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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts  Find practical advice for teaching individual articles or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information   

READ INDIVIDUAL ARTICLES PAGES 4 – 11

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge  For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS Writing 1, 2, 3 & 6

CCSS Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 13 – 15

Magazine articles can easily be grouped to make cross-text 

connections and comparisons  Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS Reading 9)  Discussing multiple articles 

(CCSS Reading 9) prepares students to write texts to share and 

publish in a variety of ways (CCSS Writing 2) 

Key Vocabulary 
CCSS Reading 4

ARTICLES

ENGLISH 
LANGUAGE 

ARTS

CORE 
LITERACY

Close Reading and Text Analysis
CCSS Reading 1-10

Essential Question
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Skills and Standards Overview

Essential Question: How are relationships important in fiction, nonfiction, and poetry?

MAGAZINE  
ARTICLES

CORE CONTENT 
CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

Asha, Bird of Hope
Contemporary Realistic 
Fiction

Authors use imagery, or 
description that appeals to the 
senses, to help readers visualize 
the objects, characters, and 
events they read about 

• Close Reading
• Analyze Text Structure
• Analyze Imagery
• Write a Letter

Reading 3, 4 & 5
Writing 2

The King Who Wanted to 
Fly
Legend

The tone of a story is the 
author’s attitude toward the 
characters and events  

• Close Reading
• Analyze Text Structure
• Analyze Tone
• Present a Mock Interview

Reading 3, 5 & 6
Speaking & Listening 4 & 6

A King’s Freedom
Biography

Biographers include 
information about the people 
and events that influenced the 
lives of the people they write 
about 

• Close Reading
• Analyze Word Choice
• Analyze Text Structure
• Write a Journal Entry

Reading 1, 3, 4 & 5
Writing 3

The Umbrella
Humorous Poem

The mood of a poem is the 
feeling it creates in a reader  The 
poet uses words and details to 
establish the mood 

• Close Reading
• Analyze Imagery
• Analyze Mood
• Compare Poems

Reading 1, 2, 4 & 6
Speaking & Listening 1 & 3

April Rose in Charge
Contemporary Realistic 
Fiction

The excitement and tension  
an author builds in a story is 
called suspense  Authors can 
use setting details to create a 
feeling of suspense 

• Close Reading
• Analyze Text Structure
• Analyze Suspense
• Write a Personal Essay

Reading 2, 3, 5 & 6
Writing 1

Boo
Science Fiction

A flashback is an event that 
happened before a story’s 
beginning  Authors use 
flashbacks to give readers 
important background 
information 

• Close Reading
• Analyze Flashbacks
• Analyze Foreshadowing
• Write a Graphic Story

Reading 2, 3 & 5
Writing 3

Savitri, Princess of India
Folktale

Personification is a literary 
technique in which an author 
gives human qualities to an 
object, animal, or idea  

• Close Reading
• Analyze Word Choice
• Analyze Folktales
• Present a Story

Reading 3, 4 & 5
Speaking & Listening 1 & 6

The Mothers of Mother’s Day
Expository Nonfiction

Authors use comparison-
contrast structure to organize 
their writing when they 
describe similarities and 
differences between two or 
more items 

• Close Reading
• Analyze Text Structure
• Analyze Author’s 

Purpose
• Write an Opinion Essay

Reading 3, 5 & 6
Writing 1 & 7

Comparing Texts: Reading 1, 2, 3 & 9

Mini-Unit: Reading 3; Speaking & Listening 1, 4 & 6
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ARTICLE: Asha, Bird of Hope
Magazine pages 5 - 10, Contemporary Realistic Fiction     

WRITING

Write a Letter  Imagine that you are Seth and you have decided to write a letter 

to Asha  In your letter, tell Asha how you feel about living in Seattle  Describe the 

feelings and experiences that you and she share  Offer some advice for getting 

through this difficult period in your lives 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How does he feel about his mother? How does he feel about his new stepfamily? 

Use details from the story to support your response   CCSS Reading 3

• Why is this story called “Asha, Bird of Hope”? How is home important in the story? 

Cite details from the story to support your answer   CCSS Reading 3

•  What do you learn about Mrs  Kadima? Is she an important character? Support 

your response with details from the story   CCSS Reading 3

Craft and Structure

• Analyze Imagery  Look for words and phrases on page 9 that Seth uses to 

describe Asha and the way she reacts to him  Do you think Beatrice would 

describe Asha in the same way? Tell why or why not   CCSS Reading 4 

• Analyze Text Structure  Read the dinner scene that begins at the bottom of 

page 9  How is this scene different from the other parts of the story? What do 

you learn from it? Why do you think the author included it?  CCSS Reading 5

PREPARE TO READ

Ask students if they’ve ever had new neighbors move in nearby  Invite 

volunteers to share their experiences  Then ask students what they might 

wonder about a new family moving into their neighborhood  Help students 

imagine all the ways new neighbors might change their lives  

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry? 

KEY VOCABULARY
shrill (p. 6) having a very loud, 

high-pitched sound

carving (p. 7) a carved object, 

design, or figure

fixing (p. 9) looking directly at 

someone, usually in an angry way

clucked (p. 9) made a low sound 

with the tongue

crown (p. 10) the highest part of 

something

Social Studies  Find out more about 
the country of Kenya  Conduct 
library or online research to learn 
about the history, geography, nature, 
government, or culture  Choose one 
of these topics and create an oral 
report for the class 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Authors use imagery, 
or description that appeals to the 
senses, to help readers visualize the 
objects, characters, and events they 
read about 

CORE CONTENT

Seth has a new stepfather, a new stepsister, and a new home  

He’s happy for his mother, but he misses spending time alone 

with her  Adjusting to so many changes at once is difficult  

When a new neighbor moves in, Seth becomes fascinated by her 

African grey parrot 
Le

xi
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60
I l lustrated by Mar ta Antelo
text © 2017 by Kimberly Long Cockroft, art © 2017 by Marta Antelo

My mom and I moved here to Seattle 
a month ago when she got married. From 
the top of the hill where we live, we can 
see Puget Sound sparkling in the sunshine. 
When Mom first saw the view, she squeezed 
my shoulder and gasped, “Seth, isn’t it beau-
tiful? It’s like living in a postcard.” I nodded 
because I wanted Mom to be happy. She 

A S H A  A R R I V E D  O N  a bright 
summer day. My new stepsister, Beatrice, 
and I leaned over the fence and watched as 
men carried things into the house next door: 
lamps, bookcases, boxes, a green couch. 

and I walked down to the pier and looked 
for seals, just the two of us, and when we 
saw one with his shining black eyes poke 
his nose out of the water, I felt great. But 
we don’t do much alone anymore, because 
there’s always my stepdad and Beatrice tag-
ging along.

Now I hoped a kid my age would move 
into the house next door. 

A car drove up, and Beatrice and I 
watched an old lady get out. She looked up 
at the house, adjusted her bright green and 
orange headscarf, and sighed. 

by Kimberly Long Cockroft

Part 1Asha, 
Bird of Hope

5
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ARTICLE: The King Who Wanted to Fly
Magazine pages 12 - 16, Legend 

SPEAKING AND LISTENING

Present a Mock Interview  Imagine that you and a partner are journalists who have 

heard about Kai Kaus’s legendary flight  Write interview questions you would like 

to ask him about his experiences  For example, what made him think he could fly? 

How did he come up with the idea of tying the eagles to the throne? How did he 

feel in the desert? Write the answers you think Kai Kaus would give, based on his 

personality  Rehearse your interview and perform it for the class 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• What do the astronomers say to convince Kai Kaus not to try to fly? Are they 

correct? Cite story details to support your response   CCSS Reading 3

• Story events take place in the palace, the air, and the desert  Which setting is 

described most clearly? Support your answer with story details   CCSS Reading 3

• Is Kai Kaus brave and daring or just foolish? Does he change in the story? Use 

details from the story to support your response   CCSS Reading 3

Craft and Structure

• Analyze Text Structure  Make a timeline to show the important events in this 

legend  Draw a straight line across your paper  Add a dot for each important 

story event  Then label and describe each event   CCSS Reading 5

• Analyze Tone  How would you describe the author’s attitude toward the 

events and the main character in this story? Is it serious, humorous, angry, or 

something else? Which details help convey the tone?  CCSS Reading 6

PREPARE TO READ

Tell students that this story takes place in ancient Persia—the present-day 

Middle East  Explain that science and learning was highly valued in Persia and 

that many of the greatest scholars of the ancient world came from Persia  

Have students look for evidence of a love of learning in this story 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?  

KEY VOCABULARY
javelin (p. 13)  a long spear that 

people throw as far as they can as 

a sport

contrivance (p. 14) a machine 

or piece of equipment made with skill 

and cleverness

orb (p. 14) something that’s 

shaped like a ball

folly (p. 15) foolishness

ordeal (p. 16) an experience that 

is very unpleasant or difficult

Literature  Look for Persian folktales 
and fairy tales online  Read several 
and compare them to this story  Do 
you notice any similarities? What 
values and beliefs do you notice in 
the stories? 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  The tone of a story 
is the author’s attitude toward the 
characters and events  

CORE CONTENT

A Shah of ancient Persia decides he wants to be the first 

person to fly, even though his learned astronomers don’t 

think it’s a good idea  He creates a flying contraption that 

takes him far away  After being rescued and brought back 

to the palace, the shah agrees that his idea was a little 

crazy Le
xi

le
 S
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From his youth Kai Kaus had been fas-

cinated by the heavens. One fine spring day 
he sent for his astronomers to tell them of 
his plan.

“I have thought of a way to fly,” he said, “to 
see for myself the nature of the sun and moon 
and how it is that night follows day. I will study 
the planets and the stars that surround them. 
Nothing like this has ever been planned until 
now!” The Shah’s eyes shone with excitement. 

His astronomers stared at him in astonish-
ment. Kai Kaus laughed to see their expressions. 

Kai Kaus, Shah of ancient Persia, was 
not noted for being a great king. In fact, he 
was said to have been rather foolish. But  
he will long be remembered for his legendary 
flight.

Then he said, “I have had four young eagles 
stolen from their nest and raised to be large and 
strong. My carpenter has built a framework of 
aloe wood. I will sit in it, and the eagles will 
carry me to heights no one has seen before.”

The first astronomer spoke. “Your 
Majesty, even if this would work, you will 
go neither high nor far.”

“We can’t know that, can we?” said Kai 
Kaus angrily.

“You’ll be dragged,” said the second astron-
omer. “Have someone else try this flight first.”

“No,” replied Kai Kaus. “I want to be the 
first to fly!”

The third astronomer stroked his beard. 
“People were not meant to fly,” he said 
haughtily.

The King Who Wanted to Fly
A Persian Legend from the Shah Nameh

Retold by Marilyn Bolchunos

I l lustrated by Ruper t  van Wyk
PERSIA WAS AN ANCIENT 
MIDDLE EASTERN EMPIRE.

THE SHAH NAMEH, OR “BOOK OF 
KINGS,” IS AN EPIC POEM COMPOSED 

BY THE 10TH-CENTURY PERSIAN POET 
ABDUL FIRDAUSI.12

“Silence,” ordered the Shah. “I have heard 
enough.”

A few days later one of Queen Sudaveh’s 
handmaidens looked out the window of the 
women’s quarters. “My Queen,” she said, “the 
Shah is preparing to take flight.”

Sudaveh looked out. What she saw 
caused her to lift her skirts and run down 
the stairs to the courtyard. She pushed her 
way through a gathering crowd.

Kai Kaus had ordered a special chair 
fitted into the aloe-wood frame. Attached to 
it were high poles with little harnesses tied 
to the ends. Beside the chair lay an extralong 
javelin with a chunk of raw meat tied to the 
end. In cages on the ground crouched the 
four eagles.

“My dear,” said the Queen anxiously, 
“what are you doing?”

“Rejoice,” replied Kai Kaus. “Today 
my dream comes true. Today I f ly like an 

eagle.” He jumped into the chair and settled 
himself.

“You’ll be killed!” exclaimed Queen 
Sudaveh. “Stop him, someone!”

But no one 
dared.

At the Shah’s 
command, ser-
vants wearing 
leather gloves 
took the eagles 
from their cages 
and climbed up to 
fasten them into 
the leather har-
nesses attached 
to the poles. The 
eagles thrashed 
about and 
screeched, beating 
their wings wildly.

THIS 
GUY’S 
NUTS!

OR HE’S A 
GENIUS! 
LET’S SEE 
HOW IT 
GOES.

13
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ARTICLE: A King’s Freedom
Magazine pages 18 - 22, Biography     

WRITING

Write a Journal Entry  Write a journal entry as if you were Horace King  Using 

the first-person point of view, describe how you feel about an important person, 

event, or situation from the article  For example, you might describe how it felt to 

sympathize with the Union Army while you had to work for the Confederate cause  

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•  Why is the information about Ithiel Town’s truss important in this biography? 

Cite details from the text to support your response   CCSS Reading 1

• How did John Godwin and Robert Jemison each influence Horace King’s life? 

Support your response with details from the text   CCSS Reading 3

• How was the Civil War both a positive and a negative factor in King’s life? Use 

information from the article to support your response   CCSS Reading 3 

Craft and Structure

• Analyze Word Choice  The article’s final sentence states, “For one last time, 

Horace King had bridged people together ” What does the word bridged 

mean here?  CCSS Reading 4 

• Analyze Text Structure  This article follows chronological order  List the 

important events that occurred before, during, and after the Civil War  Then 

explain how the Civil War affected King’s life and career   CCSS Reading 5

PREPARE TO READ

Tell students that the next article is about Horace King, who was born a slave but 

became known as the greatest bridge builder in the South and served as a senator 

in Alabama  Have students make predictions about the challenges he faced and the 

character traits he possessed 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
commerce (p. 19) activities that 
relate to the buying and selling of 
goods and services

transcend (p. 19) to rise above 
or go beyond the normal limits of 
something

secede (p. 21) to separate 
from a nation or state and become 
independent

treason (p. 21)  the crime of 
trying to overthrow your country’s 
government or of helping your 
country’s enemies during war

Science  Find out about the different 
methods used to build bridges, 
including the truss  Create a poster 
that describes these methods and 
shows examples of bridges that were 
built using them 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Biographers include 
information about the people and 
events that influenced the lives of the 
people they write about 

CORE CONTENT

Horace King was born into slavery in South Carolina 

in 1807  By the time he died in 1885, he had earned a 

reputation as a remarkably talented builder of bridges and 

other structures  This article describes the amazing events 

and circumstances of his life 

Le
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0 read and write at a time when most slaves 
were purposely kept uneducated, and he was 
apprenticed to be an expert carpenter.

In 1824 an engineer, Ithiel Town, came to 
the Cheraw District to construct a bridge over 

the Pee Dee River. Bridges 
were very important to 
growing towns in the South, 
replacing shallow river cross-
ings or ferries and helping 
to attract businesses and 
factories. 

But bridges were expen-
sive and hard to build, 
requiring special materi-
als not readily available in 
the rural South. Although 
wood was cheap and plenti-
ful, wooden bridges were 

usually of a simple design that was only 
strong enough to cross small streams and 
creeks—short spans of no more than sixty 
feet. Ithiel Town had developed a way, using 
a lattice of triangles called the Town truss, to 

Thavius J. Nelson

DID YOU K NOW  that the triangle is 
the strongest geometrical shape? Triangular 
braces, called trusses, are used as supports 
in many large construction projects. In the 
1800s a revolutionary design of overlapping 
triangles was used to build 
covered bridges throughout 
the South. The old dusty 
roads of Georgia, Alabama, 
Tennessee, and Mississippi 
were connected by these 
sturdy bridges, many of 
which were the work of 
Horace King, a remarkable 
man who, although born 
into slavery, grew to be 
recognized as the South’s 
master bridge builder. 

This covered bridge, originally built by 
Horace King, was rebuilt by his sons 
after it burned.

A King’s

King was born in 
the Cheraw District of South Carolina on 
September 8, 1807. He was tri-racial, hav-
ing African, Native American, and White 
ancestry. His intelligence and ability must 
have been recognized early. He learned to 

text © 2017 by Thavius J. Nelson

Freedom
18

build wooden covered bridges over 
much greater distances. The Town 
truss bridge was light and strong, 
and its triangular supports could 
be secured by wooden pegs, called 
treenails, instead of expensive iron 
nails—which at the time could 
only be made one at a time by a 
blacksmith. 

Horace King likely worked on 
Town’s Cheraw bridge as a young 
man, observing its innovative con-
struction. King’s intelligence and 
ability was noticed by a white busi-
nessman, John Godwin, who up 
to then had been building houses for a liv-
ing but who saw opportunity in the South’s 
demand for bridges. In 1829 Godwin pur-
chased King and his mother and moved 
his business three hundred miles south to 
Columbus, Georgia, to make his fortune 
building bridges. 

The area, known as the Valley, was 
mostly untamed wilderness. There, in 1832, 
Godwin and King built their first big bridge, 
a 560-foot-long covered bridge over the 
Chattahoochee River. Called the Dillingham 
Street Bridge, it connected Columbus and 
Girard, Alabama, making travel, trade, and 
commerce easier for people expanding into 
the growing frontier. 

Over the next ten years, King and 
Godwin traveled throughout the Deep South, 
building covered bridges together. Godwin 
secured the contracts and King directed all 
parts of the construction, overseeing both 

white and black workers. In many ways, their 
partnership and friendship transcended the 
traditional relationship between a master and 
a slave. Godwin shared the credit for building 
the bridges with King, and encouraged him 
to travel and work independently. This also 
made good financial sense, since it allowed 
Godwin to focus on his housing business. 

King earned recognition as a skilled 
mason, engineer, and architect. He worked 
with wood, stone, and brick the way a gifted 
sculptor worked with clay, marble, or bronze 
to create beautiful works of art. If someone 
said a bridge could not be built over a partic-
ular stretch of land, Horace King found a way 
to do it. There was no river too wide or too 
deep for King to build a bridge over. Southern 
newspapers referred to King as “the prince of 
bridge builders.” One newspaper was proud 
to announce of the town’s new bridge that 
“Horace King, the celebrated bridge builder, 

A MASON IS SOMEBUGGY WHO 
BUILDS WITH BRICK OR STONE.

King rebuilt the Dillingham Street Bridge, his f irst, after the Civil 
War. Covering a bridge extended its life by seven or eight times.

A King’s

19
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ARTICLE: The Umbrella
Magazine page 23, Humorous Poem     

SPEAKING AND LISTENING

Compare Poems  Use the library or the internet to find and read the poem “The 

Rainy Day” by Henry Wadsworth Longfellow  Then work in a group to compare this 

poem to “The Umbrella ” Discuss similarities and differences in mood, speaker’s 

attitude, form, sound, and feeling  Share what you like and dislike about the poems  

Expand the discussion by reading and comparing other rain poems 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How would you describe the family in this poem? Use details from the poem to 

explain how the family members feel about each other   CCSS Reading 1

•  Who is the speaker? How are the people in the poem related to the speaker? 

Support your response with details from the poem   CCSS Reading 1

• Summarize the events in each stanza of this poem  Use details from the poem 

in your summary   CCSS Reading 2

Craft and Structure

• Analyze Imagery  Locate details that appeal to your senses  Record the 

details you find in a five-column chart with the headings sight, sound, smell, 

touch, taste  Are all five senses represented in this poem?  CCSS Reading 4

• Analyze Mood  What mood, or feeling, did this poem create for you? Identify 

the details that gave you this feeling  Is the mood of each stanza the same or 

does it change?  CCSS Reading 6

PREPARE TO READ

Display the word improvise and define it—“to make something using whatever 

is available ” Have students imagine that a shoelace breaks at school and they 

don’t have a replacement  Ask them how they might improvise in this situation  

Then tell students to look for an example of someone improvising in this poem 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
pitchfork (p. 23) a tool that has 

two or three long, thin metal bars on 

a long handle and that is used for 

lifting hay

hoists (p. 23) raises something

jostling (p. 23) pushing against 

someone while moving forward in a 

crowd of people

parched (p. 23) very dry, 

especially because of hot weather 

and no rain

Art  Choose an ordinary object and 
come up with unusual uses for it  
For example, an egg carton could be 
used to store jewelry, or you could 
make up a game using an egg carton 
as a game board  Share your ideas 
with the class 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  The mood of a poem 
is the feeling it creates in a reader  
The poet uses words and details to 
establish the mood 

CORE CONTENT

The speaker in this poem describes a rainy day with his family and 

the unique umbrella his father made 

Illustrated by Linda Wingerter
text © 2017 by David E. Brigham, art © 2017 by Linda Wingerter

The Umbrella
D. E. Brigham

Rain roars on the metal barn roof
gushes from downspouts
outside the barn doorway where I stand
with my brother and sister
separated from our house by a gray curtain of rain.

“I’ll get an umbrella,” shouts my father.
He pushes a pitchfork deep 
into a haystack, twists the handle, and hoists it 
up, up, and up, high above his head.
“Get underneath,” he says.

I hitch my fingers onto his belt
as the four of us walk
jostling and laughing our way
to the house porch where we sit
and watch the rain splash on parched corn leaves.

23
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ARTICLE: April Rose in Charge
Magazine pages 24 - 29, Contemporary Realistic Fiction     

WRITING

Write a Personal Essay  In this story, April Rose learns to have confidence in herself  

What is the most valuable lesson you’ve ever learned? Write an essay to describe 

this lesson and the events that helped you learn it  

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Write the theme, or message about life, that this story conveys  Identify events 

and details from the story that help show this theme   CCSS Reading 2 

• How does Mom feel about April Rose and the way she handled the sheep? Cite 

details from the story to support your response   CCSS Reading 3

•  How has April Rose changed by the end of the story? What has she learned? 

Use details from the text to support your response   CCSS Reading 3

Craft and Structure

• Analyze Text Structure  Events in a story build to a climax—an exciting or 

important part  What is the climax of this story? What happens after the 

climax? Work with a partner to answer these questions   CCSS Reading 5

• Analyze Suspense  Which details create a feeling of growing excitement and 

tension as April Rose tries to save the lamb? How are these details related to 

the story setting? Work with a partner to analyze the story   CCSS Reading 6

PREPARE TO READ

If students have read the earlier parts of the story, review the action so far  

Then have students look at the illustrations and make predictions about what 

will happen in this part of the story  Discuss students’ ideas about how the 

story will end  Then remind students to check their predictions as they read 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
deluge (p. 26) a situation in 

which a large area of land becomes 

completely covered with water

garish (p. 27) too bright or 

colorful

torrent (p. 27) a large amount of 

water that moves very quickly in one 

direction

whickered (p. 29) when a horse 

makes a soft whine 

Music  Write a song about April 
Rose’s adventures saving the sheep  
Emphasize the dangers she faced, 
the courage she displayed, and her 
dogs’ loyalty   Use rhyme and rhythm 
to make your song catchy  You might 
call it “The Ballad of April Rose ”

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  The excitement and 
tension an author builds in a story 
is called suspense  Authors can use 
setting details to create a feeling of 
suspense 

CORE CONTENT

In the conclusion to this multipart story, April Rose faces 

her greatest challenge when she goes back out in the 

storm to save a lost lamb  A flooded stream is overflowing 

the bridge April Rose must cross to bring the lamb back 

to the barn  There’s no time for second-guessing now 

Le
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One summer evening, when her mother is going 
to a town meeting and her sister is out babysitting, 
twelve-year-old April Rose is left to bring in the 
sheep from the upper pasture by herself. With her 
trusty little Icelandic dogs Lucky and Loki, the big 
guard dogs Tasha and Rufus, and Mom on speed 
dial, April is ready to prove she can take care of the 
farm without help. Although she assured her worried 
mother that she’s brought in the sheep many times, 
a “ little voice in her head” reminds April Rose that 
always before someone else had been home if some-
thing went wrong. 

When she notices storm clouds gathering in the 
distance, April Rose decides to bring the sheep down 
early—then scolds herself for wasting time as the 

storm breaks loose. She puts away the blind ewe, Old 
Ma, and her twins, then dashes down the gravel 
farm road and across the bridge, leaving the gate open 
behind her so the sheep can go straight into the barn 
when the dogs drive them home. When she reaches 
the hill, the herding dogs, Loki and Lucky, are con-
fused by the storm until April Rose takes charge and 
orders them to get the sheep. One ewe, Big Mae, at 
first gives her trouble, but April Rose realizes that 
the ewe was waiting for her lamb who had been left 
behind. Finally, the dogs seem to have gathered all 
the sheep and to be driving them down to the barn. 
As she starts down the hill in the soaking rain, April 
Rose stops suddenly and wonders, did she really 
have everybody?

Whew, that was close! I needed to get 
down off this hill!

“Tasha, where’s Rufus?” The two guard 
dogs were rarely apart. Maybe she would 
know where he was. 

CRA-ACK! BOOM! I gasped as the 
lightning bolt seemed to split the sky open. 
I was either going to get hit by lightning or 
crushed by a falling tree! Tasha took  
off running for the barn, and I didn’t 
blame her.

“Ru-fus!” I screamed, my voice breaking up. 

Rufus! Where was Rufus? As our senior 
guard dog, he was always the last one in. 

“Rufus!” I called into the wind. 
CRACK! I jumped a mile as a bolt of light-

ning jagged across the sky, flashing against the 
underside of the black, roiling clouds. 

April Rose in Charge
by Barbara 

Sinopoli

Part 3

I  S Q U I N T E D  I N T O  the driving 
rain, mentally ticking off my fingers. Loki 
had run in with the flock, I just saw Lucky 
bring down Big Mae and her lamb, and 
Tasha was on the hillside looking back at me, 
wondering why I wasn’t coming.

24
I l lustrated by Kyle Reed
text © 2017 by Barbara Webb Sinopoli, art © 2017 by Kyle Reed
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ARTICLE: Boo
Magazine pages 31 - 36, Science Fiction     

WRITING

Write a Graphic Story  What will happen next in this story? Will Boo be put in 

prison? Will Jan get help for Boo? Will Boo ever see his family again? Make a 

prediction and then create a graphic story to show it  First, write and sketch your 

ideas for the words and pictures in your story  Add and revise until you are satisfied  

Then create your final version and share it with the class 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Will the people who capture Boo turn out to be good or evil? Support your 

prediction with details from the story   CCSS Reading 1 

• Compare the settings at the beginning and end of the story  Use details from 

the story to describe their similarities and differences   CCSS Reading 3

• Describe Boo based on his words, actions, and interactions with other 

characters  Cite story details to support your answer   CCSS Reading 3

Craft and Structure

• Analyze Flashbacks  Which sentence is the beginning of the flashback? 

Where does the flashback end?  What do you learn about the setting, Boo, 

and his family from this section of the story?  CCSS Reading 5

• Analyze Foreshadowing  The author of this story drops hints that something 

terrible will happen  Identify three of these hints  How do they affect the 

mood of the story?  CCSS Reading 5

PREPARE TO READ

Plug the term “space city” into a search engine and share with students the 

images this brings up  Then ask students to name movies in which people live 

in outer space  Discuss with students what they think this would be like  Cover 

topics such as food, plants, housing, school, family, friends, and freedom 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
grating (p. 31) a frame with bars 

across it that is used to cover an 

opening

ducts (p. 31) pipes or tubes for air, 

water, etc , to pass through

shafts (p. 31)  openings straight 

down through the floors of a building

bow (p. 32) the front part of a 

boat or ship

maelstrom (p. 35)  a whirlpool

Art  This story contains many details 
that describe how Boo’s spaceship 
looks  Draw an illustration of the ship 
based on these details  Label your 
illustration with story quotes that 
helped you visualize the spaceship 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  A flashback is an 
event that happened before a story’s 
beginning  Authors use flashbacks to 
give readers important background 
information 

CORE CONTENT

Boo lives with his family in an aging spaceship  He loves to explore 

the ship, but there’s one area he’s not allowed to venture into  When 

he asks his father about the mysterious sealed sections at the front, 

his father says they are sealed up “for a good reason ” One day 

something strange happens and Boo ends up where he should not 
Le
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Boo had earned his nickname with his 
sudden unexpected appearances: at two years 
old he had found an entrance to the ventila-
tion system and disappeared overnight. His 

B O O  L I K E D  T O  swim. He liked 
running through the ship’s grass-floored, 
ivy-clad passageways and playing the sports 
handball and pelota with other children. 
He enjoyed tending the crops and the way 
the rich, sweet smell from the liquid in the 
hydroponics vats clung to his clothes. But 
most of all he liked to swim in the secret 
places only he knew.

family searched but found nothing until they 
heard scratching from a ventilation grating. 
Instead of the expected rat they found Boo, 
grinning upside down from the duct, naked 
and filthy.

Despite his family’s watchful gaze from 
then on, Boo found his way time and again 
into the heart of the spaceship, using the hid-
den arteries and veins that pumped gases and 
fluids through the great craft. Service ducts 
and vent shafts became his playgrounds; the 
unseen skeleton of the ship became his own 
private world.

BooBoo by Tom Brennan

Part 1
by Tom Brennan

Part 1

I l lustrated by Alan Fore
PELOTA IS A GAME WHERE PEOPLE 
CATCH AND THROW BALLS WITH 
CURVED, BASKETLIKE RACQUETS.

HYDROPONICS VATS ARE TUBS OR 
TANKS WHERE PLANTS GROW IN 

WATER INSTEAD OF SOIL. 31
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ARTICLE: Savitri, Princess of India
Magazine pages 37 - 41,  Folktale     

SPEAKING AND LISTENING

Present a Story  Work in a group to present this story as a play  Choose roles and 

appoint a narrator to read the text that is not dialogue  Practice reading your parts 

aloud  Make notes about the characters’ actions, facial expressions, and gestures  

Find or create costumes  When everyone feels ready, present your play to the class  

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• Why does Savitri want to marry Satyavan even though she knows he will die in 

one year? Support your response with details from the story   CCSS Reading 3

• What qualities does Rama admire in Savitri? Use details from the story to 

support your response  CCSS Reading 3

• How does Savitri fool Rama? Cite details from the story to support your response    

CCSS Reading 3

Craft and Structure

• Analyze Word Choice  Death is a character who is personified in this story  

What words and phrases point out the human qualities the writer has given 

Death? How would you describe Death’s personality?  CCSS Reading 4 

• Analyze Folktales  Many folktales are meant to teach life lessons—ideas 

about what is good and bad  How does the last part of the story (p  41) help 

to teach a life lesson?  CCSS Reading 5

PREPARE TO READ

Tell students that this story is from an ancient Indian epic called the 

Mahabarata  Explain that the Mahabarata teaches life lessons about the right 

and wrong ways to behave and how to make good decisions  Tell students to 

think about what lessons this story teaches about love and loyalty 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
virtue (p. 38) morally good 

behavior or character

seer (p. 38) someone who 

predicts things that will happen in the 

future

matted (p. 38) twisted together in 

an untidy way

devotion (p. 40) a feeling of 

strong love or loyalty

true (p. 41) completely loyal or 

faithful

Literature  One idea in this story is 
that if you love someone enough, you 
can bring them back from the dead  
What other folktales or fairy tales do 
you know that convey this idea? Read 
a story such as “Sleeping Beauty” and 
write about how it shows this idea 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts Personification is a 
literary technique in which an author 
gives human qualities to an object, 
animal, or idea  

CORE CONTENT

Savitri is a beloved daughter struggling to find a man who is worthy 

of her  When she finally falls in love, she is warned that the man has 

only a year to live  Savitri decides she would rather have one year 

with this man than many years with any other  When death comes 

to take her husband, Savitri cannot let him go 
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Finally, a shining goddess rose from 
the flames.

“I am Savitri, child of the Sun. By 
your prayers, you have won a daughter.”

Within a year, a daughter came to 
the king and his favorite wife. He named 
her Savitri, after the goddess.

Beauty and intelligence were the 
princess Savitri’s, and eyes that shone 
like the sun. So splendid was she, people 
thought she herself was a goddess. Yet, 
when the time came for her to marry, no 
man asked for her.

Her father told her, “Weak men turn 
away from radiance like yours. Go out 
and find a man worthy of you. Then I 
will arrange the marriage.”

IN INDIA, IN  the time of legend, 
there lived a king with many wives but 
not one child. Morning and evening for 
eighteen years, he faced the fire on the 
sacred altar and prayed for the gift of 
children.

A TAle from The mAhAbhArATA

reTold by AAron ShepArd

I l lustrated by Emma Shaw-Smith
art © 2017 by Emma Shaw-Smith

SAviTri,  
Princess  

of  
India

37
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ARTICLE: The Mothers of Mother’s Day
Magazine pages 42 - 44, Expository Nonfiction     

WRITING

Write an Opinion Essay  Write an essay in which you agree or disagree with this 

statement: “Mother’s Day has become too commercial ” Conduct research to find 

facts and details to support your opinion  Then share your essay with the class 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

• How did Julia Ward Howe and Ann Jarvis help others? What motivated them 

to do this? Cite details from the text to support your answer   CCSS Reading 3

•  In what ways did the Civil War inspire the creation of Mother’s Day? Use 

information from the text to support your responses   CCSS Reading 3

• Why did Anna become unhappy with Mother’s Day? Support your response 

with details from the text   CCSS Reading 3

Craft and Structure

• Analyze Text Structure  Use the Venn diagram (p  17) to record similarities and 

differences in the way the three women in the article worked to memorialize 

mothers   CCSS Reading 5

• Analyze Author’s Purpose  Was this article written to inform, persuade, or 

entertain readers? Why do you think the author included the information 

about Anna’s ultimate unhappiness with Mother’s Day?  CCSS Reading 6

PREPARE TO READ

Invite students to share their Mother’s Day traditions, and share some of your 

own  Then ask students to come up with questions about the history and 

traditions of Mother’s Day  Record these on the board and tell students to look 

for information in the article that answers these questions 

ESSENTIAL 
QUESTION
How are relationships 
important in fiction, 
nonfiction, and poetry?

KEY VOCABULARY
activist (p. 42) a person who uses 

or supports strong actions (such as 

public protests) to help make changes 

in politics or society

championed (p. 42) fought or 

spoke publicly in support of

carnage (p. 43) the killing of 

many people

mortality (p. 43)  the state of 

death

Art  Make a Mother’s Day card for 
your mother  Include a poem or a 
note to tell her what you appreciate 
about her—be specific  Also include a 
suggestion for an activity you could 
do together that would help others  

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts Authors use 
comparison-contrast structure to 
organize their writing when they 
describe similarities and differences 
between two or more items 

CORE CONTENT

This article tells about three women who were inspired to 

commemorate mothers by creating a mother’s day  Early 

ideas about Mother’s Day emphasized peace and helping 

others  After Mother’s Day became official in 1914, it 

quickly gained commercial appeal, much to the dismay of 

the woman who promoted its establishment 
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Julia Ward Howe, who wrote the words 
to the “Battle Hymn of the Republic” in 
1862, was the first person to propose that the 
United States observe a national mother’s day. 
A mother herself as well as a social activist, she 

H O W  D O E S  Y O U R  family celebrate 
Mother’s Day? Do you bring Mom breakfast 
in bed? Do you give her flowers, make her 
a card, or take her to a favorite restaurant? 
The original mother’s days were observed 
rather differently—as days to go out into the 
community to help the needy and to work 
for peace.

joined the U.S. Sanitary Commission during 
the American Civil War. In this organiza-
tion, women played a leadership role working 
in the crowded army camps to improve 
unhealthy conditions that cost the lives of 
many soldiers. Following the war, Howe 
became a crusader for peace who championed 
the equality of all people, regardless of race, 
religion, or gender.

In 1870, Howe wrote the “Mothers’ 
Day Proclamation,” calling on mothers 
from all nations to work together for peace. 
Disgusted by the horrors of war, she pledged: 

by Sharon Montgomery

T h e  M o t h e r s  o fMother’s Day

I l lustrated by Melissa McGil l

G
H
G
H
G
H

42

“Our husbands shall not come to us reeking 
of carnage for caresses and applause. Our sons 
shall not be taken from us to unlearn all that 
we have been able to teach them of charity, 
mercy, and patience.” In June 1872, Howe 
organized Mothers’ Peace Day in Boston, 
which became an annual celebration in a 
number of cities. As well as trying to elimi-
nate the causes of war, Peace Day advocates 
organized to improve working conditions in 
mines and mills, provide better education for 
poor children, and allow women to vote.

But Mothers’ Peace Day never became 
a national holiday. Mother’s Day as we now 
know it instead owes its origin to the efforts 
of Anna Jarvis, a dedicated daughter who 
wanted to honor her own mother, Ann. 

Like Julia Ward Howe, Ann Jarvis 
appealed to the strength and dedication of 
mothers to improve social conditions and help 
the poor. In 1858, Ann began a tradition of 
Mothers’ Work Days in Taylor County, West 
Virginia, the rural community where she 

lived. Infection and disease were common in 
the unsanitary conditions of the Appalachian 
mining towns, and childhood mortality was 
high. Two of Ann’s own children had died 
before the age of three. Twenty-six-year-old 
Ann begged doctors to teach her and her 
neighbors how to improve the health of their 
families. On Mothers’ Work Days, these 
women helped and taught other mothers. 
Throughout the county, Mothers’ Work Day 
Clubs, organized by Ann, provided medicine 
for the poor, inspected milk and food for 
safety, and attended to families where the 
mother was sick. 

When the American Civil War started in 
1861, Taylor County became an armed camp, 
surrounded by both Union and Confederate 
armies. The mothers in Ann’s clubs pledged 
to treat all soldiers with equal kindness, 
going into both camps to nurse the sick and 
wounded. After the war, Ann worked to 
reconcile the conflicting emotions in her com-
munity by organizing Mothers’ Friendship 

Mother’s Day

THIS STORY GIVES ME A WHOLE 
NEW VIEW OF MOTHER’S DAY!

I LIKE TO MAKE SOMETHING 
FOR MY MOM...

MEWY PEACE!

G
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare articles they read  Help students find the 
connections between pieces of information in multiple articles  Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9) 

•  Compare the two folktales in this magazine—“The King Who Wanted to Fly” and 
“Savitri, Princess of India ” How are the characters, situations, tones, and messages 
similar and different? Write a comparison-contrast essay to express your ideas 

• Mother-child relationships are featured in “Asha, Bird of Hope,” “April Rose in Charge,” 
and “Boo ” For each story, pretend that you are the child and write a short note to 
your mother  In each note, describe your mother’s “noble good qualities” and why 
you love her  Share notes with other classmates 

•  The Civil War is influential in both “A King’s Freedom” and “The Mothers of Mother’s 
Day ” Write an essay to describe how the war affected events and the lives of the 
people described in these nonfiction texts  What conclusions can you draw about 
this war?

• Re-read the first sentence of each article you read  Which first sentence in this 
magazine is your favorite? List the first sentence from each text  Then get together 
with a few classmates to share your ideas about them  Explain why you liked one in 
particular 

•  In “Asha, Bird of Hope,” Seth hopes that his new life in Seattle will work out well  
Choose three other magazine texts in which the idea of hope is important  Include 
at least one nonfiction text  Then use a two-column chart to record your ideas  In the 
first column, write the title of the text  In the second column, explain the importance 
of hope in the text 

Cricket © May/June 2017
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This mini-unit will help students analyze character relationships  Students will begin by 
discussing character relationships in the magazine texts  Then they will work in pairs to 
look closely at the relationship between two characters from a magazine text and plot 
important events in the relationship on a timeline  Finally, partners will discuss questions 
about relationships and present their timelines and answers to the class 

EXPLORATORY LEARNING - FLEXIBLE MINI-UNIT DESIGN

MINI-UNIT

ENGAGE READ FOR A 
PURPOSE APPLY

ENGAGE: Engage students in the topic of character relationships by first reviewing the 
Essential Question: How are relationships important in fiction, nonfiction, and poetry? 
Then choose a text from the magazine and identify the relationships the main character 
has with other characters. Record responses in a chart like the one below. Discuss which 
relationships seem most important. Ask students what they learned about the main 
character from his or her relationships.

main 
character 

other 
character 

other 
character 

other 
character 

other 
character 

other 
character 

other 
character 

Cricket © May/June 2017
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READ FOR A PURPOSE 
INTRODUCE THE ACTIVITY: IT TAKES TWO Tell students that they will be working 
in pairs to analyze the relationship between two characters from a magazine story—a 
main character and another character  Explain that they will create a timeline to show 
interactions and important events in the relationship  Then partners will hold a discussion 
to answer questions about the relationship and what it conveys about the main 
character  Finally, they will present their ideas and information to the class 

Assign the following character relationships to pairs of students or use other 
relationships from the magazine texts:

•  Seth and Asha (“Asha, Bird of Hope”)

•  Seth and Beatrice (“Asha, Bird of Hope”)

•  Kai Kaus and his wife (“The King Who Wanted to Fly”)

•  Horace King and John Godwin (“A King’s Freedom”)

•  April Rose and Rufus (“April Rose in Charge”)

•  Boo and Jan (“Boo”)

•   Savitri and Satyavan (“Savitri, Princess of India”)

MINI-UNIT (cont )

RETURN TO THE TEXT: Explain to partners that before they can create their timelines, 
they need to go back into their stories to analyze the interactions between their two 
characters and find details about the relationship  Distribute a copy of the Character 
Details graphic organizer (p  16) to each student  Have students work independently to 
fill out their graphic organizers  Help students understand the kinds of information to 
look for in the story:

• information from the narrator

• the first time the characters meet or see one another 

• conversations between the characters

• arguments

• thoughts about each other

• shared activities

• comments and looks

Cricket © May/June 2017
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APPLY: It Takes Two  Now that partners have worked independently to gather 
information from the magazine texts, they are ready to create their timelines together 

MINI-UNIT (cont )

Materials

• completed Relationship Details graphic organizers

• large pieces of paper for timelines

• pens, pencils, and markers 

STEP 1: Build Background  Remind students that they will be creating relationship 
timelines for their characters to show important events and moments in the 
relationship  Explain that some relationships will have more events than others, but 
every relationship will reveal something about the characters involved 

STEP 2: Make Outlines  Have partners work together to create a rough sketch 
of their timelines using the information they gathered on their Relationship 
Details graphic organizers  Encourage students to go back into the magazine 
texts if they need more information  Tell pairs to include a brief description of 
each event on their timelines  After partners have finished their rough drafts, 
distribute paper and markers for making final drafts  Remind students to save 
room above their timelines to include the following information:

• Title of magazine text
• Characters’ names 
• Short description of each character
• Type of relationship

STEP 3: Think-Pair-Share  Display the questions below  Tell students to think 
about their answers and then turn and share their ideas with their partners  Time 
the activity to keep students on task  Remind them that they will be presenting 
their outlines and ideas about these questions to the class 

• Did characters have a positive or negative relationship?
• Did the relationship change? If so, how?
• What did you learn about the main character from this relationship?

STEP 4: Present Outlines and Ideas  Allow time for partners to decide how they 
will present their timelines  Then call on partners to come up and present to the 
class  Ask them the questions from Step Three, one at a time, and allow time for 
their answers 

Cricket © May/June 2017
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NAME: _________________________

RELATIONSHIP DETAILS

Main Character (name and describe)

What kind of relationship do they have?  
(for example, brother/sister, parent/child, husband/wife)

Relationship details from story

Other Character (name and describe)

Cricket © May/June 2017
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NAME: _________________________

VENN DIAGRAM

Cricket © May/June 2017
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Meeting State and National Standards:  
   Core Instructional Concepts

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards  The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies  

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart  To customize the chart, add your own grade, state, or district 
standards in the last column  Match the concepts and standards from the chart to the 
activities on each page of the Teacher’s Guide to complete your lesson plans 
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools  Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards 
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards  You will also find connections to these concepts within 
individual close-reading questions 
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page 

Appendix
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   CORE INSTRUCTIONAL CONCEPTS:  
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly 
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text  
Reading 1

Determine central ideas or themes of a text and analyze their 

development 
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text  
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts Reading 5

Assess how point of view or purpose shapes the content and style of a 

text  
Reading 6

Analyze how an author’s style and tone affects meaning Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats  Reading 7

Identify and evaluate the argument and claims in a text Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence  
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately 
Writing 2

Write narratives to develop real or imagined experiences or events Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research 
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions 

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues 

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade 

Explain the importance of resources (i e  labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy 

Explain the importance of competition in a market economy 

Apply economic concepts (i e  interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations 

GEOGRAPHY
Construct and use maps and other graphic representations (i e  images, photographs, etc ) of 

different places 

Explain cultural influences on the way people live and modify and adapt to their environments 

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time 

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective 

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones 

Evaluate historical sources, including their reliability, relevancy, utility, and limitations 

Analyze causes and effects, both intended and unintended, of historical developments 



21 Cricket © May/June 2017

CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains  The eight NGSS Crosscutting Concepts are as follows:

• Patterns

• Similarity and Diversity

• Cause and Effect

• Scale, Proportion, and Quantity

• Systems and System Models

• Energy and Matter

• Structure and Function

• Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content  The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains 

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
• Structure and  

Function of  
Living Things

• Life Cycles and  
Stages

• Reproduction & 
Inherited Traits

• Animals

• Plants

• Forces and  
Interactions

• Energy

• Light

• Sound

• Electricity/  
Magnetism

• Matter

• Waves

• Heat

• Chemistry

• Information  
Processing

• Weather

• Climate

• Rocks & Soil

• Erosion and 
Weathering

• Landforms

• Water

• Oceans

• History of Earth

• Plate Tectonics

• Volcanoes, 
Earthquakes,  
and Tsunamis

• Solar System

• Planets

• Moon

• Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings  

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

• Asking questions (for science) and defining 

problems (for engineering)

• Developing and using models

• Planning and carrying out investigations

• Analyzing and interpreting data

• Using mathematics and computational thinking

• Constructing explanations (for science) and designing 

solutions (for engineering)

• Engaging in argument from evidence

• Obtaining, evaluating, and communicating information


