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues .

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade .

Explain the importance of resources (i .e . labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy .

Explain the importance of competition in a market economy .

Apply economic concepts (i .e . interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations .

GEOGRAPHY
Construct and use maps and other graphic representations (i .e . images, photographs, etc .) of 

different places .

Explain cultural influences on the way people live and modify and adapt to their environments .

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time .

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective .

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones .

Evaluate historical sources, including their reliability, relevancy, utility, and limitations .

Analyze causes and effects, both intended and unintended, of historical developments .
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CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains . The eight NGSS Crosscutting Concepts are as follows:

• Patterns

• Similarity and Diversity

• Cause and Effect

• Scale, Proportion, and Quantity

• Systems and System Models

• Energy and Matter

• Structure and Function

• Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content . The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains .

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
• Structure and  

Function of  
Living Things

• Life Cycles and  
Stages

• Reproduction & 
Inherited Traits

• Animals

• Plants

• Forces and  
Interactions

• Energy

• Light

• Sound

• Electricity/  
Magnetism

• Matter

• Waves

• Heat

• Chemistry

• Information  
Processing

• Weather

• Climate

• Rocks & Soil

• Erosion and 
Weathering

• Landforms

• Water

• Oceans

• History of Earth

• Plate Tectonics

• Volcanoes, 
Earthquakes,  
and Tsunamis

• Solar System

• Planets

• Moon

• Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings . 

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

• Asking questions (for science) and defining 

problems (for engineering)

• Developing and using models

• Planning and carrying out investigations

• Analyzing and interpreting data

• Using mathematics and computational thinking

• Constructing explanations (for science) and designing 

solutions (for engineering)

• Engaging in argument from evidence

• Obtaining, evaluating, and communicating information


