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OVERVIEW

In this magazine, 
readers will 
learn about how 
different authors 
use the idea 
“appearances can 
be deceiving” 
in their writing. 
Cricket: October 

2016 includes information about ghost 
soldiers, monster actors, zombies, and other 
interesting characters involved in situations 
that may leave readers wondering what 
really happened.
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Using This Guide

We invite you to use this magazine as a flexible teaching tool, ideal for providing 
interdisciplinary instruction of social studies and science content as well as core literacy 
concepts. Find practical advice for teaching individual articles or use a mini-unit that helps 
your students make cross-text connections as they integrate ideas and information.  

READ INDIVIDUAL ARTICLES PAGES 4 – 11

Each article in this magazine is well-suited for teaching literacy concepts and content area knowledge. For each 

individual article in this guide, you’ll find the following:

Prepare to Read
CCSS Speaking and Listening 1, 2, 4

Writing/Speaking and Listening
CCSS Writing 1, 2, 3 & 6

CCSS Speaking and Listening 1, 2, 4

Content Concepts
C3 Framework for Social Studies 

Next Generation Science Standards

TEACH A MINI-UNIT PAGES 13 – 15

Magazine articles can easily be grouped to make cross-text 

connections and comparisons. Our Mini-Unit allows students 

to read and discuss multiple articles and integrate ideas and 

information (CCSS.Reading.9). Discussing multiple articles 

(CCSS.Reading.9) prepares students to write texts to share and 

publish in a variety of ways (CCSS.Writing.2).

Key Vocabulary 
CCSS Reading 4

ARTICLES

ENGLISH
LANGUAGE 

ARTS 

CORE 
LITERACY

Close Reading and Text Analysis
CCSS Reading 1-10

Essential Question
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Skills and Standards Overview

Essential Question: How do different authors address the same theme?
MAGAZINE  
ARTICLES

ENGLISH LANGUAGE 
ARTS CONCEPT

LITERACY  
SKILLS

CORRESPONDING CCSS 
ANCHOR STANDARDS

Scarecrows
Adventure Story

Authors use story details 
to create suspense, or a 
growing excitement and 
tension.

•	 Close Reading
•	 Analyze Plot
•	 Evaluate Author’s Point 

of View
•	 Analyze Characters
•	 Collaborate

Reading 1, 2, 3, 5 & 6
Speaking & Listening 1

Life of a Leaf
Poem

A metaphor is a comparison 
of two things. It shows the 
similarities between two 
things that seem mostly 
different.

•	 Close Reading
•	 Interpret Figurative 

Language
•	 Analyze Sound Devices
•	 Analyze Text Structure 
•	 Write a Poem

Reading 1, 2, 3, 4 & 5
Writing 3

The Man in the Monster Suit
Expository Nonfiction

A personality profile is an 
article that creates a portrait 
of a person using words.

•	 Close Reading
•	 Analyze Text Structure
•	 Evaluate Tone
•	 Interview and Present a 

Speech

Reading 1, 2, 4 & 5
Speaking & Listening 4 & 6

Which Monster Are You? 
Procedure

Authors may use a tongue-
in-cheek style to let readers 
know their writing is silly, not 
serious.

•	 Close Reading
•	 Evaluate Tone
•	 Interpret Visual 

Information
•	 Determine Author’s 

Purpose
•	 Write a Comic 

Reading 2, 3, 4, 6 & 7
Writing 3

Vanquishing the Hungry 
Chinese Zombie
Folktale

Authors use imagery, or 
description that appeals 
to the senses, to make the 
setting and events in a story 
come to life.

•	 Close Reading
•	 Interpret Sensory Images
•	 Evaluate Tone
•	 Interpret Theme
•	 Conduct a Survey

Reading 1, 2, 3 & 4
Speaking & Listening 1 & 2

Hope on High
Fairy Tale

In a fairy tale, the important 
characters are usually either 
good and kindhearted or 
cruel and evil.

•	 Close Reading
•	 Analyze Word Choice
•	 Understand Author’s 

Purpose
•	 Draw Conclusions
•	 Write a Letter

Reading 1, 2, 3, 4 & 6
Writing 3

Vanishers
Science Fiction

Some scary stories end with 
a surprise—an outcome that 
readers don’t expect.

•	 Close Reading
•	 Analyze Word Choice
•	 Understand Author’s 

Purpose
•	 Draw Conclusions
•	 Write a Letter

Reading 1, 2, 3 & 4
Writing 1

All for a Lizard
Historical Fiction

In historical fiction, 
characters’ beliefs and 
attitudes are affected by the 
time and place in which they 
live.

•	 Close Reading
•	 Draw Conclusions
•	 Analyze Text Structure
•	 Evaluate Mood
•	 Write a News Article

Reading 1, 3, 4 & 5
Writing 2

Comparing Texts: CCSS Reading 2 & 3; CCSS Writing 1, 2 & 3

Mini-Unit: CCSS Reading 1, 2, 3 & 4; CCSS Writing 1; CCSS Speaking & Listening 1, 2, 3 & 6
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ARTICLE: Scarecrows
Magazine pages 5 - 10, Adventure Story    

SPEAKING AND LISTENING

Collaborate  Sun Tzu believed that being able to outsmart enemies is far better than 

being able to outfight them. Work in a group to discuss and debate this statement. 

Use story details and other information to support your ideas. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What is the setting of this story? Cite 3-4 details from the text that helped you 

understand the setting.  CCSS Reading 3

•	 Predict Simon’s future. What work will he do? Will he be successful? Cite details 

to support your ideas.  CCSS Reading 1

•	 In what different ways are appearances deceiving in this story? Support your 

ideas with details from the text.  CCSS Reading 2 

Craft and Structure

•	 Analyze Plot  The most suspenseful moment in a story is called the climax. 

Work with a partner to identify the climax of this story. Then list events and 

details that lead to the climax and help build suspense.  CCSS Reading 5

•	 Evaluate Author’s Point of View  How would this story be different if it was 

told by Simon himself instead of an outside narrator? Choose a scene and 

rewrite it from Simon’s perspective. Include details about what he thinks and 

how he feels in the scene.  CCSS Reading 6

•	 Analyze Characters  With a partner, discuss how Simon uses his farming skills 

to help defend the castle. Do you think this is realistic? Cite text details to 

support your ideas.  CCSS Reading 3

PREPARE TO READ

Ask students to describe suspenseful moments in stories and movies. Discuss 

why writers and moviemakers might want to create suspense. Then tell 

students to be on the lookout for moments in this story when they wonder 

what will happen next.

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?

KEY VOCABULARY
counterweight (p. 8) a weight 

that provides balance against 

something of equal weight

phantom (p. 8) something that is 

not real and exists only in a person’s 

mind

Science  Conduct research to learn 
about counterweights and how 
they create balance. Then develop a 
demonstration for the class. 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Authors use story 
details to create suspense, or a 
growing excitement and tension. 

CORE CONTENT

The ancient Chinese philosopher and military general Sun Tzu 

believed that being able to outsmart enemies is far better than 

being able to outfight them. Decide whether you agree with Sun 

Tzu after you read this story.
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S I M O N  L A Y  I N the wheat field, 
hidden from the eyes of anyone who might 
happen to pass by. He was plucking stalks 
of wheat and linking the straws together to 
make a circular network of spokes and struts, 
trying to distract himself from worrying 
about the war. If this stem were attached here, 
and then he wrapped this long stem around 
one of the stones from his bag and knotted 
it. . . . He held the framework in one hand 
and released the stone, smiling as the falling 
weight made the straw pinwheel spin.

Scarecrows
by Justin Werfel

The sound of hoofbeats made his eyes 
widen. He scrambled to his feet in time to 
see a figure on horseback galloping down 
the road toward his family’s farmhouse. The 
rider sagged to one side, barely able to keep 
in the saddle. Stuffing the pinwheel into 
his bag, Simon dashed after him, pushing 
through the stalks of wheat. He reached the 
yard as the rider slumped to the ground, 
clutching his side. 

Simon’s mother was outside with the 
chickens. She dropped the bowl of seed 
and ran to the injured visitor. “Adam!” she 
shouted for her husband. She turned and 
saw Simon. “Fetch water,” she ordered as she 
stooped to examine the wound.

WE SHOULD MAKE 
A SCARECROW 

FOR UGLY!

UGLY WOULD PROBABLY 
SCARE IT AWAY.

I l lustrated by Pep Boatella
text © 2016 by Justin Werfel, art © 2016 by Pep Boatella

5
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ARTICLE: Life of a Leaf
Magazine page 11, Lyrical Poem     

WRITING 
 

Write a Poem  Write a poem that uses metaphors. First, choose an object to write 

about. Then brainstorm a list of things to compare the object to. Finally, draft your 

poem. Get together with a group and read your poems aloud.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What ideas about leaves do you find in this poem? Cite the words and phrases 

that convey them.  CCSS Reading 1

•	 From the outside, a leaf appears to just hang on the branch of a tree. How does 

the poem show that this appearance is deceiving?  CCSS Reading 2

•	 What processes does a leaf undergo according to this poem?  CCSS Reading 3 

Craft and Structure

•	 Interpret Figurative Language  How many metaphors can you find in this 

poem? Work with a partner to make a list of them. Then choose one and 

write a paragraph to explain what the metaphor means.  CCSS Reading 4

•	 Analyze Sound Devices  Take turns reading this poem aloud with a partner. 

As you listen, pay attention to rhyme and alliteration, or repeated consonant 

sounds at the beginning of words (“towering tree”). Highlight and label 

examples of each. Do any other sounds stand out to you?  CCSS Reading 4

•	 Analyze Text Structure  The shape of this poem helps convey its meaning. 

Undo the shape by copying the poem in paragraph form. How important 

is the shape to the poem’s meaning? What is lost when the poem is a 

paragraph?  CCSS Reading 5

PREPARE TO READ

Display this metaphor: the road is a snake. Discuss the two things being 

compared in it. Ask what students imagine the road looks like. Then tell them 

to look for the metaphors in the next poem. Finally, have students follow along 

as you read the poem aloud. 

KEY VOCABULARY
ferrying (p. 11) moving 

something between two places

Science  Learn more about 
photosynthesis—the process in  
which leaves turn sunlight into food 
for trees. Create a diagram that 
shows this process and share it  
with the class.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  A metaphor is a 
comparison of two things. It shows 
the similarities between two things 
that seem mostly different.

CORE CONTENT

Have you ever gazed up at clouds in the sky and thought about 

what their shapes remind you of? In this poem, the speaker 

describes some things she thinks of when she sees a leaf.

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?

Life of a LeafLife of a Leaf
by Buffy Silverman 

A  
leaf  

is a map with 
roadways of sap,  
its food-making  

factories 
shipping out 

calories, 
feeding and ferrying, 

breathing and carrying, 
soaking up sunshine 

till fall’s final  
deadline, 

then changes its  
clothes for a  

colorful 
s 
h 
o 
w 

I l lustrated by Shelly  Hehenberger
text © 2016 by Beth G. Silverman, art © 2016 by Shelly Hehenberger
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ARTICLE: The Man in the Monster Suit
Magazine pages 12-15, Expository Nonfiction  

SPEAKING AND LISTENING

Interview and Present a Speech  Interview a family member about their life. Then 

interview others who know them. Next, gather your notes and write a short one-

minute speech about them. Present your speech to the class.   

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Use details from the text to draw conclusions about the characteristics of a 

good monster actor. Then, write a help wanted ad for someone to play a movie 

monster.  CCSS Reading 1

•	 A main idea in the article is “a monster actor is different from a regular actor.” 

List 4-5 supporting details.  CCSS Reading 2

•	 How is the idea that appearances can be deceiving shown in this article? 

Support your ideas with text details.  CCSS Reading 2

Craft and Structure

•	 Analyze Text Structure  Authors of personality profiles use different types 

of information in order to bring a subject to life. Complete the Elements of 

a Profile graphic organizer (p. 17) to identify key elements of a personality 

profile. CCSS Reading 5

•	 Evaluate Tone  Does this article have a formal or informal tone? Highlight 

details and pictures that helped you identify the tone. Is the tone appropriate 

for the subject? Explain.  CCSS Reading 4

PREPARE TO READ

Brainstorm memorable movie monsters and list them on the board. Ask students 

to describe what makes these monsters scary. The way they look? Move? Speak? 

Invite students to share what they know about actors who play movie monsters. 

Then tell them they will learn more about monster actors in this article.

KEY VOCABULARY
restrict (p. 12) limit the amount or 

ability of something

intuition (p. 15) a feeling that 

guides a person to act a certain way 

without fully understanding why

Art  Create a poster showing movie 
monsters from the past and present. 
For each movie, include the title, 
date, and a short description. Then 
watch one—if you dare!

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  A personality profile 
is an article that creates a portrait of 
a person using words.

CORE CONTENT

Movie monsters can shock you and give you nightmares 

for weeks. Sometimes it’s hard to remember that hidden 

underneath the ragged scars, oozing sores, and bloody 

wounds is an actor. 

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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S O M E  C H I L D R E N  D R E A M 
of becoming a hero when they grow up: 
conquering dragons, villains, and beasts. 
But not Alan Maxson. He didn’t want 
to vanquish monsters. He wanted to 
become one.

“I’ve always loved monsters and nonhuman 
creatures,” Alan told me in a recent interview. 
“It was difficult to have a favorite monster 
growing up, because I loved so many.” 

As an adult, Alan has turned his love of 
monsters into a career as a Hollywood actor. 

He’s played about forty monsters—everything 
from an orc, to a creepy elf, to a Godzilla-sized 
gorilla. He follows in the large (and hairy) 
footsteps of some of Hollywood’s most legend-
ary actors. 

How to Play a Monster
Playing a monster is different from playing a 
regular role. Sure, you have to study a script, 
memorize lines, and create your character’s 
voice and movement. But you also have to 
deal with additional challenges, like wear-
ing costumes that restrict your movement 
and heavy makeup that can take hours to put 
on. Actor Boris Karloff, famous for playing 
Frankenstein’s monster in 1930s movies, often 
spent five hours a day in the makeup chair. He 

by Shelley Walden
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to vanquish monsters. He wanted to 
become one.

“I’ve always loved monsters and nonhuman 
creatures,” Alan told me in a recent interview. 
“It was difficult to have a favorite monster 
growing up, because I loved so many.” 

As an adult, Alan has turned his love of 
monsters into a career as a Hollywood actor. 
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footsteps of some of Hollywood’s most legend
ary actors. 

How to Play a Monster
Playing a monster is different from playing a 
regular role. Sure, you have to study a script, 
memorize lines, and create your character’s 
voice and movement. But you also have to 
deal with additional challenges, like wear
ing costumes that restrict your movement 
and heavy makeup that can take hours to put 
on. Actor Boris Karloff, famous for playing 
Frankenstein’s monster in 1930s movies, often 
spent five hours a day in the makeup chair. He 

by Shelley Walden

VANQUISH MEANS 
TO FIGHT AND 

DEFEAT.

Not just another 
pretty face! Alan 
Maxson made up as 
the Shibari, one of 
his monster roles. 

text © 2016 by Shelley Walden12

The Man In The Monster Suit reportd for makeup as early 
as 4:00 a.m. to be ready for 
filming at nine, and then 
worked up to eleven hours on 

the set while wearing boots weighing thirteen 
pounds each. Karloff scheduled an hour at the 
end of each day just for removing his makeup!

In addition to ordinary makeup, monster 
actors are frequently fitted with prosthetic, or 
artificial, body parts and masks to give them 
unusual features, such as scaly, reptilian skin or 
a werewolf’s snout. Prosthetics help transform 
an ordinary human into a mythical creature, 
but they can also create problems for the actor. 
In one scene, Alan played a bogeyman that 
had scratched its eyes out. With prosthetic 
scars placed where his eyes should have been, 
Alan had to crawl out from underneath a bed 
without being able to see where he was going. 
In another film, he had to walk out of a closet 
on stilts while wearing a spooky mask with 
no eyeholes. “I have spent many long hours 
blind,” Alan recalls, “having to choreograph 
my movement with muscle memory so that 
I don’t break my neck while giving a great 
performance.” Despite the challenges, Alan 
loves wearing elaborate costumes and unique 
prosthetics. “Once you’re in full costume and 
makeup, everything comes to life! My move-
ment changes slightly, and so does my voice 
and the way I carry my character.” 

Even in full costume and makeup, a 
monster actor may not look the same as in 
the final movie. That’s because elements of 
the character are often added during the 

editing process. For example, when actress 
Uma Thurman played the mythological 
Medusa in Percy Jackson & the Olympians: 
The Lightning Thief, she didn’t actually 
wear snakes on her head. Instead, she was 
filmed—without snakes—in front of a blank 
background called a green screen. Snakes 
were added later using computer-generated 
imagery, or CGI. Thurman prepared for her 
role by playing with real snakes during the 
rehearsal process so that she could imagine 
how heavy they would be if her head was 
actually crawling with them.

Alan has worked with a green screen on 
several occasions. For one project, almost every-
thing was green-screened in, including the 
scenery, his opponents, and the weapon 
in his hand. “I had to imagine robots 
attacking me and how to defend 
myself,” he said. “Playing the scene 
required a lot of visualization in 
my head and picturing myself 
interacting with the other actor.”

Monster actors sometimes 
do motion capture work as well. This 

TO CHOREOGRAPH 
MEANS TO PLAN THE 

MOVEMENTS OF DANCERS, 
ACTORS, OR IN THIS 
CASE, MONSTERS!

LET’S BE MONSTERS!

WE’LL HAVE A 
MONSTER SHOW!

YAY!
YEAH!

Alan playing the 
monster you 
always knew 
was hiding under 
your bed

Alan has worked with a green screen on 
several occasions. For one project, almost every-several occasions. For one project, almost every-several occasions. For one project, almost every
thing was green-screened in, including the 
scenery, his opponents, and the weapon 

“I had to imagine robots 
attacking me and how to defend 
myself,” he said. “Playing the scene 
required a lot of visualization in 

interacting with the other actor.”
Monster actors sometimes 

do motion capture work as well. This do motion capture work as well. This 
The smiling 
man behind 
the mask

13

The Man In The Monster Suit
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ARTICLE: Which Monster Are You?
Magazine pages 16 - 19, Fun Quiz  

WRITING

Write a Comic  Work with a partner to choose one monster and create a short 

fictional comic strip story about it based on the information from the text. Plan the 

words and pictures for each frame. Share your finished strip with the class. 

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Why is the Kappa’s favorite workout a quick swim? Analyze the answer choices for 

one quiz question by connecting each choice to information from the appropriate 

monster description in the Scoring Key.  CCSS Reading 3

•	 Create answer choices for this extra question: Imagine you are the star of a horror 

movie. What is the title of the movie? Work with a partner to write four answer 

choices. Make sure choices are based on details in the Scoring Guide.   

CCSS Reading 2

•	 How is the idea that appearances can be deceiving shown in this quiz? Support 

your ideas with text details.  CCSS Reading 2

Craft and Structure

•	 Evaluate Tone  Is this quiz meant to be taken seriously? Cite text details to 

support your answer.  CCSS Reading 4

•	 Interpret Visual Information  Study each illustration in the Scoring Guide. What 

characteristics about each monster’s personality can you infer based on its 

illustration?  CCSS Reading 7 

•	 Determine Author’s Purpose  What is the main purpose of this article—to 

entertain readers with a fun quiz or to inform readers about legendary monsters? 

Work with a small group of classmates to discuss this question.  CCSS Reading 6

PREPARE TO READ

If possible, share with students a few examples of fun, age-appropriate quizzes 

from kids’ magazines and websites. Discuss fun quizzes students have taken 

and the results they got. Then have all students take the monster quiz.

KEY VOCABULARY
lurking (p. 16) hiding

supernatural (p. 17) unable to 

be explained by science or the laws 

of nature

Science  Cryptozoology is the 
study of strange animals that may 
or may not exist, such as Bigfoot. Is 
cryptozoology a real science? Find 
out. Then research and report on 
other mysterious creatures.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Authors may use a 
tongue-in-cheek style to let readers 
know their writing is silly, not serious.

CORE CONTENT

Take this personality quiz to get in touch with your  

inner monster. 

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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I l lustrated by Jul ie Paschkis
text © 2016 by Ginger Garrett, art © 2016 by Julie Paschkis

H A V E  Y O U  E V E R  wondered what life would be like as a 

monster? Well, you may be more monstrous than you know! Take 

the quiz below and see what you may have in common with four 

legendary beasts.

Your two best friends begin arguing. How 

would you stop them?

A. Drown and eat them

B. Dismember and eat them

C. Stomp them with your giant boots

D. Singe them with bolts of lightning

That last question made you hungry! Where 

will you look for a snack?

A. In the vegetable bin

B. The local butcher shop (lamb chops, yum!)

C.  Whatever you like, master. I’ll follow your 

lead.
D. Your backyard birdfeeder

If you could live anywhere in the world, which 

country would you choose?

A. Japan
B. France
C. Czech Republic

D. United States

Which MonSter Are You?
by Ginger Garrett

What is your favorite workout?

A. A quick swim

B. A fast game of catch-me-if-you-can

C. A long, slow walk through the city at night

D.  Skydiving in a thunderstorm 

What is your favorite movie?

A. Jaws
B. The Twilight Saga: New Moon

C. Bride of Frankenstein

D. The Birds

What’s your favorite color?

A. Pond scum green

B. Blood red
C. Clay gray
D. White lightning

16

I’M GOOD AT PERSONALITY TESTS! 
BECAUSE I HAVE SO MUCH PERSONALITY. MONSTROUS LOTS.

S c o R I N G  K E Y

I F  Y O U  S C O R E D  mostly A you are:  A KAppA
Kappa are mischievous water monsters that are rumored to live in the 

rivers, murky ponds, and lakes of Japan. Kappa have been known to gob-
ble up small children, so Japanese folklore recommends that new parents 
write the name of their child on a cucumber and toss the cucumber into 
the water before swimming. Kappa are said to absolutely love the taste of 
cucumbers and are more than happy to eat a cucumber in exchange for a 
child’s life. Today, if you visit Japan, you may still see signs near bodies of 
water, warning parents that kappa might be lurking nearby. 

Many people speculate that the legend of the kappa is based on sight-
ings of the Japanese giant salamander, which lives in northern Japan’s 
cold, fast-flowing mountain rivers and streams. The largest Japanese giant 
salamander on record weighed 26.3 kilograms, which is nearly 58 pounds! 
The salamander is protected by law and is quite rare today, so you have to 
be pretty lucky to spot one of these strange and wonderful creatures.

I F  Y O U  S C O R E D  mostly B you are: The BeASt of GE'VAuDAn
Robert Louis Stevenson described the Beast of Gévaudan as “the Napoleon Bonaparte of wolves.” This 

Beast was believed to be an unusually large wolf that roamed the French countryside in the late 1700s, look-
ing for victims to devour. Its preferred menu included livestock such as sheep or cows, plus unwitting field 
hands and lonely shepherds. The first sighting of the Beast was recorded in an area of central France formerly 
known as Gévaudan. Dozens of eyewitnesses reported attacks by this fearsome creature, and soon people were 
living in mortal fear of it. Many believed the Beast to be supernatural, with the ability to transform into a 

human when the sun rose each morning. 
When attempts to catch and kill the 

murderous Beast failed, King Louis XV sent 
soldiers as well as professional hunters to kill 
it. One legend tells that the Beast was slain at 
last by a silver bullet. Others believe the Beast 
never really died at all, but is still stalking the 
countryside, trailing its next victim. The Beast 
became the source of many popular werewolf 
legends, and if you watch a werewolf movie 
today, you just might catch a sly reference to 
the Beast and his believed home, Gévaudan. 

17
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ARTICLE: Vanquishing the Hungry Chinese Zombie 
Magazine pages 20 - 25, Folktale

SPEAKING AND LISTENING

Conduct a Survey  Create a two-question survey to find out how many of your 

schoolmates like scary movies and which scary movies are most popular. Compile 

your results and share them with the class.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 Why is Crackling Candles a sad place? Support your answer with details from 

the text.  CCSS Reading 3

•	 What do you learn about Tong from his words and actions? Cite details from 

the text to support your answer.  CCSS Reading 3

•	 In what different ways are appearances deceiving in this story? Support your 

ideas with text details.  CCSS Reading 2

Craft and Structure

•	 Interpret Sensory Images  Writers use imagery to help readers imagine 

how something looks, feels, sounds, smells, or tastes. In a scary story, these 

details can create an eerie feeling. Underline details that help you imagine the 

zombie.  CCSS Reading 4

•	 Evaluate Tone  What words help to create a “creepy” mood in this story?  

CCSS Reading 4

•	 Interpret Theme  The theme of a folktale is the message about life that the 

writer wants to share with readers. What message does this story have about 

facing fears and finding hope? Work with a partner to write one or more 

theme statements.   CCSS Reading 2

PREPARE TO READ

Discuss favorite scary stories and movies with students and the settings and events 

that create a creepy mood or feeling in them (for example, an abandoned house, a 

cemetery at night, a dark forest, or someone being chased). Finally, tell students to 

think about the details that create a disturbing mood in the next story.

KEY VOCABULARY
vanquishing (p. 20) defeating 

someone completely in battle

netherworld (p. 20) the world 

of the dead

Social Studies  Conduct online and 
library research to find out about the 
history of zombies. Create a timeline 
to show how ideas about zombies 
have changed over time. Share what 
you learn.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Authors use imagery, 
or description that appeals to the 
senses, to make the setting and 
events in a story come to life.

CORE CONTENT

On the last night of the Hungry Ghost Festival, Liang 

discovers something evil hiding in his family’s candle shop.

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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my family’s 
shop, Crackling Candles, under a clear, starry 
sky. It was the last day of the seventh lunar 
month, and in Singapore the Hungry Ghost 
Festival was winding down at last. Danger, 
unfortunately, was not yet over for me.

“Don’t trust me then!” he said, cursing 
under his breath. 

But I needed him, just in case there really 
was . . . something in Crackling Candles. I 
had to make sure the jiang shi left tonight, so 
it couldn’t hurt us. We already had too many 
troubles. Although Mother tried to keep it 
from me, I knew our family business was fail-
ing. Worse, it was making Father so depressed 
that he had begun seeing doctors and stayed 
at home almost every day.

And now to our troubles add on one life-
sucking Chinese zombie.

“Why are you helping us?” I asked Tong. 
It wasn’t as if we knew each other well. He 
was four years older. We didn’t hang out in the 
same circles. In fact, now that I came straight 
to Crackling Candles to help out after school, I 
hardly hung out in any circle at all.

“Because I’m nosy.” He checked his watch. 
Eleven o’clock. At midnight, the gates of Hell 
would close. “You want to go in there or not?” 

I took a big gulp. Shadows darkened 
the signboard over our shop—Crackling 
Candles: We Burn to Give Light. 
Rubbish! I thought. My family is proud of 
the light we give the world. Even my name, 
Liang, means “bright.” But if our shop gives 
light, why then does gloom stalk us? Feeling 
a mix of frustration and terror, I whisked out 
the keys and opened the door. 

During the seventh month of our lunar 
calendar, hungry spirits are released from the 
netherworld to roam and feast every night. 
Buddhists and Taoists set out food offer-
ings for the spirits and pray for protection. 
Tonight, we would pray again; this time, to 
beseech the spirits to return before the gates 
of Hell closed. But sometimes, not all spirits 
or monsters left. 

According to Tong, the neighborhood 
hooligan, there was one in our shop that was 
reluctant to leave. Tong said it was a Chinese 
zombie, a jiang shi. Chinese zombies had gray-
ish green skin. Their whole bodies are stiff, so 
they hop instead of walk. They keep their arms 
stretched out, hoping to corner people and 
suck the qi, or life energy, from them.

“You know where they linger?” Tong said. 
“Dark places, like your family’s shop, Liang. 
Or sad places.” I could tell he wanted to add 
“like your family’s shop” again, but he didn’t.

“How do you know?” I asked, my twelve-
year-old defiance wilting. My throat tightened, 
and my heart pumped like festival drums. I 
wondered if Tong was pulling my leg. 

SINGAPORE 
IS A 

COUNTRY 
IN S.E. 
ASIA.

I l lustrated by Stephanie Brown
text © 2016 by Claudine Gueh, art © 2016 by Stephanie Brown
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Tong grabbed a fistful of grains from a 
small bag he was carrying and scattered them 
on the floor as we walked in. “Glutinous 
rice,” he explained. “It draws out evil. Jiang 
shi are afraid of it. And of fire.”

Great! Good thing we have plenty of 
unsold candles to light. My chest tightened at 
the thought of our ill-faring business. Twelve-
year-olds aren’t supposed to worry about sales 
and income, but Father’s bills weren’t cheap, 
and Mother was barely hanging on to the store. 

I unlocked the door with my key, and we 
stepped inside Crackling Candles. Despite 
the cool, still air inside our empty shop, 
Tong and I broke into a light sweat. We 
treaded past shelves of fat, scented candles 
and a section of thin, red ones. Red candles 
were used for prayers and festivities, sym-
bolizing good luck, and I grabbed one. We 
stopped in front of the counter, where my 
mother usually sat waiting for customers. 
Beyond that was the storage room, where 

21
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ARTICLE: Hope on High 
Magazine pages 28 - 33, Fairy Tale 

WRITING 

Write a Letter  What might Hope, Chance, and Hope’s parents each say to Agatha 

if they had the opportunity? Work in small groups to write a letter from each 

character to Agatha.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 How do Hope and Chance react to Agatha? Are their reactions similar? Cite text 

details to support your answer.  CCSS Reading 3

•	 How does Agatha use deception to get what she wants? How does Hope learn 

that she has been deceived? Support your answer with text details.  CCSS Reading 2

•	 What would life be like for Hope and Chance if they had not met? Use details from 

the text to support your answer.  CCSS Reading 3

Craft and Structure

•	 Analyze Word Choice  A character’s name can reveal information about his or 

her personality. Why are “Hope” and “Chance” good names for the young man 

and woman in this story? Why is “Pride” a fitting last name for Agatha?  

CCSS Reading 4

•	 Understand Author’s Purpose  Why do you think the author created this text? 

What lessons does this fairy tale teach? With a partner, list the lessons conveyed 

in this story and note the events and details that teach them.  CCSS Reading 6

•	 Draw Conclusions  On page 32, the narrator states “Hope broke down and cried 

for all she had lost and found since the young man appeared.” What has Hope 

lost as a result of meeting Chance? What has she gained? How do you think 

Hope feels at this moment? Discuss your ideas in a small group.  CCSS Reading 1

PREPARE TO READ

Ask students to name fairy tales they know and list these on the board. Then 

discuss the good and evil characters in each tale. Finally, tell students to think 

about how the evil character in this story uses deception to get what she wants.

KEY VOCABULARY
silo (p. 28)  a tower used to store 

food for farm animals

Language Arts  This story is a 
retelling of “Rapunzel.” Read an older 
version of this fairy tale. Then use a 
Venn diagram (p. 18) to compare the 
older version with “Hope on High.” 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  In a fairy tale, the 
important characters are usually 
either good and kindhearted or cruel 
and evil. 

CORE CONTENT

Would you rather have a life full of hope or a life full of 

luck? Read this story to discover why having both is best.

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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with plaster and stone. She had hidden a lad-
der beneath a brush pile and hauled this out, 
under cover of dusk and dawn, so that she 
could climb to the only window and carry 
goat milk to the baby. The old woman had 
determined that she would raise the child as 
her own and, as the girl grew, teach her to 
spin and carry out the handiwork that her 
ancient and twisted hands could no longer do. 

Leaves fell from the trees, and the snows 
came. During the darkest days of winter, poor 
Sela, sick with guilt and grief at the loss of her 
child, took the pneumonia and closed her eyes 
upon the world. Abram buried her in the pas-
ture under a pile of gray stones topped by a 
small cross carved with her name. He packed 
up what little he had and moved farther 
west, all the way to California and the ocean. 
Agatha could not have been happier had she 
danced on Sela’s grave and driven Abram 
away herself. “Serves the thieves right!” 

Hope grew into a beautiful little girl, her 
whole life held within the circle of the silo’s 
walls. She had long, waving, copper-colored 
hair and bright green eyes like the mother 
she would never know. She was as loving and 
kind as Agatha Pride was not, which was a 
blessing to no one but her own sweet self. 
She could spin like an angel and weave like a 

T H E  H A Y E S E S  W O K E to the 
empty cradle, and the loss and ache for a 
little one who had come and gone so soon. 
Abram looked and looked for his daughter, 
searching every barn, every well, every creek, 
every hollow. Sela sat with her head in her 
hands and suspected the truth, that the witch 
woman had stolen their baby girl in payment 
for those tomatoes. She despaired, but held 
out hope that the child still lived. 

And was the baby alive? Yes, indeed. 
Agatha Pride was evil, but she was not care-
less. Little Hope was tucked away in the top 
of the stone silo. Agatha had torn down the 
stairs to the loft and sealed over the only door 

I l lustrated by Bethanne Andersen
text © 2016 by Lindsay Koch, art © 2016 by Bethanne Andersen

Hope on High
by L i n d say  KochPart 2

Abram and Sela Hayes have come to America, looking for hope 
in a new world. They settle on the western prairie and, after 
years of yearning, are looking forward to the birth of their f irst 
child. Sela develops a craving for tomatoes, and right before 
the baby is born, she steals three ripe, juicy tomatoes from the 
witch woman Agatha Pride’s garden.

Seeking revenge, Agatha makes herself invisible and kidnaps 
the newborn Hope from her cradle, bearing the child out through 
the window into the summer night. The wicked old woman plans 
to hide Hope away in a stone silo that stands straight and tall on 
an abandoned Swedish homestead behind her farm.

OHHHHH, WOE! I 
AM LOST. WHO 

WILL RESCUE  ME?

HARK! WHO GOES 
THERE? MY HERO!

DUM-DI-DUM...

WHUH, HUH? 
WHO, ME?

28
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ARTICLE: Vanishers
Magazine pages 34 - 37, Science Fiction      

WRITING 

Write a Blog  Do you think that Jacob should have told his mother the truth about 

who he was talking to? Write a blog to express your opinion.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 What do you learn about each boy from his words and thoughts? Support your 

answer with story details.  CCSS Reading 3

•	 How does the weather change over the course of the story? Why do you think 

the writer did this? Cite story details that support your ideas.  CCSS Reading 3

•	 Is Jacob’s mother an ordinary person or are appearances deceiving? Support 

your opinion with details.  CCSS Reading 2

Craft and Structure

•	 Interpret Visual Information  What story event does the illustration on page 37 

depict? How does this aid in your understanding of the story?  CCSS Reading 7

•	 Make Inferences  The ending of the story raises lots of questions: Did Jakob 

with a K really vanish? Was he just an imaginary friend? Was there something 

evil in the garbage can? With a small group, discuss these and other 

questions.  CCSS Reading 1

•	 Analyze Word Choice  Create a glossary of the secret words from the story. 

Then work with a partner to create and add 3-4 more words to the glossary. 

Use the words to write notes to each other. Can you understand what the 

notes say?  CCSS Reading 4

PREPARE TO READ

Explain that some stories end with the words “happily ever after” or with a 

moral or lesson. Ask students how scary stories and movies usually end. Invite 

students to describe story and movie endings. Then have them look at the title 

and illustrations in the story and write a prediction about how it will end. Tell 

students to stop and revise their predictions as they read.

KEY VOCABULARY
vanish (p. 35) to disappear 

entirely without a clear explanation

Art  Create an illustration for this 
story that captures the same mood, 
or feeling, as the words and imagery.

 

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  Some stories end 
with a surprise—an outcome that 
readers don’t expect. 

CORE CONTENT

After school, two good friends meet to walk home 

together. It’s just another ordinary afternoon—or is it?

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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L T H E Y  W E R E  T W O boys named 
Jacob and Jakob, and they lived next door to 
each other. They’d built snow forts together 
and leapt off backyard sheds together, and one 
summer they’d even broken their left wrists 
together in a freak trampoline accident. 

“Blapo,” Jakob replied. Good. “Except I 
have to write a story for Ms. Jenkins’s class 
tonight. A whole story with characters and a 
plot and everything.” 

They settled into a slow walk, matching 
each other stride for stride. The wind picked up, 
and they zipped their jackets against the chill.

“You hate writing,” Jacob said. “If you 
want, I’ll help you.”

“Skolototh!” Awesome!
At the end of the schoolyard, they pressed 

the button to cross Hanover Street, and a 
streak of lightening flashed in the distance. A 
storm was coming. 

“Well,” Jacob said. “What does your story 
have to be about?”

“It can be about anything. But it has to 
be at least three full pages.”

At the end of fifth grade they’d also 
developed crushes on the same girl together—
Bethany Miller, who could pitch a baseball so 
fast that not even the eighth-grade boys could 
hit it. Neither of the boys did anything about 
his crush, though, because neither wanted to 
risk ending their friendship.

Jacob with a C. Jakob with a K. That’s 
what people called them. Since they even 
looked alike—each had the same shaggy 
haircut, the same lanky walk, the same light 
freckles—if you wanted one of them, you just 
called out, “Hey, Jacob with a C,” and waited 
to see which boy looked up.

“You need more friends,” their mothers 
sometimes told them. “This is getting weird.”

But why, Jacob thought, should he make 
more friends when he had Jakob? And why, 
Jakob thought, should he make more friends 
with Jacob around? 

One late October day, when the last bell 
rang and another day of sixth grade was 
finally over, they met by the large pine tree 
to begin the lazy, drifting walk home. Above 
them clouds whirled slowly, and a light wind 
blew. 

“Balotobob?” Jacob said when they were 
close enough to talk. They had their own lan-
guage, and balotobob meant How are you?

I l lustrated by Sara Corbett
text © 2016 by Josh Allen, art © 2016 by Sara Corbett

BLAPPO! 
BALOTOBOB!

UHHHHH, 
EXCUSE ME?

34

VANISHERS

by Josh Allen

“You could make it a creepy story.” As he 
said this, clouds thickened and swirled and 
the world’s colors faded. Even the boys’ faces 
paled in the changing light, taking on the 
faint yellow tint of old newspapers. 

“A creepy story?” Jakob said. “You mean, 
like, with a monster?”

“Chellitarb,” Jacob said. Totally.
“That could work.” Jakob nodded. 

“That could be cool.” Cars waited as the 
boys crossed the street and stepped onto a 
leaf-covered sidewalk. Dried leaves crunched 
below their feet. “I watched a TV show 
about vampires last night. I could write 
about vampires.”

Jacob let out a little puff of air. “No 
way!” he said. “Anything but vampires. 
They used to be creepy a long time ago, 

but they’re all romantic and stuff now. 
Besides, you should make up a new kind of 
monster.”

“A new kind of monster? Like what?” 
Jacob stroked his chin, the way people 

did in movies when they were thinking. They 
rounded the corner and passed Nielsen’s drug-
store. Lightning flashed again, and a faded 
sign in the window showed a smiling woman 
holding a yellow bottle of laundry detergent. 
Across the top the sign said, “Spot-B-Gone 
Makes Stains Vanish!”

“Makes stains vanish,” Jacob said and 
pointed. “You could call your monsters the 
Vanishers.”

“The Vanishers?” The wind picked up 
even more, and dried leaves skittered along 
the sidewalk. “What are Vanishers?”

IT’S OUR SECRET LANGUAGE, 
BECAUSE WE’RE SO CLOSE.

SO SECRET I DON’T 
EVEN KNOW IT...

35
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ARTICLE: All for a Lizard 
Magazine pages 39 - 44, Historical Fiction     

SPEAKING AND LISTENING

Write a News Article  Imagine you are a news reporter in Rome on the day of 

Augustus’ funeral. Write a news article of what you see happening. Reread the 

story to help you imagine the events. Use details to help listeners picture what is 

happening. Finally, perform your report for the class.

CLOSE READING AND TEXT ANALYSIS

Key Ideas

•	 In what ways are appearances deceiving in this story? Support your ideas with 

text details.  CCSS Reading 1 

•	 What do you learn about Caeso and Statius from their words and actions? Use 

text details to support your answer.  CCSS Reading 3

•	 What might the boys’ father have been shouting at them? Support your answer 

with text details.  CCSS Reading 1

Craft and Structure

•	 Draw Conclusions  Historical fiction contains facts about a particular time 

in history. Based on the details in the story, what can you conclude about 

ancient Roman beliefs?  CCSS Reading 1

•	 Analyze Text Structure  How does the scene with the father on page 39 help 

set up the rest of the story? What does this scene introduce that helps move 

the plot forward?  CCSS Reading 5

•	 Evaluate Mood  The boys’ father wants them to stay inside during the funeral 

because he believes the streets will be dangerous. What details from the 

story suggest that the streets were in fact dangerous?  CCSS Reading 4

PREPARE TO READ

Explain to students that when a U. S. president dies, a special tribute called a 

state funeral is held. Allow students to share any thoughts or knowledge about 

state funerals. Ask students what they would expect to happen at a state 

funeral. Then tell students to notice the way ancient Romans pay tribute to  

a fallen leader in this story.

KEY VOCABULARY
eulogy (p. 4)  a speech that 

praises someone who has died

Social Studies  Search online for a 
map of the Forum. Then locate the 
buildings where the funeral takes 
place. See if you can figure out the 
direction in which the crowds and  
the boys moved.

CROSS-CURRICULAR
EXTENSION

CONCEPT
Language Arts  In historical fiction, 
characters’ beliefs and attitudes are 
affected by the time and place in 
which they live. 

CORE CONTENT

Is it ever okay to disobey a rule? Find out what happens when 

Caeso and Statius sneak out to attend the funeral of the Roman 

emperor.

ESSENTIAL 
QUESTION
How do different authors 
address the same theme?
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L It’s annoying, Statius thinks, how people always 
have to mention that he and his brother, Caeso, 
are twins—as if the boys hadn’t noticed. It’s a 
sweltering school day, and their teacher has just 
given them a passage to memorize about a pair 
of famous twins in Roman history. At least it’s 
in Latin and not Greek, Statius thinks. He and 
Caeso are sitting on the hard bench, struggling 
to memorize the passage when, suddenly, wail-
ing breaks out in the street.

School breaks up in disarray, and Statius 
and his twin learn that Augustus, the emperor 
of Rome, has died while visiting the town of 
Nola. The new emperor, Tiberius Claudius Nero, 
is even now praying in Rome’s temple of Jupiter. 

Statius and Caeso race home to tell their 
mother what is happening. As the three of them 
sit talking, Mother reminds them of the time 
the boys, who were just toddlers then, met 
the emperor on the feast day of the twin gods 
Castor and Pollux. The emperor saw them and 
came over to pat them on the head. Statius, 
however, began shrieking when he saw a guard 
about to kill a lizard. The emperor told the guard 
to pick up the lizard and hand it to Statius, who 
kept the creature as a pet until a cat got it.

At this moment, Father arrives, puff ing and 
out of breath. He tells everyone to stay inside 
as the streets will be dangerous. He has hired a 
soldier to guard the family while he accompanies 
his patron, Fabius Primus, to escort the emper-
or’s body back to Rome for the funeral.

When the boys are alone, Caeso whispers, “I 
think we ought to attend the funeral.” He then 
leaves Statius to f igure out how to slip past the 
armed guard.

All for a LizardPart 2 by Nell Wright

C A E S O  A N D  I wake before dawn. 
I hold my twin back, and we listen to the 
guard pacing. When he passes the front gate, 
we wait another minute before we bolt. In 
moments we’re past the school, and no one 
has stopped us.

I l lustrated by Agnese Baruzzi
text © 2016 by Nell Wright, art © 2016 by Agnese Baruzzi 39
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CROSS-TEXT CONNECTIONS

COMPARING TEXTS

SYNTHESIZE: Guide students to compare texts they read.  Help students find the 
connections between pieces of information in multiple articles. Use prompts, such as the 
following examples, to have students work together to Integrate Ideas and Information 
(CCSS.Reading.9).

•	 	Consider the importance of hope in “Vanquishing the Hungry Chinese Zombie” and 
“Hope on High.” How does having a hopeful attitude help characters in these stories 
overcome difficulties and change their lives? What might happen to the characters 
without hope? Then, write a fictional story with the importance of hope as the central 
theme.

•	 How are the two friends in “Vanishers” and the two brothers in “All for a Lizard” 
similar and different? Use the Venn diagram on page 18 to compare their words, 
actions, and attitudes toward school. Are the boys more alike or different?

•	 The idea that people or things can look one way on the outside and another way on 
the inside is an important idea in “Life of a Leaf” and “The Man in the Monster Suit.” 
Use a T-chart to compare the way each text conveys this idea. 

•	 Compare the monsters in “Which Monster Are You?” and “Vanquishing the Hungry 
Chinese Zombie.” List them from scariest to least scary. Then write an argument to 
explain and defend your choice of most and least scary.

•	 Identify characters in three fiction selections who take chances. Write 1-3 paragraphs 
that describe the chances the characters take and how this changes their lives. 

Cricket © October 2016
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This mini-unit offers students the opportunity for an in-depth analysis of the characters 
from the magazine texts and how they connect to the idea that appearances can be 
deceiving. Students will write a monologue for one of the characters and create a mask to 
wear while delivering the monologue to the class.

EXPLORATORY LEARNING - FLEXIBLE MINI-UNIT DESIGN

MINI-UNIT

ENGAGE READ FOR A 
PURPOSE APPLY

ENGAGE: Engage students in the topic of deceptive appearances by first reviewing the 
Essential Question: How do different authors address the same theme? Point out to 
students that there are many different ways authors can emphasize a particular theme: 
through literature, poetry, drama, or speech. Next, brainstorm with students a list of the 
different ways the idea of deceptive appearances is shown in the magazine texts. Record 
story titles and ideas in a chart like the one below.

Story Title How Appearances Are Deceiving

“Scarecrows”

“The Man in the Monster Suit”

“Which Monster Are You?”

“Vanquishing the Hungry 
 Chinese Zombie”

“Hope on High”

“Vanishers”

“All for a Lizard”

Simon helps Lord Henry create fake soldiers to scare away 
an invading army.

Alan Maxson looks frightening when he dresses as a monster 
 but he’s actually a funny, interesting, and thoughtful person.

The Kappa is said to be a water monster who eats children, 
but it might actually be a rare Japanese Giant Salamander. The 
Thunderbird is a legendary giant bird that causes thunder and 
lightning, but in reality it’s probably a California condor.

Tong is a neighborhood troublemaker who says he is 
only helping Liang out of nosiness. In reality, he is a kind 
person who encourages Liang.

Hope believes that her Aunt Aggie is taking good care of 
her, but she’s actually lying to Hope in order to keep her 
trapped in the silo.

Jacob and Jakob appear to be two ordinary boys walking 
home from school, but something strange happens and 
Jakob vanishes.

Many people at the funeral believe the twins are the 
Roman gods Castor and Pollux.

Cricket © October 2016
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READ FOR A PURPOSE

INTRODUCE THE ACTIVITY: CHARACTER MONOLOGUES  Remind students that the 
texts in the magazine tell about characters, creatures, and people who are involved in 
situations in which things are not as they appear to be. Explain that students will choose 
one of the characters from the magazine to focus on and then write a speech from that 
character’s point of view. Share these project details with students:

•	The speeches will begin with this sentence: “My name is ________________ and I can 
tell you all about how appearances can be deceiving.”

•	Students will describe the deceptive situation in which the character is involved.

•	Students will include information about the character’s thoughts, feelings, and actions.

•	Students will also create character masks to wear when they deliver their speeches.

Have students choose the character they will focus on. Some students may want to pair 
up to play the two brothers in “All for a Lizard” or the two friends in “Vanishing.”

RETURN TO THE TEXT:  Explain to students that before they can write and deliver their 
speeches, they must get to know their chosen characters better. Tell students that they 
need to do the following:

•	Reread the story in which the chosen character appears. 

•	Use a graphic organizer like the one below to record information about the deceptive    	
	  situation and the character’s thoughts and feelings. (See the Character Details organizer on 
page 16.)

	                                                            

MINI-UNIT (cont.)

1. 	When did I experience a situation in 		
   which appearances were deceiving?

2.	 What was the truth behind the false    	       	
    appearance? 

3.	 What effect did the deception have on      	
    me? Was it a positive or negative effect?

4.	 How did I feel about the deception?

5. 	What did I learn about myself or about   	
    another character?

                         Character Questions	            		                      My Notes

Cricket © October 2016
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APPLY: CHARACTER MONOLOGUES: Students are ready to begin drafting their 
monologues using the notes they made when they reread the magazine texts. 
Students will work independently or in pairs, depending on the characters they chose.

MINI-UNIT (cont.)

Materials

•	   Writing paper

•   	Construction paper

•	   Craft sticks

•	   Markers, colored pencils

•	   Pens and pencils

•   Scissors

STEP 1: Build Background: Explain to students that a 
monologue is a speech delivered by a character. Continue 
by telling students that in the speech, the character 
talks about his or her feelings and reactions to a person 
or situation. Remind students that they have chosen a 
character to focus on. Explain that now they are going 
to write a speech for the character and later they will 
become the character and perform the speech.

STEP 2: Share a Model Help students get ready to write by sharing this Snow White 
monologue. “My name is Snow White and I know all about how appearances can be 
deceiving. One day, when I was living at the seven dwarves’ house, an old lady came to the 
door. She was selling apples and wondered if I would buy one. I knew my stepmother was 
out to get me, so I was nervous about taking anything from a stranger, but the apples looked 
so juicy. I couldn’t resist. As soon as I put the apple in my mouth, I fell dead on the ground. 
The apple that looked so delicious was actually poisoned! It was terrible, but I was eventually 
brought back to life by a handsome prince. The prince and I were pretty steamed at my evil 
stepmother for trying to kill me, so we banished her forever. The prince and I lived happily 
ever after. What did I learn from this whole experience? Happiness is the best revenge.”

STEP 3: Draft Have students draft their 

monologues. Students should:

•	   Write from the first-person point of  
     view, using “I.”

•	   Begin with the statement “My name is ___    	
     and I know all about how appearances 	
     can be deceiving.”

•   	Use the notes they made in the Return  
    to the Text activity to help them write.

STEP 4: Revise & Edit Students should:

•	exchange monologues with a partner  

for feedback.

•	use the feedback to help them revise 

and edit their messages.

•	write the final version.

STEP 5: Make a Mask Students can use 

construction paper, colored pencils and 

markers to create a character mask. 

Students should cut out the mask and the 

eyes. Have them glue or tape a craft stick 

handle to the bottom of the mask.

STEP 6: Rehearse & Share Suggest 
that students practice performing their 
speeches alone or with a partner. Then have 
students perform for the class. They can 
hold masks in front of their faces or to the 
side. Encourage audience members to give 
a big hand to performers.
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NAME: _________________________

CHARACTER DETAILS 

1. 	 When did I experience a situation in 		      	
    which appearances were deceiving?

2.	  What was the truth behind the  
      false appearance? 

3.	  What effect did the deception have on me?   	
      Was it a positive or negative effect?

4.	  How did I feel about the deception?

                         Character Questions	            		                My Notes

5. 	 What did I learn about myself or    	     	
      about another character?
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NAME: _________________________

ELEMENTS OF A PERSONALITY PROFILE 

1. 	Includes a hook to grab the reader’s attention.

2.	 Incorporates direct quotes from the subject.

3.	 Includes anecdotes, or brief stories, that  
    reveal something about the subject.

4.	 Shares interesting details about the subject.

Elements of a Personality Profile	              Example from “The Man in the Monster Suit”

5. 	Includes information about the subject’s  	     
past and present.

6. 	Shows the subject’s strengths and flaws.
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NAME: _________________________

VENN DIAGRAM
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Meeting State and National Standards:  
   Core Instructional Concepts

The articles in this magazine provide a wealth of opportunities for meeting state and national 
instructional standards. The following pages contain charts listing Core Instructional Concepts 
for each of three curricular areas: English Language Arts, Science, and Social Studies. 

USING THE STANDARDS CHARTS

ELA  
Corresponding CCSS anchor standards have been listed next to each item on the Core 
Instructional Concepts chart. To customize the chart, add your own grade, state, or district 
standards in the last column. Match the concepts and standards from the chart to the 
activities on each page of the Teacher’s Guide to complete your lesson plans.
 

SOCIAL STUDIES  
Content Concepts in each Article Guide are based on Dimension 2 of the CS Framework 
for Social Studies: Applying Disciplinary Concepts and Tools. Use the last column in the 
accompanying chart to correlate these concepts to your state or district standards.
 

SCIENCE  
Content Concepts in each Article Guide are drawn from the Three Dimensions of the Next 
Generation Science Standards. You will also find connections to these concepts within 
individual close-reading questions.
 

MATH  
Content Opportunities for math activities are provided in the Cross-Curricular extensions on 
each Article Guide page.

Appendix
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   CORE INSTRUCTIONAL CONCEPTS:  
READING, LITERATURE, AND LANGUAGE ARTS

SKILLS AND CONCEPTS CCSS ANCHOR 
STANDARD

CORRESPONDING 
STANDARD

KEY IDEAS AND DETAILS 

Read closely to determine what a text says explicitly. Reading 1

Make logical inferences to determine what the text communicates 

implicitly.
Reading 1

Cite specific textual evidence to support conclusions drawn from the 

text. 
Reading 1

Determine central ideas or themes of a text and analyze their 

development.
Reading 2

Summarize key supporting details and ideas. Reading 2

Analyze how individuals, events, and ideas develop and interact over 

the course of a text. 
Reading 3

CRAFT AND STRUCTURE  

Interpret words and phrases as they are used in a text. Reading 4

Determine technical, connotative, and figurative meanings. Reading 4

Analyze how specific word choices shape meaning or tone. Reading 4

Analyze the structure of texts (sequence, cause/effect, compare/

contrast, problem/solution)
Reading 5

Recognize the genre, key elements, and characteristics of literary texts. Reading 5

Assess how point of view or purpose shapes the content and style of a 

text. 
Reading 6

Analyze how an author’s style and tone affects meaning. Reading 6

INTEGRATION OF KNOWLEDGE AND IDEAS

Integrate and evaluate content presented in diverse media and formats. Reading 7

Identify and evaluate the argument and claims in a text. Reading 8

Analyze how two or more texts address similar themes or topics. Reading 9

WRITING
Write arguments to support claims, using valid reasoning and relevant 

and sufficient evidence. 
Writing 1

Write informative/explanatory texts to examine and convey complex 

ideas and information clearly and accurately.
Writing 2

Write narratives to develop real or imagined experiences or events. Writing 3

Draw evidence from literary or informational texts to support analysis, 

reflection, and research.
Writing 9

Conduct short as well as more sustained research projects. Writing 10
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CORE INSTRUCTIONAL CONCEPTS:  
SOCIAL STUDIES

C3 INQUIRY ARC 
DIMENSION 2: APPLYING DISCIPLINARY CONCEPTS AND TOOLS

STATE OR 
DISTRICT 
STANDARD

CIVICS
Analyze the origins, functions, and structure of different governments and the origins and 

purposes of laws and key constitutional provisions.

Summarize core civic virtues and democratic principles.

Evaluate policies intended to address social issues.

ECONOMICS

Evaluate the benefits and costs of individual economic choices.

Analyze economic incentives, including those that cause people and businesses to specialize 

and trade.

Explain the importance of resources (i.e. labor, human capital, physical capital, natural 

resources) in methods of economic production.

Explain the functions of money in a market economy.

Explain the importance of competition in a market economy.

Apply economic concepts (i.e. interest rate, inflation, supply and demand) and theories of how 

individual and government actions affect the production of goods and services.

Analyze economic patterns, including activity and interactions between and within nations.

GEOGRAPHY
Construct and use maps and other graphic representations (i.e. images, photographs, etc.) of 

different places.

Explain cultural influences on the way people live and modify and adapt to their environments.

Analyze places, including their physical, cultural and environmental characteristics and how 

they change over time.

Analyze movement of people, goods, and ideas.

Analyze regions, including how they relate to one another and the world as a whole from a 

political, economic, historical, and geographic perspective.

HISTORY
Interpret historical context to understand relationships among historical events or 

developments. 

Evaluate historical events and developments to identify them as examples of historical change 

and/or continuity.

Analyze perspectives, including factors that influence why and how individuals and groups 

develop different ones.

Evaluate historical sources, including their reliability, relevancy, utility, and limitations.

Analyze causes and effects, both intended and unintended, of historical developments.
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CORE INSTRUCTIONAL CONCEPTS:  
SCIENCE

DIMENSION 2: CROSSCUTTING CONCEPTS

Dimension 2 provides an organizational schema for integrating and interrelating knowledge from different science 

domains. The eight NGSS Crosscutting Concepts are as follows:

•	 Patterns

•	 Similarity and Diversity

•	 Cause and Effect

•	 Scale, Proportion, and Quantity

•	 Systems and System Models

•	 Energy and Matter

•	 Structure and Function

•	 Stability and Change

DIMENSION 3: DIMENSIONS AND DISCIPLINARY CORE IDEAS

Dimension 3 presents a contained set of Disciplinary Core Ideas to support deeper understanding and application of 

content. The following chart details Core Ideas for curriculum, instructional content, and assessments within four domains.

LIFE SCIENCE PHYSICAL SCIENCE EARTH SCIENCE SPACE SYSTEMS
•	 Structure and  

Function of  
Living Things

•	 Life Cycles and  
Stages

•	 Reproduction & 
Inherited Traits

•	 Animals

•	 Plants

•	 Forces and  
Interactions

•	 Energy

•	 Light

•	 Sound

•	 Electricity/  
Magnetism

•	 Matter

•	 Waves

•	 Heat

•	 Chemistry

•	 Information  
Processing

•	 Weather

•	 Climate

•	 Rocks & Soil

•	 Erosion and 
Weathering

•	 Landforms

•	 Water

•	 Oceans

•	 History of Earth

•	 Plate Tectonics

•	 Volcanoes, 
Earthquakes,  
and Tsunamis

•	 Solar System

•	 Planets

•	 Moon

•	 Sun

DIMENSION 1: SCIENTIFIC AND ENGINEERING PRACTICES

Dimension 1 focuses on the practice of science, and how knowledge is continually adapted based on new findings. 

The eight practices of the K-12 Science and Engineering Curriculum are as follows:

•	 Asking questions (for science) and defining 

problems (for engineering)

•	 Developing and using models

•	 Planning and carrying out investigations

•	 Analyzing and interpreting data

•	 Using mathematics and computational thinking

•	 Constructing explanations (for science) and designing 

solutions (for engineering)

•	 Engaging in argument from evidence

•	 Obtaining, evaluating, and communicating information


